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ABSTRACT 
"The destiny of India is now being shaped in her classroom". 
- Indian Education Commission (1964-66) 
The purpose of the present stu'd^ was primarily to identify the teaching 
aptitude, need achievement and adjustment of prospective teachers in relation 
to their academic background. The welfare and prosperity of a nation depends 
on its natural and human resources. Human resource is perhaps more important 
than the natural resource because the latter can only be profitably used if the 
former is efficient. Therefore, human resource is of paramount importance for 
the progress of a country. The teacher being a catalytic agent in the process of 
education, dispenses knowledge, forms time schedules, selects reading 
materials, plays the role of subject specialist and helps pupils to overcome their 
difficulties and provides learning support. If the teacher has a low level of 
teaching aptitude, achievement motivation and adjustment it can hardly be 
imagined how much damage it can cause to the progress of the new generation. 
Success of students in any course depends on the effectiveness of teachers. 
However, the entire structure of education is unsteady if the teacher is weak 
and ineffective. There appears to be general agreement on the fact that 
educational achievement of children depends to a large extent on teaching 
aptitude, achievement motivation and adjustment of the teachers. If the teacher 
has wholesome teaching aptitude, achievement motivation and adjustment, he 
teaches with interest, takes pains and makes efforts to provide problem solving 
and creative activities, assesses the needs of students and develops their 
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potential. He can help students not only to make progress in academic fields 
but also in other aspects of life. Naturally, a teacher with high level of teaching 
aptitude, achievement motivation and adjustment would help students to gain 
confidence, develop potentate skills in the field of education and work. An 
efficient teacher will motivate his students to find their capacities 
independently without waiting for teacher's praise. 
There is a common feeling among people that students enter in teaching 
profession as a last resort being defeated in all other glamorous professions. 
Therefore, they do not have teaching aptitude, which is extremely essential for 
their inner motivation leading to proper adjustment as well as achievement 
motivation. In the absence of dedicated and committed teachers any 
educational institution is bound to face a number of problems like student 
unrest, indiscipline, poor relationship between student and teachers, between 
teacher and administrator as well as with parents of the students. These 
problems adversely affect the total teaching-learning environment of the 
schools and colleges. If the teaching aptitude achievement motivation and 
adjustment are such important factors in making learning effective, a study of 
this kind will be useful and of great practical value for all those concerned with 
education. Some attempts have been made to identify the factors, which 
influence the teaching aptitude, achievement motivation and adjustment of the 
teachers. These are by Sharma (1984); Donga (1987); Joshi (1990); Maurya 
(1990); Shah (1991); Reddy (1991); Fontana (1993); Gupta (1994); Saxena-
(1995); Chopra (1996); Vasanthi (1997); Rao (1997); Bhattachaiya (1998); 
Watkins (2000); Busato (2000); Ocansy Fredrick (2000); Schutz (2001); Miller 
(2001); Robert (2001); Convington (2002); Yoon (2002); Verma (2002); 
Ahmet (2003); Gakher (2003); Vishwanathappa (2005); Nirmala (2005). 
However, there are still many important factors, which are of great educational 
importance but could not be considered by the researchers. In order to bridge 
the gap in this particular field of the research, the investigator selected his study 
entitled "A Study of Teaching Aptitude, Need Achievement and Adjustment of 
Prospective Teachers in Relation to Their Academic Background". 
6.1 Objectives of the Study 
The present study was planned with the following objectives. 
(1) To examine the differences between high academic background 
and low academic background prospective teachers in relation to 
their teaching aptitude. 
(2) To investigate the differences between high academic background and 
low academic background prospective teachers on the measure of 
achievement-motivation. 
(3) To identify the differences between high academic background and low 
academic background prospective teachers on the measure of 
adjustment. 
(4) To explore the differences between male and female prospective 
teachers in respect to their teaching aptitude. 
(5) To find-out the differences between male and female prospective 
teachers in respect to their achievement motivation. 
(6) To determine the differences between male and female prospective 
teachers in respect to their adjustment. 
6.2 Hypotheses of the Study 
Keeping in view the above objectives the following hypotheses were 
framed. 
(1) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of teaching aptitude. 
(2) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of achievement motivation. 
(3) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of adjustment. 
(4) There would be no significant difference between male and female 
prospective teachers on the measure of teaching aptitude. 
(5) There would be no significant difference between male and female 
prospective teachers on the measure of achievement-motivation. 
(6) There would be no significant difference between male and female 
prospective teachers on the measure of adjustment. 
6.3 Sample 
The present study was conducted on sample of 496 prospective teachers 
from ten B.Ed. Colleges of Purvanchal University in eastern U.P. 
' • " 1 ^ 
. ^ • " ' 
» 
6.4 Tools 
In the present investigation tlie investigator employed tiie following 
standard tools and measures for the purpose of data collection. 
1 Teaching Aptitude Test Battery developed by Dr. R.P. Singh and 
Dr. S.N. Sharma. 
2 Deo-Mohan Achievement Motivation (n-ach) Scale by Mrs Pratibha 
Deo and Asha Mohan. 
3 Adjustment hiventory for College Students (AICS) developed by 
A.K.P.Sinha and R.P.Singh. 
4 For measuring Academic Background the percentages of marks from 
high school onwards e.g. intermediate, graduation and post graduation 
were obtained from the prospective teachers. 
6.5 Pairs of Groups Compared 
Following six groups were formulated for comparisons on 
different variables. 
(I) High academic background vs. low academic background groups. 
(II) High academic background male prospective teachers vs. low academic 
background male prospective teachers. 
(III) High academic background female prospective teachers vs. low 
academic background female prospective teachers. 
(IV) Male vs. female prospective teachers. 
(V) High academic background male vs. high academic background female 
prospective teachers. 
(VI) Low academic background male vs. low academic background female 
prospective teachers. 
6.6 Statistical Techniques Employed 
Pearson Product moment correlation was employed to identify the 
significance of relationship between variables. The 't' test was employed to 
find out the significance of difference between the six pairs of groups. The 
results have been presented in the tables 4.1 to 4.25. 
6.7 Conclusions 
The findings of the present investigation may be summarized as follows. 
(1) The high academic background group is found to be higher on mental 
abilit)', attitude towards children, interest in profession and total 
teaching aptitude than the low academic background group. 
(2) There is no significant difference between the subjects having high and 
low academic background on the measure of adaptabilit}' and 
professional information. 
(3) The subjects with high academic background are found to have higher 
achievement motivation than the subjects with low academic 
background. 
(4) The high academic background subjects are significantly higher than 
low academic background subjects in respect to social, emofional, 
educational and total adjustment. 
(5) The subjects with high academic background and the subjects with low 
academic background are similar on the measure of home and health 
adjustment. 
(6) High academic background male prospective teachers are significantly 
higher on mental ability, attitude towards children and total teaching 
aptitude than low academic background male prospective teachers. 
(7) The high academic background male prospective teachers and the low 
academic background male prospective teachers are not differing 
significantly on the measure of adaptability, professional infonnation 
and interest in profession. 
(8) High academic background male prospective teachers are measured to 
have a higher level of achievement motivation in comparison to low 
academic background male prospective teachers. 
(9) The high academic background male prospective teachers and lovs? 
academic background male prospective teachers are almost similar on 
the measure of home, health, emotional, educational and total 
adjustment. 
(10) In regard to social adjustment high academic background male 
prospective teachers are better in comparison to low academic 
background male prospective teachers. 
(11) The high academic background female prospective teachers are found to 
be higher on mental ability, attitude towards children, professional 
information and total teaching aptitude tiian tiie low academic 
background female prospective teachers. 
(12) No significant difference is found between female prospective teachers 
with high academic background and female prospective teachers with 
low academic background on the measure of adaptability and interest in 
profession. 
(13) High academic background female prospective teaches are found having 
greater achievement motivation than the low academic background 
female prospective teachers. 
(14) High academic background female prospective teachers are more sound 
than low academic background female prospective teachers on the 
measure of total adjustment and two of its components-social and 
emotional adjustment. 
(15) Both the groups i.e. female prospective teachers with high academic 
background and female prospective teachers with low academic 
background are not differing significantly on the measure of home, 
health and educational adjustment. 
(16) Male prospective teachers have significantly greater mental ability, 
professional information and total teaching aptitude than female 
prospective teachers. 
(17) Female prospective teachers are found to be higher on the measure of 
attitude towards children than their male counterparts. 
(18) Male and female prospective teachers are similar on the measure of 
adaptability and interest in profession. 
(19) On the measure of achievement motivation female prospective teachers 
scored significantly higher than the male prospective teachers. 
(20) There is no significant difference between male and female prospective 
teachers on the measure of adjustment along with its components i.e. 
home, health, social, emotional and educational adjustment. 
(21) High academic background male prospective teachers are found to be 
higher on mental ability than the high academic background female" 
prospective teachers. 
(22) High academic background female prospective teachers have 
significantly greater attitude towards children than their male 
counterparts. 
(23) On the measure of adaptability, professional information, interest in 
profession and total teaching aptitude both the groups i.e. high academic 
background male prospective teachers and high academic background 
female prospective teachers are almost similar. 
(24) There is no significant difference between high academic background 
male prospective teachers and high academic background female 
prospective teaches on the measure of achievement motivation. 
(25) The high academic background male prospective teachers and high 
academic background female prospective teachers are not differing 
significantly on the measure of home, health, social, emotional, 
educational and total adjustment. 
(26) Low academic background male prospective teachers scored 
significantly higher than the low academic background female 
prospective teachers on the measure of mental ability, professional 
information and total teaching aptitude. 
(27) There is no significant difference between the low academic background 
male prospective teachers and low academic background female 
prospective teachers on the measure of attitude towards children, 
adaptability and interest in profession. 
(28) The low academic background male prospective teaches and the low 
academic background female prospective teachers are almost similar on 
the measure of achievement motivation. 
(29) Both the groups i.e. the low academic background male prospective 
teachers and low academic background female prospective teachers are 
not differ significantly on the measure of home, health, social, 
emotional, educational and total adjustment. 
(30) Teaching aptitude is positively and significantly correlated with 
achievement motivation, adjustment and academic background on total 
sample as well as on male and female sample. 
(31) Achievement motivation is positively and significantly correlated with 
adjustment and academic background on total sample and on male and 
female sample. 
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(32) There is a positive and significant correlation between academic 
background and adjustment on total sample and on male sample, but on 
female sample no significant relationship is found between academic 
background and adjustment. 
(33) There is a significant difference between high and low, high and average 
and low and average academic background groups. 
(34) Female prospective teachers are academically better than their male 
counterparts. 
6.8 Suggestions for Further Studies 
1. There exists a need to explore the teaching aptitude of teachers working 
at higher education level as the appointment of university teacher is 
made without any formal professional training as required by the school 
teachers. 
2. A comparative study of prospective teachers pursuing their training in 
central universities, state universities and private colleges may be of 
paramount importance. Such comparisons can be observed by selecting 
a number of variables like SES, intelligence, personality characteristics, 
creativity, adjustment, achievement motivation and teaching aptitude. 
3. Levels of aspiration, achievement motivation, sense of satisfaction, in-
security, anxiety, adjustment, creativity, intelligence etc. are important 
variables, which play significant role in success of the candidates. A 
comparison of students belonging to different professions - teaching, 
11 
medical, engineering, management etc in respect to above mentioned 
variables may yield interesting results. 
4. In India there exists a disparity between rural and urban population in 
respect to their mode of thinking, life style and attitudes towards various 
issues. A comparative study of rural and urban population regarding 
attitude towards teaching and other professions in relation to a number 
of other related variables can be of paramount importance in 
understanding the social acceptance of the teaching profession. 
5. Similarly, cross-cultural studies regarding aptitude in teaching 
profession and its associated variables might be conducted to understand 
the problem in a more comprehensive manner. 
6. Magnitude of academic background may be comparatively studied 
among respondents of different professional courses like medical, 
engineering, management and teaching profession on aptitude in their 
respective profession, achievement motivation and adjustment. 
7. This study may be replicated on a large sample of teachers or 
prospective teachers in order to ensure superior validity for findings. 
6.9 Educational Implication 
1. The present study indicates that academic background plays a prominent 
role in affecting the teaching aptitude, achievement motivation and 
adjustment of the teachers; therefore, students with good academic 
background may be encouraged to come in teaching profession. 
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2. Teaching aptitude, achievement motivation and adjustment of the 
teachers are vitally important aspects of teaching profession which play 
a significant role in affecting the work performance of the teachers. It is 
essential to study them thoroughly and deeply in order to plan a strategy 
for helping the teachers as well as entire teaching-learning environment. 
3. Quality and competency of any educational institution is determined by 
the role played by its teachers. Therefore, it is must for the university 
and concerned authorities to be impartial in recruiting the quality 
faculties on purely merit basis. Efforts should be made to update their 
knowledge through regular intervals. There is also a need to plan and 
organize orientation and refresher courses for school teachers. 
4. The existing training programme has partially failed to provide adequate 
opportunities to student teachers to develop competency to face the 
varied types of situations in their real teaching life. It seems that the 
entire teacher education programme in our country lacks in professional 
attitude, which is extremely essential for a sound programme of teacher 
education. 
5. Teaching is considered to be a noble profession. It is one of those 
professions, which confer special privileges and obligations on those 
who practice it. Therefore, the teaching profession ought to attract 
candidates who are professionally sound, having keen interest, 
capability and commitment to the profession. He must not confine his 
role to mere transfer of knowledge from the old brittle pages of his 
13 
notebook to the student's notebook without touching their minds. A real 
teacher leaves no stone unturned through his hard work to stimulate 
interest and desire for learning among students. The commitment to the 
profession is directly related to healthy adjustment, positive attitude 
towards teaching profession and achievement motivation of the teachers. 
6. The teacher educators should make clear to the students the importance 
of achievement motivation in life by means of telling stories of great 
men and their achievements in all walks of life. 
7. Most importantly this study maybe also helpful in constructing test 
materials for selection of candidates in admission to teacher education 
institutions. 
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Fig. 16 Mean scores of male and female prospective teachers 145 
on the measure of adjustment and its components 
Fig. 17 Mean scores of high academic background male and 147 
high academic background female prospective 
teachers on the measure of teaching aptitude and its 
components 
Fig. 18 Mean scores of high academic background male and 150 
high academic background female prospective 
teachers on the measure of achievement motivation 
Fig. 19 Mean scores of high academic background male and 152 
high academic background female prospective 
teachers on the measure of adjustment and its 
components 
Fig. 20 Mean scores of low academic background male and 155 
low academic background female prospective 
teachers on the measure of teaching aptitude and its 
components 
Fig. 21 Mean scores of lovv' academic background male and 158 
low academic background female prospective 
teachers on the measure of achievement motivation 
Fig. 22 Mean scores of low academic background male and 160 
low academic background female prospective 
teachers on the measure of adjustment and its 
components 
ChApTER 1 
INTRODUCTION 
Education is tlie key to improving tiie living standards of people and a 
potential instrument of development in almost every field of a country. Thus, 
education is extremely essential for accelerating the pace of development of the 
country by nurturing all its available human resources. Every human being is a 
positive asset and a precious national resource, which needs to be cherished, 
nourished and cultivated with tenderness and care coupled with dynamism. 
Unprecedented progress made by developed nations in scientific and 
technological developments can be attributed to the importance accorded to 
education by them. Swami Vivekananda has said "I see it before my eyes; a 
nation is advanced in proportion as education and intelligence spread among 
masses". Emphasizing the importance of education Kothari Commission 
(1964-66) also stressed that education is the only instrument that can be used to 
bring about a change towards the social and economic betterment of India. It 
further stressed that in a world based on science and technology, it is education 
that determines the level of prosperity, welfare and security of the people. 
UNESCO Commission on education (1972) declared that "education is a 
lifelong process and its purpose is to establish a learning society". It is the 
process of instruction aimed at all round development of boys and girls. It 
dispels ignorance and is the only wealth that cannot be robbed. The importance 
of education is basically for two reasons. The first is that the training of a 
human mind is not complete without education. Education makes man a 
thinker; it tells him how to think rationally and how to take decisions. The 
second reason for the importance of education is that through education man is 
enabled to receive information from external world, to acquaint him with the 
past history and receive all necessary information regarding present. Without 
education man is as if he is in a closed room and with education he finds 
himself in a room with all its windows open towards the outside World. It is 
important not only for ensuring that you make a great career, but also for 
inculcating accepted values and principles in your life. Respect for elders and 
love for younger ones, knowing about your countiy and your life, knowing 
about mysterious world of science and math is all possible only if education is 
a reality in your life. It is only education that lays the ground for human beings 
to behave in civilized manner with fellow human being that differentiates 
human beings from animals. It is the education and only education that will 
pave the way for a better future for mankind. That is why Article 26 of the 
Universal Declaration of Human Rights proclaimed by the general assembly of 
the U.N.O. in 1948 in its opening paragraph stated, "Eveiyone has the right to 
education". Article 45 of the Indian constitution states that "the State will 
endeavour to provide within a period of ten years from the commencement of 
this constitution for free and compulsoiy education to all children until they 
reach the age of 14 years". In order to fulfill the constitutional obligation to 
provide free and compulsory education government of India through its 93"^  
Amendment Bill (1997) has made education a Fundamental Right. In our 
country education is just like a highway to achieve its long cherished goals, a 
panacea to overcome its problems and a crucial input in its development. The 
strength of a country lies in transforming its people into a productive and useful 
resource, rather than leaving them to continue to be a liability. International 
Commission on Education for the Twenty First Century (1993-96) headed by 
Jacques Delors also emphasized that education is a basic human right and a 
universal human value. It further says that learning and education are ends in 
themselves, to be aimed at by both individuals and societies, and to be 
promoted and made available over the entire lifetime of each individual. 
Education throughout life is based on four pillars: learning to know, learning to 
do, learning to live together and learning to be. The National Policy on 
Education (1986) asserts education to be a unique investment in terms of its 
return. Highlighting the importance of education Dr. A.P.J. Abdul Kalam has 
rightly said that "if the majority of the people become enlightened citizens they 
will spread righteousness in right earnest; if they do I am very confident that 
we will have a developed nation before 2020". 
India has one of the largest systems of education ranging from early 
childhood education to higher education. Adult education intended to eradicate 
illiteracy mainly in the 15-35 years age group, non-formal education intended 
to supplement the efforts of universalisation of elementary education and 
vocational education envisaged to diversify education at the plus 2 and the plus 
3 stages are also its components. Education at school level comprises pre-
primary, primary, secondary and higher secondaiy levels. School education 
component is the largest in terms of its numbers in the hierarchy of education. 
The contribution of higher education to manpower development and 
through it to the national development in India is an established fact. There is 
an awakening in the policy makers and planners that education at school level 
is also crucial for the country's development. The importance of education at 
this stage is well justified from the point of view of the equity it promotes, the 
higher rates of returns it has, the role it plays in increasing agricultural 
productivity and the effects it has in decreasing fertility and thus slowing 
population growth. On other ground also education at school level merits 
significance. It leads to better family health. School education perpetuates the 
benefits from one generation to next generation. School education has become 
a major agenda in the development of all nations. The argument to promote 
school education stems from many concerns. It has been observed that the 
world is moving towards democratic societies. All democratic societies drive 
towards developing a literate society, since literacy is an essential basic skill to 
improve access to information in a world dominated by print media and a 
necessary condition to promote meaningful participation in any democratic 
process. School education not only implies for imparting formal learning but 
also implies to develop in the child desirable habits, values, behaviour, and 
patterns of character, knowledge, social attitudes, understanding, interest and 
dynamic personality. The renowned educationist K.G. Saiyedain has remarked 
on school education that it touches life at every point and it has to do more with 
the formation of a national ideology and character than any other single 
activity- social, political or educational. 
1.1 Sanctity of Teachers 
In a pluralistic and developing society like India equity and quality of 
education are two important concerns particularly in a globalized world. The 
maintenance of quality education at school level without the support of a good 
teacher is a misnomer and that is the reason that in the long history of its 
traditions in India, teachers have always been much revered. Teacher is a 
telescope through which people can see the distant tomorrows of the students. 
He is the moderator between the past and future. The teacher makes the 
students aware of the limitations and values of the past. A competent and 
caring teacher can defeat time by speaking the right words and by 
communicating a right idea to the students in the classroom. The Education 
Commission (1964-66) reposed a great deal of confidence in teachers when it 
said that "of all the different factors which influence the quality of education 
and its contribution to national development, the quality, competence and 
characters of teachers are undoubtedly the most significant. Nothing is more 
important than securing a sufficient supply of high quality recruits to the 
teaching profession, providing them with the best possible professional 
preparation and creating satisfactory conditions of works in which they can be 
fully effective". Recognizing the importance of teachers The NPE (1986) has 
also said that "the status of teacher reflects the socio-cultural ethos of a society; 
it is said that no people can rise above the level of its teachers". Jacques 
Delor's Commission (1996) characteristically suggests "the role of the teacher 
as an agent of change, promoting understanding and tolerance has never been 
more obvious than today. It is likely to become even more critical in the twenty 
first century. The need for change from narrow nationalism to universalism, 
from ethnic and cultural prejudices to tolerance, understanding and pluralism, 
from autocracy to democracy in its various manifestations, and from a 
technologically divided world where a high technology is the privilege of the 
few to a technologically united world places enormous responsibilities on the 
teachers who participate in moulding of the minds and characters of the new 
generation". 
A.P.J.Abdul kalam and Y.S.Rajan rightly observed, "if you are a teacher 
in whatever capacity, you have a very special role to play. Because more than 
anybody else you are shaping generation". The entire structure of education is 
unsteady if the teacher is weak and ineffective. In the field of education or in a 
specific teaching-learning situation, he is the ultimate agent, who dispenses 
knowledge, frames the time schedule, selects reading material, plays the role of 
subject specialist and helps pupils to overcome their difficulties and personal 
problems. He influences his pupils by what he says, and even more by what he 
does. A teacher is the single most important factor in the success of pupils and 
thereby the entire society. Teachers still provide valuable and unique 
professional service to the nation by guiding students in the development of 
high ideals and true appreciation of the freedom and responsibilities of any 
citizenship and by assisting them to develop the skill of clear and critical 
thinking. Teachers contribute significantly to the character of the adults who 
will determine the future of the nation. In the words of Ryan (1960) if a 
competent teacher can be obtained, the likeHhood of attaining desirable 
educational outcome is substantial. On the other hand, although schools may 
have excellent material resources in the form of equipment, buildings, text 
books and although curricula may be appropriately adapted to community 
requirements, if the teacher is misfit or indifferent to his/her responsibilities, 
the whole programme is likely to be ineffective and largely wasted. Rightly it 
has been said: 
"A teacher affects eternity, he can never tell where his influence stops" 
(Henry Adams) 
A good teacher who is skillful in developing understanding of the world 
in which man lives, able to stimulate intellectual appetites, and capable of 
patience, understanding and sincere feelings for others may pave the way for an 
enlightened and productive society. Poor teaching vice-versa would seem to be 
a significant contributor of its unfortunate share to the perpetuation of 
ignorance, misunderstanding and intellectual and cultural stagnation. 
The teacher is responsible for the transmission of the technical 
components of the skills to students enabling them to fulfill their adult roles in 
works and other aspects of life. He must also seek to secure that his students 
develop the capacity for the inter-personal behaviour appropriate to their future 
roles. Thus, it can be said that there is no substitute for a good teacher. The 
teacher leaves an indelible impression upon their students. Naturally, a good 
teacher assumes the role of nurturing, gardening, building scholarship, and 
dynamism. 
1.2 Role of the Teacher in the India of Tomorrow 
Teachers are expected to play the role of agents of social change and 
modernization. In a country like India, conservatism, superstitions, 
exploitations, poverty, inequality and many others maladies have been 
continuing for centuries. Teachers are expected to change this disorganized 
social order. They have to take up the role of reformer in our society, 
developing modern values and attitude in students and masses, work for the 
building up of an egalitarian, secular and socialist society. The teacher of Hiture 
is expected to organize curricula, innovate educational ideas, practices and 
systems, write T.V. and Radio programmes, be a resource person in the 
propagation of ever expanding knowledge, and motivate learners in many 
creative and unconventional ways. At the same time he will have to 
communicate effectively, organize learning and be a democratic group leader. 
Authors like Reimer and Illich have pointed out several wealoiesses of existing 
school systems and pronounced the 'death of the school' and have gone to the 
extent of advocating 'de-schooling society'. They have advocated a radical 
change in education; consequently, the teacher's role will have to undergo a lot 
of change. The Indian society is fast changing. Several processes of change are 
underway to modernize and change the nature and working of our institutions. 
Educationists and social planners are now thinking seriously on the shape of 
society and education in future India. The future society in India will be 
different from the present society in many respects. The role of the teacher will 
have to be shaped in the light of changing demands on the schools. 
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1.3 Purpose of the Study 
The Secondary Education Commission (1952-53) pointed out that 
"Every teacher and educationist of experience knows that even the best 
curriculum, and most perfect syllabus remains dead unless quickened in life by 
the right method of teaching and right kind of teachers'" therefore a teacher 
qualifying for the teaching post, no doubt should be academically competent 
but he should also have other attributes such as good character and conduct, 
sound teaching aptitude, accountability, sympathy, love for children, liking for 
jobs and a high level of achievement motivation and be well adjusted to 
himself and the society as a whole. Teaching aptitude means a teacher's 
ability or capacity to acquire skills or knowledge in teaching profession which 
includes motives for teaching, emotional stability, social values, ability to 
communicate, ability to establish rapport, attitude towards teaching besides 
general and professional information essential to success in teaching. 
Achievement motivation is a combination of psychological forces, which 
initiates, directs and sustains behaviour towards successful attainment of some 
goal, which provides a sense of significance. Achievement motivation is very 
important for the individual and the society in terms of educational and 
economic development. An individual with motive to achieve is spurred by his 
needs to satisfy his drives to know and understand to acquire feelings of 
personal adequacy and self esteem and to receive approval from others as part 
of a desire to master his environment. Adjustment in its most general term 
denotes the process whereby an organism or individual entity enters into a 
relationship of harmony or equilibrium with its environment; and the condition 
of having attained such a relationship (Julius Gould William L. Kolb) 
Teaching aptitude, achievement motivation and adjustment are the 
functions of a set of variables such as intelligence, socio-economic status, 
gender differences, personality characteristics, social acceptance, academic 
background etc, but the academic background (the degree of attainment of 
pupils after a period of learning exercise) is considered a very important 
affecting variable of the teaching aptitude, achievement motivation and 
adjustment of the teachers. Some studies in India and abroad have been 
conducted on teaching aptitude, achievement motivation and adjustment of the 
teachers, which have revealed interesting results. Sharma (1984); examined 
teaching aptitude, intellectual level and morality of prospective teachers and 
found positive correlation between these variables. Yeung (2000); studied 
Hong Kong student teachers' personal construction of teaching efficacy and 
revealed that teaching efficacy v/as viewed in terms of the dimension of 
concern from instructional participation and learning needs of pupil 
communication and relationship with pupils' academic knowledge and teaching 
aptitude. Shah (1991); examined the determinants of teacher's effectiveness by 
using the variables of aptitude, job motivation, attitude, job satisfaction etc and 
found positive correlation in teaching aptitude, and educational qualification. 
Malik (1999); Meenakshi (1988); Saron (1975); Vyas (1982); Kohlan (1989) 
also supported the above results. But Tapodhan (1991); Gupta (1977); Zubeiy 
(1984); were of the view that teaching aptitude and academic performance is 
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not positively correlated. The studies on achievement motivation revealed that 
there is a positive and significant relationship between achievement motivation 
and teacher efficacy as well as school performance. Rao (1976); Lakshmai 
(1977); Dutta. (1973). Busato (2000) found an integration of intellectual 
abilities, learning styles, personality and achievement motivation as predictor 
of academic success in higher education. Accordino (2001) revealed that 
student's personal standards were significant predictors of academic 
achievement and achievement motivation. Vasanthi and Anandhi (1997) 
investigated some factors affecting teacher effectiveness of prospective 
teachers and found significant correlation between teacher effectiveness, 
intelligence and achievement motivation. As far as adjustment is concerned, it 
is a true fact that as an individual, teacher should be a well-adjusted person 
who is able to realize the maximum of personal satisfaction from life and to 
contribute to the fullest extent of his capabilities towards the improvement of 
the society. He must be able to participate in social groups of varying sizes and 
kinds from the small simple organization of the family to the large complex 
organization of the government. There are also few studies on adjustment as 
predictor of success in teaching profession. Donga (1987) and Joshi (1990) 
examined the adjustment of trainees of teachers' training college in Gujarat and 
found that female trainees were more adjusted than male counterparts. 
Ocansey (2000) studied about career compromise and adjustment among non 
professional graduate teacher and revealed that satisfaction with prestige 
attached to jobs, relationship with co-workers, opportunities of self 
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development, job management and opportunities to use one's intellect related 
most strongly to predictions of compromise. Sharma and Gupta (1993) made a 
study on adjustment and bum out of teachers teaching at secondary level and 
concluded that the teachers who are fully adjusted with all its components were 
likely to be less burnt out than teachers whose adjustment was poor. 
1.4 Rationale of the Study 
There appears to be general agreement on the fact that educational 
attainment of the children depends to a large extent on the quality of the 
teacher. Teacher is the backbone of the society. He actively shares the 
responsibility for reconstructing a social order, the values and traditional 
beliefs, which are being eroded by the surge of new ideals and practices. He is 
always concerned with individuals who are the potential leaders of tomorrow. 
Tomorrow's nation will depend upon the type of citizen trained and educated 
today in the temples of learning. Humayun Kabir said so well "teachers are 
literally the arbiters of a nation's destiny". Among the group of teachers the 
roles of primary and secondary schools' teachers are very important. They are 
like potters moulding the habits and behaviour of a child according to needs 
and aspirations of the society. The National Council of Teacher Education 
(NCTE) document of 1998 stressed that teachers are the torchbearers in 
creating social cohesion and national integration by revealing and elaborating 
the secrets of attaining higher values in life. Only enlightened and emancipated 
teachers lead communities and nations in their march towards better and higher 
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quality of life. Traditionally, people believe that a good teacher is bom, but in 
modern times a teacher is also trained by mastering the skills of teaching. 
Teacher can be made proficient with well-planned and imaginative pre-service 
and in-service training programmes. Kothari Commission (1964-66) pointed 
out that the essence of a programme of teacher education is quality and in its 
absence, the teacher education becomes not only a financial waste but a source 
of overall deterioration in educational standards. 
Hence we must be very careful at the time of admission of prospective 
teachers and should select those individuals for training who adopt this 
profession as their best choice, taking it as a challenge and not as a last resort 
after getting defeated in other fields of life. They must be acquainted with all 
the essential qualities of teachers, such as high level of teaching aptitude, 
achievement motivation and adjustment, besides personal qualities, like 
grooming personality, psychological information concerning child growth and 
development, good physical and mental health, intelligence, creativity, open 
mindedness, subject Icnowledge, emotional stability etc. Teaching aptitude is a 
function of mental ability attitude towards children, adaptability, professional 
information and interest in profession. 
If a teacher has all these qualities, he will teach with interest, take pains 
and make efforts. It will be his utmost effort to see that his students not only 
make progress in academic field but also in other aspects of life. Such a teacher 
will not only to be popular among his students and their parents but will greatly 
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influence the personality of his students. Naturally, a teacher with positive 
teaching aptitude, achievement motivation and adjustment is expected to do 
justice to his noble profession of teaching. 
But today's teachers are somewhat different. Every year our govemment 
spends crores and crores of rupees to acquaint the prospective teachers with 
latest methods and techniques of teaching in order to make them proficient to 
face modem challenges of teaching confidently. Contrary to h, teachers 
produced from teacher education institutions have been looked at with 
suspicion in respect to their teaching aptitude, achievement motivation and 
adjustment, and the present school environment can be produced in the 
verification of this suspicion. Today's schools have failed to provide a 
wholesome atmosphere essential for teaching learning process. There is a 
feeling of uneasiness in the minds of both teachers and taught, as we notice the 
ever increasing unrest among the students community due to influence of 
politics and other influences, not only of our country but perhaps of the whole 
world. Having their roots, very often, in undefined feelings of frustration, these 
are bursting forth today in various forms of indiscipline, discarding of old 
values and even in violence, endangering lives and properties. Students prefer 
to sit at tea stalls and going to cinema halls instead of attending the classes. 
Teachers come in the classroom for making his salaiy justified. Neither 
teachers nor students are bothered about teaching and learning process. 
Teachers' responsibility is limited only to delivering occasional lectures and in 
majority of cases dictating notes. The role of teacher has been confined to the 
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transfer of knowledge from books to students' notebooks without touching 
their minds. They are very poor in respect to quality of their competency, 
subject knowledge, preparedness, will power and vision. The reason for this 
weakness is that they have come in the teaching profession as a last resort after 
getting defeated in other glamorous professions. It is extremely difficult for 
such teachers who do not have positive attitude towards teaching profession to 
deliver their best. This leads to frustration and stress to students. If the teaching 
aptitude, achievement motivation and adjustment are such important factors 
then a study of it will be useful and of great educational value for prospective 
teachers and to all others concerted with teaching profession. 
Research on teacher education in India has so far been concentrated 
mainly on issues and problems regarding management curriculum, guidance 
and teaching indiscipline etc. There have been hardly any effort to study the 
sociological and psychological problems of teachers, therefore there is an 
urgent need to examine and solve certain basic issues regarding teacher 
community with special reference to teaching aptitude, achievement motivation 
and adjustment of prospective teachers in relation to their academic 
background. A review of researches conducted in this particular area has been 
revealed that teaching aptitude, achievement motivation, and adjustment are 
affected by a number of variables such as socio-economic status, sex 
differences, personality characteristics, social acceptance, academic 
background etc. But academic background is considered one of the most 
significant variables to affect teaching aptitude, achievement motivation and 
15 
adjustment. In this study an attempt has been made by the researcher to 
examine the influence of academic background on the teaching aptitude, 
achievement motivation and adjustment of prospective teachers. 
1.5 Statement of the Problem 
The title of the present investigation is "A Study of Teaching Aptitude, 
Need Achievement and Adjustment of Prospective Teachers in Relation to 
their Academic Background". 
For a better cognizance of the phenomena the investigator seeks to 
explain the conceptual aspects of the problem as foUov/s. 
1.6 Teaching Aptitude: Concept and Definition 
The term intelligence, aptitude and achievement are commonly used in 
the field of psychological and educational testing. It is therefore essential to 
make a distinction among these terms. Intelligence refers to a general set of 
mental ability. On the basis of this mental ability child performance in future 
can be predicted. Aptitude on the other hand is a person's ability, acquired or 
innate, to learn or develop knowledge of a skill in some specific area. While the 
achievement refers to what a person has acquired or achieved after the specific 
training. 
Some definitions of aptitude are being presented for the purpose of 
clarifying the concept. 
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In Warren's dictionary aptitude is defined as "a condition or set of 
characteristics regarded as symptomatic of an individual's ability to acquire 
with training some knowledge, skill, or set of responses such as ability to speak 
a language, to produce music etc". 
Bingham (1937) defined aptitude as "a condition symptomatic of a 
person's fitness, of which one essential aspect is his readiness to acquire 
proficiency in his potential ability and another in his readiness to develop an 
interest in exercising his ability". 
According to Traxler (1957) "Aptitude is a condition, a quality or set of 
qualities in an individual which is indication of the probable extent to which he 
will be able to acquire, under suitable training, some knowledge, skill such as 
ability to art or music, mechanical ability, mathemafical ability or ability to 
read and speak a foreign language". 
Freeman (1962) has defined aptitude "as a combination of 
characteristics indicative of an individual's capacity to acquire (with training) 
some specific knowledge, skill of set of organized responses such as ability to 
speak a language, to become a musician, to do mechanical work". 
Kelly (1969) says, "an apfitude is a potenfial ability to perform. 
Conceptually, even before they have had an opportunity to acquire a particular 
type of skill or achievemem". 
Tuckman (1975) has defined aptitude, as "a combination of abilities and 
other characteristics whether native or acquired, known or believed to be 
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indicative of an individual's ability to learn or to develop proficiency in some 
particular area". 
International Dictionary of Education (1977) explains aptitude as 
"innate or acquired skill or ability, which is assumed to underlie and is 
conducive to an individual's capacity to learn and attain a level of achievement 
in a specific field". 
In the words of Skinner (1984) "Aptitudes are the special skills, 
knowledge, and interest. Aptitude test attempts to measure the potential of 
these special abilities. The test cannot be used to predict success accurately. 
They can only indicate the presence of abilities or talents". 
Obviously all these definitions intend to say the same thing regarding 
the meaning of aptitude, and that is the capacity or ability to acquire skill or 
knowledge in a particular area. On the basis of such abilities future 
performance of a child can be predicted. Thus, teaching aptitude may be 
defined as the ability of an individual, innate or acquired by training, to deal 
successfully with the day-to-day problems of teaching profession. Teaching 
aptitude is the function of five variables namely mental ability, attitude towards 
children, adaptability, professional information and interest in profession. 
Mental Ability 
Mental ability means a degree of ability represented by performance on a 
group of test selected, because they have proved their practical value in the 
prediction of success in academic work and in some vocations. It is not without 
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sound reason that the more discerning leaders have insisted on the teacher's 
capacity for intelligent behaviour being commensurate with the importance of 
his work. Faith in intelligence as the primary instrument in meeting the 
problems of living is important, but the teacher should also be a living example 
of the intellectual approach to life. The dull and unimaginative teacher, lacking 
intellectual resourcefulness and control of the tools of critical thinking and 
hampered by a value system that quenches intellectual curiosity is not the kind 
of person to induct young people into an expanding and dynamic culture. 
Attitude towards Children 
For the professional preparation of the teachers the study of the attitude 
towards children is very important. How a teacher performs his duty, as a 
teacher is dependent to a great extent on his attitude, values and beliefs. A 
positive favourable attitude makes the work not only easier, but also more 
satisfying and professionally rewarding. A negative unfavorable attitude makes 
the teaching work harder, more tedious and unpleasant. In addition, a teacher 
attitude not only influences his behaviour in the classroom but also influences 
behaviour of his students. Moreover, effective and productive learning on the 
part of the students can be achieved by appointing teachers with positive 
attitude to children or by shaping their attitude in desired direction. Knowledge 
of the nature of the child growth and development is not enough; the teacher 
must have a sympathetic understanding of the child as an individual and an 
active concern for his welfare. 
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Adaptability 
Adaptability means tlie power of an individual to adjust himself to the 
environment or to change in the environment. The adaptive person is sociable, 
friendly, vivacious and outgoing in manner. He has what is often called good 
social intelligence. Usually he is well groomed and has great physical vitality. 
He fits readily into almost any social situations and seems to conform naturally 
to the expectation of the people with whom he is associated. 
Professional Information 
George Gould has used the term professional education in place of 
professional information. According to him professional education of the 
teacher means to prepare him to engage expertly in the task of deteiinining the 
needs of young people and to assist him in developing skills in relating subject 
matter bearing on these needs in the most effective way. The emphasis is upon 
the specialized attitudes, knowledge, and skills needed by the teacher to engage 
successfully in his instructional duties. 
Interest in Profession 
Interest refers to the motivating force that impels us to attend a person, a 
thing or an activity or it may be an affective experience that has been 
stimulated by the activity itself In other words interest may be the cause of an 
activity and the result of participation in an activity. Interest in profession is 
one of the basic conditions to achieve higher in teaching profession. 
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1.7 Need Achievement: Concept and Definition 
The study of motivation gained importance since early fifties with the 
efforts of McClelland and his associates at Wesleyan University, U.S.A. The 
term motivation refers to any organismic state that mobilizes activity, which is 
in some sense selective or directive with respect to the environment 
(Newcomb, 1964). Achievement motivation, which is an acquired tendency 
and is one of the most important social needs has been defined by McClelland 
(1953) and his associates and also by Decharms (1968) mainly as a disposition 
to strive for success in competition with others with some standard of 
excellence, set by the individual. 
Murray (1938) conceived a need as a construct (a convenient fiction or 
hypothetical concept) which stands for a force (The physio-chemical nature of 
which is unl<Lnown) in the brain region force which organizes perception, 
apperception, intellection, conation and action in such a way as to transform in 
a certain direction an existing, unsatisfying situation. He defined need for 
achievement as "a desire or tendency to overcome obstacles, to exercise power, 
to strive to do something difficuh as well and as quickly as possible". 
In the words of Judson, S. Brown (1961) "Achievement motive is 
learned affective anticipation of the pleasurable consequences of success in 
situation where the quality or efficiency of one's performance is to be 
evaluated". 
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In the words of Atkinson and Feather (1966) "The achievement motive 
is conceived as a latest disposition which is manifested in overt striving only 
when the individual perceives performance as instrumental to a sense of 
personal accomplishment". 
According to Irving Sarnoff (Mangal, 1989) "Achievement motive is 
defined in terms of the way an individual orients himself towards objects or 
condition that he does not possess. If he values those objects and conditions 
and he feels that he ought to possess them he may be regarded as having an 
achievement motive". 
According to the International Encyclopedia of Education (1994) 
"Motivation drives and directs behaviour and achievement motivation governs 
behaviours relevant to achievement and learning". 
It can be concluded on the basis of definitions presented above that the 
achievement motive moves or drives an individual to strive to gain mastery of 
difficult and challenging situations or performance in the pursuit of excellence. 
It comes into the picture when an individual knows that his performance will 
be evaluated, the consequence of his actions will lead either to success or 
failure and that good performance will produce a feeling of pride in 
accomplishment. The achievement motive may thus be considered to be a 
disposition to approach success or the capacity to take pride in accomplishment 
when success is achieved in an activity. 
22 
1.8 Adjustment: Concept and Definition 
Adjustment is an important characteristic of living organism. Every 
individual develops his own unique way of treating with various societal and 
natural constraints. It seems to be influenced by various psychosocial factors 
and reflected in terms of behavioural activity. The term adjustment may be 
defined as the process of findings and adapting modes of behaviour suhable to 
environment or to change the environment. Adjustment can be vievv'ed from 
two angles: the first view being 'adjustment as an achievement' means how 
efficiently an individual can perform his duties in different circumstances such 
as militaiy, education, business and other social activities. The second view is 
'adjustment as a process' which is of major importance to psychologists, 
teachers and parents. The process of adjustment starts from birth of the child 
and continues till death. Adjustment consists of two types of process, the first 
one is fitting oneself in given circumstances and the second one is changing 
circumstances to fit one's needs. Hence adjustment is important in one's life. 
A number of researchers (Dexter, 1927 Symonds, 1943, Young, 1947 
attempted to define adjustment with a common emphasis on "environment" 
both internal and external. 
(i) Dexter (1927) wrote about adjustment that in a wider sense the word 
adjustment is practically synonymous to adaptation. 
(ii) Symonds (1943) defined adjustment "as satisfactory relations of an 
organism to its environment". 
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(iii) Young (1947) defined adjustment "as the effort of a person to meet his 
needs and adapt to his internal and external environment". 
According to him adjustment is not only a social function of an 
individual but it also demands physiological adaptation within an 
individual. 
(iv) Kale (1970) opined that when the relationship between an individual and 
his environment is according to established norms, then, that 
relationship is considered as normal adjustment. 
(v) According to Encyclopedia Britannica (1970) "Adjustment is the 
process of behaviour by which men and other animals as well maintain 
equilibrium among their various needs or between their needs and the 
obstacles of their environment. 
(vi) Sinha (1971) maintains that the adjustment of an individual is a 
composite of five aspects of adjustment namely - Home, health, 
emotional, social and educational adjustment. 
(a) Home adjustment implies adjustment in the family, which is 
considered a basic unit of the society. It is generally agreed 
upon that as the home is, it will define the larger social group 
in the same way. 
(b) Educational adjustment means a young person's degree of 
successful adjustment in his learning experiences as affected 
by educational aspect. 
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(c) Social adjustment: It means participation in organized or 
informed group activity in a test of individual power to adjust 
his own attitudes and interest to the interest, need or right of 
other people. Social needs are not likely to be fulfilled without 
interaction among the numbers of a group. Guilford (1965) 
suggested four major categories of social needs, namely 
gregariousness, benevolence, need for discipline and 
aggressiveness in relation to social adjustment. 
(d) Emotional adjustment: An emotion is an effective experience 
that results from generalized adjustment. Emotions are great 
assets to the individual giving richness and fullness to his life. 
(Crow and Crow, 1962). 
1,9 Academic Background: Concept and Definition 
Academic achievement, academic background and academic 
performance are used interchangeably. Good's dictionary (1945) defined the 
academic achievement as "the knowledge attained or skills developed in the 
school subjects, usually designated by test scores or by marks assigned by 
teachers or by both". In the present study academic background is considered 
to the overall academic performance of individuals in their respective 
examinations throughout the academic career i.e. high school, intermediate, 
graduation and post graduation 
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1.10 Prospective Teacher: Concept and Definition 
According to Good's dictionaiy (1945) The term prospective teaciier or 
pupil-teacher refers to one who is acquiring practical teaching experience and 
skills under the guidance of a critical teacher or another supervisor in the 
special laboratoiy or practice school of a teacher training institution or in the 
classes of the public or private school; usually an advanced student who has 
had no other teaching experience. 
In the present study, the term Prospective Teachers has been used to 
denote those graduate and post graduate individuals who are undergoing a 
teacher training course in order to acquire practical teaching experience and 
skills. The purpose of such training is to acquaint them with the required skills 
and pedagogy to face the modem challenges of teaching profession at 
elementary and secondary stages of school education. 
1.11 Objectives of tlie Study 
The present study has been planned with the following objectives. 
(1) To examine the differences between high academic background and low 
academic background prospective teachers in relation to their teaching 
aptitude. 
(2) To investigate the differences between high academic background and 
low academic background prospective teachers on the measure of 
achievement-motivation. 
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(3) To identify the differences between high academic background and low 
academic background prospective teachers on the measure of 
adjustment. 
(4) To explore the differences between male and female prospective 
teachers in respect to their teaching aptitude. 
(5) To find-out the differences between male and female prospective 
teachers in respect to their achievement motivation. 
(6) To determine the differences between male and female prospective 
teachers in respect to their adjustment. 
1.12 Hypotheses of the Study 
Keeping in view the above objectives the following hypotheses were 
framed. 
(1) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of teaching aptitude. 
(2) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of achievement motivation. 
(3) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of adjustment. 
(4) There would be no significant difference between male and female 
prospective teachers on the measure of teaching aptitude. 
(5) There would be no significant difference between male and female 
prospecdve teachers on the measure of achievement-motivation. 
(6) There would be no significant difference between male and female 
prospective teachers on the measure of adjustment. 
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CkApTER 2 
REVIEW OF THE LITERATURE 
2.1 Significance of Related Literature 
One of the early activities in tiie research process is tlie review of the 
research literature. After the problem has been identified, infoiTnation is needed 
about the problem so that it can be put in the proper context and the research 
can proceed effectively. In the review of the literature, the researcher attempts 
to determine what others have learned about similar research problems and to 
gather information relevant to research problem at hand. Besides providing the 
context for the research study, the review of the literature may be useful for 
following purposes. 
(1) More specifically limiting and identifying the research problem and 
possible hypotheses. 
(2) Informing the researcher of what has already been done in the area. 
(3) Providing possible research design and methodological procedures that 
may be used in the research study. 
(4) Providing suggestions for possible modifications in the research to avoid 
unanticipated difficulties. 
(5) Identifying possible gaps in the research. 
(6) Providing a backdrop for interpreting the results of the research study. 
As already mentioned in the first chapter the present study aimed at 
identifying the level of Teaching Aptitude, Need Achievement and Adjustment 
of Prospective Teachers in Relation to their Academic Background. A brief 
discussion on the work done so far may be quite interesting in understanding 
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the present problem. Therefore, the findings of the some previous researches 
related to present problem are being presented. 
2.2 Studies on the Variables under Study 
Agrawal, M.S. (1969) conducted a study on the measurement and 
competence of teachers of primary school. Major objectives of the study were 
to measure intelligence, teaching abilities and subject knowledge of the 
primary school teachers. The sample consisted of 770 primary school teachers 
of M.P. To measure teaching competence, a Teaching Competence Scale was 
developed on competencies related to classroom teaching. The study revealed 
that more than 53 percent teachers were not intelligent enough to be teachers. 
Intelligence was significantly and positively related to subject knowledge. Of 
the primary teachers 52.6% did not like teaching profession and their attitude 
was significantly related to the competencies of classroom teaching and of 
conducting extra classroom activities. About 70% teachers passed in the third 
division and about 50%) did not possess adequate knowledge of the subject to 
be able to teach competently. 
Gupta, B.S. & Singai, W.R. (1971) investigated the personality 
adjustment pattern of male and female pupil teachers. A group of 123 male and 
121 female pupil teachers served as subjects. Saxena's Personality Adjustment 
Inventory was used to find out adjustment scores. The study supports the 
following conclusions. The male and female pupil teachers do not differ in 
their mean adjustment scores. Both male and female pupil teachers are poorly 
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adjusted. All the five adjustment fields are interrelated and form a 
homogeneous group. 
Bhatt, K.K. (1971) tried to find out the adjustment problems of over-
achievers and under-achievers university school of psychology, education, and 
philosophy. The sample consisted of 100 over-achievers and 106 under-
achievers of both sexes. Revised Desai-Bhatt Group Intelligence Test was used 
to separate the over-achievers and under-achievers, and then the Gujrati 
adaptation of 15B was administered. The 't' test was applied to study the 
differences in the mean 15 B scores of over-achievers and under-achievers. 
Findings revealed that on the 15 B, the under-achievers showed a relatively 
better level of adjustment than the over-achievers. This was true for the total 
sample as well as for the boys and girls. 
Verma, M.R. (1972) investigated the job adjustment and its relationship 
with teacher efficiency. The main objective of the study was to investigate the 
relationship between the adjustment scores and efficiency scores of the teachers 
from higher secondary schools. The sample consisted of 205 teachers of ix & xi 
and included 70 women teachers. Major findings were: (1) there is a close 
relationship between adjustment of teachers and their efficiency. (2) About one 
third of the teachers expressed dissatisfaction with their job. (3) Dissatisfaction 
with individual factor ranged from 0% to 50 %. (4) The factor which were 
ranked relatively higher but on which relatively less number of teachers 
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expressed satisfaction include social recognition, salary, opportunity to increase 
qualification, nearness of house and load of work. 
Pandey, G.S. (1973) carried out a study on teacher's adjustment in 
relation to professional efficiency. The objectives of the study were to construct 
and standardize an adjustment inventory for secondary school teachers and to 
find out the underlying factors responsible for the adjustment of male and 
female teachers in different areas of the adjustment. The sample comprised of 
teachers drawn from thirty-three higher secondary schools located in eastem 
districts of U.P. An Adjustment Inventory measuring adjustment in five areas, 
viz health, home, social, economic, institutional and ethical was constructed. 
To measure professional efficiency, A Five Point Rating Scale was constructed 
to rate knowledge of the subject, understanding of pupils, knowledge of the 
methodology, expression, and class management, use of teaching devices and 
organization of co-curricular activities. Findings revealed that the correlation 
studies of male and female teachers indicated positive relationship between all 
the five elements of adjustment. The strength of the relationship showed that 
each element contributed something towards others in the process of 
adjustment. 
Dutta, N.K. & Sabhrawal, V.K. (1973) conducted a study on 
achievement motivation in relation to some selected variables. The main 
purposes of the study were to make a survey of the level of achievement 
motivation, and to find out relationship between achievement motivation and 
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school performance. The sample consisted of 480 subjects. The major findings 
were: the magnitude of correlation between academic achievement and n-
achievement is significantly positive. The male subjects do not significantly 
differ from the female subjects in terms of mean n-achievement scores. In 
terms of n-achievement and father's educational level, the subjects with fathers 
having post graduate or professional degree do not significantly differ from 
those fathers having little lower educational qualifications. 
Nair, R.S. (1974) tried to find out the impact of certain sociological 
factors like family background, caste, religion and sex on the teaching ability of 
teachers. The sample consisted of 200 secondary school teachers. Particulars 
regarding their individual socio economic status, age, sex, parental socio-
economic status were collected in person. Their headmasters and pupils using 
an evaluation sheet and a pupil rating scale respectively evaluated the teaching 
ability of these teachers. The data were analyzed using critical ratio and 
correlation. The findings revealed that teacher's parental SES had a negative 
influence on teaching ability. The private school teachers were found to have 
better teaching ability. A positive relationship existed between age and 
teaching ability. 
Chhaya (1974) investigated into certain psychological 
characteristics of effective school teachers. The purpose of the study 
was to investigate certain psychological characteristics of an effective 
teacher and to compare them with those of ineffective teachers. The 
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investigator studied the six ciiaracteristics- personality adjustment, 
attitude towards teaching, interest in teaching, emotional stability, 
extroversion introversion and authoritarianism. Twenty schools of 
Kanpur selected randomly for data collection. The teachers were 
categorized as effective and ineffective based on high school U.P. Board 
examination results for three years (1968,69,70), principals' ratings and 
students' ratings. The Saxena Personality Adjustment Inventory, a 
Thurston type scale constructed by the investigator to measure attitude 
towards teaching, the sub-test III of the test developed by Shah to 
measure interest in teaching etc tools were used for the purpose of data 
collection. Major findings were: effective teachers had significantly 
better personality adjustment and more favourable attitude towards 
teaching than ineffective teachers. Effective teachers were significantly 
more emotionally stable than ineffective teachers. 
Saran, S.A. (1975) studied the teacher's attitude towards teaching 
profession in relation to literary matters, level of adjustment, need achievement 
and level of education. The sample consisted of 1000 teachers from four 
western districts of U.P. The Chatterji's Non-Language Preference Record, 
Vyaktitva Parakh Prashnavali and Edward Personal Preference Schedule were 
used for data collection. The data was analyzed with the help of correlation. 
Major findings were: attitude of teachers towards teaching profession was 
positive. Adjustment and attitude were not directly related to each other. The 
need achievement had hardly any influence in the formation of attitude towards 
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teaching profession. Level of education was positively related to degree of 
attitude towards teaching profession. 
Rao, K.S. (1976) made an attempt to study self-perception, achievement 
motivation and academic performance of the prospective secondary school 
teachers. The aims of the study were to measure n-achievement and self-
perception of student teachers and to examine their relationship with sex, 
residence and socio economic status. The sample consisted of 139 male and 
271 female B.Ed, students of the academic year 1972-73 from the colleges of 
education affiliated to University of Madras. McClelland and Friedman's TAT 
pictures, the Wylie's Self Report Inventory, Madhukar Patel's Intelligence Test 
and the personal data sheet were adopted for the purpose of data collection. 
Major findings were: there was a significant difference between the n-
achievement scores of rural and urban students. No significant relationship was 
found between the perception of self and n-achievement. A significant 
relationship was found between the perception of others and n-achievement. 
Patel, A.D. (1977) conducted a study on achievement motive, anxiety, 
performance at the university examination and socio-economic status of 
student teachers in the colleges of education in the State of Gujarat. The sample 
consisted of 876 student teachers. The Thematic Apperception Test (TAT), the 
SES Scale for rural and urban settings and Anxiety Scale were used as tools in 
the study. The marks of practice teaching examinations also formed part of the 
data. Analysis of variance and regression equation were used for the analysis of 
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data. The findings were: there was a significant positive relationship between 
n-achievement and performance, n-achievement and SES, and SES and 
performance. The mean performance of high and low anxiety group was 47.6 
percent and 50.2 percent respectively. The relationship between anxiety and n-
achievement was negative but not significant. There was not any effect of 
interaction of the variables under study on the performance of the student 
teachers. 
Lakshmi, S. (1977) conducted a study on the achievement motivation of 
teacher trainees and its effects on their performance. Sample consisted of 100 
teacher trainees of Sri Sarada Training College for Women. The tools used in 
the study were the Raven's Standard Progressive Matrices, performance tests 
for theory paper, performance test in teaching practice, the TAT of Murray 
modified by Mehta etc. Major findings were: the input programme specially 
designed for the purpose developed achievement motivation. Students with 
high anxiety had gained more in achievement motivation than those with low 
anxiety. Self-concept was meaningfully related to n-achievement. Students 
with high and low self-concept revealed significant gains in n-achievement. 
Gupta, V.P. (1977) tried to find out the personality characteristics, 
adjustment level, academic achievement and professional attitude of successful 
teachers. Sample consisted of 400 teachers working in higher secondary 
schools. The Sixteen Personality Factor Inventory, the Bell's Adjustment 
Inventory and the Minnesota Teaching Attitude Scale were used. Percentage of 
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marks obtained by the subjects in the first-degree examination provided the 
academic achievement scores. It was found that success in teaching was 
significantly related to personalit>' factor A B C F G H I L N 0 Q 3 and Q4, 
adjustment in various fields of life like home, health, social, emotional and 
total adjustment and professional attitude but it had no significant relationship 
with academic achievement. 
Jain, R. (1977) conducted a study on proficiency in teaching as a 
function of creativity, intelligence and interest. The objectives of the 
investigation were to explore the area of proficiency in teaching as it specially 
related to personality make-up of the teacher and to assist on the basis of 
findings in the programme of selection of teachers as well as to provide 
relevant items of information for the activity programmes in teacher's 
guidance. The sample consisted of 160 subjects. The Creativity Test developed 
by N.S. Chauhan and G.P. Tiwari, General Mental Ability Test developed by 
M.C. Joshi, Chattergi's Non-language Preference Record were used for the 
purpose of data collection. The Teacher Efficiency Scale developed by N.S. 
Chauhan and Rashmi Jain was used to measure teacher efficiency. Data were 
analyzed with the help of factorial design, analysis of variance of equal cell 
size. The findings were: intelligence promoted proficiency in teaching. 
Creativity components were positive effective correlates of proficiency in 
teaching. Intelligence, creativity and interest were characteristically interrelated 
in promotion of proficiency in teaching. 
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G.C.P.I (1977) compared the effects of micro-teaching under simulated 
condition and real condition upon general teaching competence and attitude 
towards teaching. Out of ninety-two student teachers of GCPI, Allahabad, 
twenty postgraduate teachers were selected. The sample was matched with 
respect to intelligence, attitude towards teaching and age. The tools used for the 
purpose of data collection were Teacher Attitude Inventoiy, Culture Faire 
Intelligence Test and the Baroda General Teaching Competence Scale (BGTC) 
and Evaluation Profarmas. The findings of the study were: there was no 
significant difference between the mean score of SMT (micro teaching under 
simulated condition) and MMT (Micro teaching under real condition) group 
upon GTC. There was no significant difference in the relation of GTC by the 
two groups and the attitude of the two groups did not differ significantly from 
each other. 
Gupta, B.P. (1978) studied the personality adjustment in relation to 
intelligence, sex, socio-economic background and personality dimension of 
extroversion and neuroticism. The main purpose of the study was to explore if 
the personality and environmental variables had any association with the way a 
person copes with the demands and pressures of day to day living while 
satisfying his needs and a harmony with himself and with his environment. The 
sample consisted of 400 undergraduate students from eight colleges of Orrisa. 
The tools used in the study were Personality Adjustment Inventory, the Cattle's 
Culture Fair Intelligence Test. Correlation analysis of variance, percentiles and 
other statistics were used in the analysis of data. Main findings were: there was 
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no significant sex difference in regard to personality adjustment among college 
students. There was no significant relationship between intelligence and 
adjustment of college students. There was no significant relationship between 
personality adjustment and parental education, father's occupation and number 
of siblings etc. 
Sharma, G.R. (1978) analyzed the factors underlying the adjustment 
problems of professional and non-professional college students. The scope of 
the study was limited to five-adjustment areas namely home, health, social, 
emotional and educational. The sample consisted of 520 students of 
professional and 510 students from non-professional groups. The statistical 
differences in terms of their academic performance, interest, SES, self-respect 
and values were studied. Sinha and Singh Adjustment Inventory for College 
Students, the Singh Interest Record, the Kulshrestha and Day's Socio 
Economic Status Scale were used as tools of data collection. The major 
findings were: the non-professional college students had more problems than 
the professional college students in the area of home adjustment. The arts 
students had greater problems in home and health areas than the engineering 
students. The aesthetic and social interest and SES contributed significantly 
towards the well adjustment of professional college students. 
Mangal, S.K. (1979) analyzed the common factors in teacher 
adjustment. The objective of the study was to identify the fundamental 
dimension of teacher adjustment and devise a teacher adjustment inventory 
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based on the fundamental dimension. Sample consisted of 1217 teachers of 
high schools in Haryana. It was revealed that teacher's adjustment consisted of 
five factors: adjustment with academic and general environment of the 
institution, socio-psycho and physical adjustment, professional relationship 
adjustment, personal life adjustment and financial adjustment and job 
satisfaction. 
Ramakrishna, D, (1980) inquired into the job satisfaction, attitude 
towards teaching and job involvement of college teachers. The sample 
consisted of 400 teachers equally distributed between governments and private, 
two sexes (male and female) and two levels (seniors and juniors). The sample 
was selected from college teachers working in S.V. University area. The tools 
used were Job Satisfaction Inventory, an Inventory to measure Attitude towards 
Teaching, Job Involvement Inventory etc. Major findings were: college 
teachers in general were satisfied with their jobs. Female teachers were found 
to be more satisfied than the male teachers. There was no significant difference 
between the level of job satisfaction of junior college teachers and of degree 
college teachers. Teachers who had a low attitude towards teaching exhibited 
the least satisfaction with their job. 
Sharma, M.C. (1981) analyzed the differences with regard to self-
concepts, personality adjustment and values of college, secondary school and 
primary school teachers, urban and rural teachers and male and female 
teachers. To measure the variables involved Bhatnagar's Self-concept 
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Inventory, Bhatnagar's Allport-Vernon Value Scale and a self-constructed 
Adjustment Inventory were used. The study vs'as conducted on a sample of 702 
teachers of various categories drawn from the total population of teachers of 
Agra district. The major findings of the study were: the primary school teachers 
perceived themselves to be better achievers than the college teachers, while the 
differences between primaiy and secondary teachers were not significant. 
Differences on occupational, health, home, emotional and social adjustment 
were also significant among these groups of teachers. Differences on self-
concept about achievement of rural and urban teachers were not significant. 
Passi, B.K. & Sharma, S.K. (1982) investigated the relationship 
between teaching competency of secondary school teachers and product 
variables in terms of academic achievement and pupils liking of teaching 
behaviour of their teachers. Twenty-eight student teachers who had offered 
Hindi as a teaching subject were selected as sample. The various tools used 
were the Teacher Attitude Scale, the Interest Inventory for Teachers, Standard 
Progressive Matrices, Teachers Self Rating Scale, the Classroom Observation 
Schedule and Achievement Test in Hindi. The data were analyzed by 
employing principal comment analysis, the 't' test, correlation and analysis of 
co-variance. Major finding were: the male and female language teachers did 
not differ in their competency. There was no significant relationship of attitude 
of the language teachers teaching Hindi/English at the secondary level towards 
teaching, interest and intelligence with teaching competency respectively. The 
training of the student teachers through instructional materials in micro 
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teaching setting improved the cognitive competency, emotional competency 
and behavioural competency of loud reading and competency of loud reading 
as a whole among student teachers. 
Vyas, R.P. (1982) examined the relationship of academic achievement, 
personality adjustment, attitude towards teaching and teaching aptitude of the 
prospective teachers with their teaching success criterion such as university 
theory marks and university total marks. The sample consisted of 300 
prospective teachers. The data were collected with the help of the Ahluwalia's 
Teacher Attitude Inventory, the Jai Prakash and Srivastava Teaching Aptitude 
Test, the Kulshrestha Socio Economic Status Scale, university records for 
university practical and theory marks. The findings of the study were; 
personality adjustment was significantly related with university practical marks 
and total practical assessment in the case of total and female sample. Teaching 
aptitude had a significant relationship with self-rating and university total 
marks in the case of female sample only. It had significant relationship with 
university theory marks in the case of total and female samples, teaching 
aptitude made a significant contribution in predicting supervisor's ratings in the 
case of female samples. Attitude towards teaching contributed to self rating in 
the case of male samples while academic achievement, attitude towards 
teaching and SES contributed to the criteria of self-rating in the case of female 
teachers. 
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Nayak (1982) investigated into the adjustment and job satisfaction of 
married and unmarried lady teachers. The sample comprised of 735 female 
teachers from different higher secondaiy schools of Jabalpur district. Of these 
375 teachers were married and 410 were unmarried. Tools employed were 
Teacher's Job Satisfaction Questionnaire, Adjustment Inventoiy for College 
Students and Teaching Aptitude Test. The statistical techniques used for data 
analysis were frequency distribution, 't' test and coefficient of correlation. The 
findings of the research were: (1) No significant difference in the job 
satisfaction of married and unmarried female teachers working in rural and 
urban areas was found. (2) Teaching aptitude was found to have a significantly 
positive relationship with job safisfaction of female teachers. 
Pachauri, G.K, (1983) investigated the proficiency in teaching as a 
function of personality factors, frustration and sex. The main objectives of the 
investigation were to study the individual as well as the collective impact of 
personalit)' factors and sex and two modes of frustration on proficiency in 
teaching and to study the interaction among personality factors, modes of 
frustration, and sex in influencing proficiency in teaching. The sample 
consisted of 160 teachers teaching in different intermediate colleges of Agra 
city. The Frustration Scale, the 16 P.F Questionnaire and the Teacher 
Efficiency Scale were used as tools for data collection. Data were analyzed 
with the help of factorial designs, analysis of variance followed by 't' test. The 
major findings were; female teachers were more proficient in teaching than 
male teachers. Reserved, relaxed, adjusted and controlled teachers were more 
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proficient in teaching than those who were outgoing, tense, relaxed and who 
possess more anxiety. Less intelligent, imaginative trusted teachers with high 
aggression were better in teaching. 
Rai, G. (1983) studied the self-concept of the prospective teachers. The 
aim of the study was to determine the relationship of self-concept with their 
intelligence and adjustment and to predict self-concept on the basis of 
intelligence and adjustment scores. The sample comprised of 603 prospective 
teachers. The data were collected with the help of Saxena's Adjustment 
Inventory and a Teacher Self-concept Scale constructed and standardized by 
the investigator. Mean, SD, 't' test, analysis of variance, coefficient of 
correlation and multiple regression statistical techniques were used for 
analyzing the data. Major findings were; relationship between self-concept, 
adjustment and intelligence were positive and significant and self-concept 
could be very well predicted from an individual's intelligence and adjustment 
scores. 
Dutt, R. (1983) conducted a study on social cohesion in the elementary 
teacher training institution and its relationship with attitude and adjustment of 
student teachers. The purposes of the investigation were to study the 
relationship of summated social cohesion and its components with the student 
teachers adjustment to teaching, peers, teachers, institution and summated 
adjustment and to study the student teacher attitude towards teaching 
profession, classroom teaching, and child centered practices. Out of 185 
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elementary teachers training institutions 45 institutions were selected as the 
sample of the study. The tools used in the study were Student Teacher 
Adjustment Inventory and Attitude of Student Teacher Towards Institution 
both developed by the investigator. The 't' test was employed to test the 
significance of difference between the means of two extreme groups of 
institutions. Findings revealed that the social cohesion scores on inter-personal 
attraction, closeness with the group and perception of leadership and decision 
making process and the student teachers attitude score on the teaching 
profession had negative correlation. Correlation between adjustment 
components and attitude components were significant. 
Som, P. (1984) inquired about the teacher's personality patterns and 
their attitude towards teaching and related areas. The objectives of the study 
were to find out structure pattern which is likely to suggest better attitudes 
towards teaching and related areas, to find out descriptive attitude pattern of 
teachers with reference to teaching profession and pupils and to observe the 
relative importance of extraversion variables in the determination of teacher's 
attitude towards teaching. The sample consisted of 250 prospective teachers. 
The tools used were a modified version of Eysenck's and Wilson's Personality 
Inventory. The statistical techniques used were correlation, factor analysis and 
multivariate regression analysis. Major findings were; female teachers tended 
to be higher than males in their attitude towards teaching. Teaching attitude as 
well as attitude towards profession correlated significantly with patience, 
initiative, carefulness, stoicism, retrospection and responsibility. Extraversion 
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had no significant association with the attitude but it was moderately negatively 
correlated with the teacher attitude other than that towards classroom teaching. 
Introverts tended to have favourable attitude towards pupils. 
Singh, S.N. (1984) tried to investigate the effects of training in teaching 
skills using micro-class peers and real pupils on the general teaching 
competence of student teachers at elementary level. The tools used were the 
General Teaching Competency Rating Scale, Evaluation Profarma for rating 
teaching skills, Reaction Towards Micro-teaching Rating Scale developed by 
NCERT. Major findings were; student teachers trained using micro-teaching 
under the simulated condition acquired better teaching competency than those 
trained under the traditional training method. The student teachers trained using 
micro teaching under real class-room condition acquired better teaching 
competency than those trained under the traditional training method and the 
micro teaching training technique made a significant impact in developing a 
positive attitude in the student teachers towards micro teaching. 
Radha, K.V. (1984) compared the personality characteristics of high 
and low success science teachers in teacher training. The sample consisted of 
537 student teachers. The tools used were the Kerala Socio-Personal 
Adjustment Scale, the Kerala Introversion Extroversion Scale, and the Kerala 
Manifest Anxiety Scale etc. The statistical procedure adopted were the product 
moment coefficient of correlation, multiple and partial correlations, multiple 
regression equation and factor analysis. The main conclusions were; scientific 
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attitude and personal adjustment differentiated significantly between the 
unselected contrasted teaching success group. Three variables introversion 
extroversion, scientific attitude and personal adjustment differentiated 
significantly between the contrasted teaching success group when equated for 
personal adjustment and attitude towards academic work. 
Zubery, LA. (1984) analyzed the relationship between personal values, 
needs, job adjustment, temperament, and academic careers of secondary school 
teachers with their teaching behaviours. Sample consisted of 200 male teachers. 
Tools used were a modified version of Flander's Interaction Analysis Category 
System, Occupational Adjustment Inventory developed by investigator; the 
Thurston Temperament Schedule and academic achievement were obtained 
from a sample of 104 teachers chosen randomly. The data were analyzed with 
the help of product moment coefficient of coiTclation and 't' test for the 
significance of difference between means. Major findings of the study were; 
the teachers high on need achievement talked less and encouraged pupils talk. 
Those high on need exhibition were more responsive, praised their pupils. 
Well-adjusted teachers exhibited characteristics of indirect teachers on almost 
all the dimensions of teacher behaviour. Academic career was not found to 
affect the teacher behaviour. 
Wangoo, M.L. (1984) conducted a study on teacher personality 
correlates and scholastic competence as related to teacher effectiveness. The 
sample consisted of 500 teachers drawn from higher secondary school of Sri 
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Nagar district. The tools used were 16 P.F. Questionnaire, Raven's Advanced 
Progressive Matrices, Principal Comments Checklist by the investigator. The 
major findings were; personality adjustment, democratic leadership, a high 
degree of intelligence and emotional control were the main characteristics that 
went with teacher effectiveness. 
Sharma, R.C. (1984) examined the teaching aptitude, intelligence and 
morality of prospective teachers. The objectives of the study were to find out 
aptitude, intellectual level and morality of prospective teachers, to compare 
these factors between male and female teachers and to compare teachers of 
different disciplines in relation to these factors. The sample of the study 
consisted of 412 student teachers from universities of Rajasthan. The Teaching 
Aptitude Test, Group Mental Ability Test and self made Teacher's Morality 
Test were used for data collection. Major findings were; about 75 percent of 
student teachers were below average in aptitude and intelligent ability. An 
insignificant difference was found in teaching aptitude ability in sex-wise and 
discipline-wise comparison and a positive correlation was found between 
teaching aptitude, intellectual level and morality of prospective teachers. 
Upadhyay, B. (1984) compared the attitude, value and motivation of the 
pupil teachers of Sampuranand Sanskrh Vishawavidyalay and other 
universities of U.P. The sample consisted of 200 teacher trainees. The data 
were collected with the help of Ahluwalia's Teacher Attitude Inventory and 
Tripathi's Personality Test. Mean, SD and t-test were used for drawing 
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conclusions. The findings were; the teacher trainees of Sanskrit University had 
a significantly higher positive attitude towards teaching profession than the 
teacher trainees of other universities. The teacher trainees of Sanskrit 
University were significantly lower on the motivational dimension of 
brotherhood, insight and aggression. Teacher trainees of Sanskrit University 
did not differ significantly from teacher trainees of other universities in value. 
Khanna, p. (1985) attempted to study the personality patterns of 
successful high school teachers of Aligarh district. The main objectives of the 
study were to identify the successful teachers and to find out personality 
patterns of successful teachers. A sample of 500 teachers was taken for study. 
The tools used were the Teachers Rating Scale, the Student Perception of their 
Teachers Scale and Sixteen P.P. Scale. The 't' test, critical ratio and coefficient 
of contingency were calculated to detemiine the consistency between the 
teachers' level of success and level of performance of their students. Major 
findings were; the successful teachers had traits, which were positively helpful, 
and valuable for the mental health of the individual whereas, unsuccessful 
teachers had traits, which tended to lead the person to a kind of maladjustment. 
There was a close relationship between the level of effectiveness of teachers 
and the level of achievement of their students. Successful teachers were very 
helpful in raising the level of achievement of their students and also their 
overall educational standard. 
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Prasad, P. (1985) conducted a study on aspirations, adjustment and role 
conflict in primary and secondary school teachers. The purpose of the research 
was to study the aspiration, adjustment and role conflict of school teachers and 
also to analyze the effects of gender differences and level of schools on these 
dimensions. Four hundred school teachers working in different schools of 
Bhagalpur town were selected. Three scales measuring the educational, 
vocational and financial aspiration and role conflict inventories were 
developed, Saxena's Adjustment Inventoiy was used. Major conclusions were; 
mean educational aspiration levels of the four groups of teachers were quite 
high. Adjustment of teachers was related to their sex and not with the levels of 
their schools. Males adjusted better than females. 
Mistry, T.C. (1985) conducted a study on need achievement, job 
satisfaction, job involvement as a function of role stress, locus of control and 
participation in academic climate. In the study six different research tools were 
employed to collect the data. Multiple regression analysis was carried out to 
estimate the contribution of various independent variables to three dependent 
variables-job-satisfaction, job-involvement and n-achievement. Findings were: 
the climate of academic motivation was found to be significantly associated 
with such dimension as job-satisfaction involvement as well as over-all 
satisfaction. Female's primary and secondary teachers were almost similar in 
their total adjustment. Mean adjustment of four groups was quite high. 
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Singh, N. (1985) compared the teachers trained through integrated and 
traditional methods in temis of attitude towards teaching, teaching competence 
and role performance. The sample consisted of 120 teachers trained in regular 
colleges of education at Bhopal and Ajmer and serving in schools in different 
places. Ahluwalia's Teacher Attitude Scale and Passi and Lalita's General 
Teaching Competency Scale were used for data collection. Major findings of 
the study were: (1) there was no difference in the attitude of the group under 
the two modes. (2) There were differences in teaching competence and role 
performance, the integrated group scoring higher than the traditional group. (3) 
In teaching competence, those with low experience from urban areas trained in 
integrated mode had higher teaching competency. 
Padmanabhaiah, S. (1986) investigated into the job satisfaction and 
teaching effectiveness of secondary school teachers. The sample consisted of 
960 secondary school teachers. The tools used included Job Satisfaction Scale, 
Job Discrimination Index, Family and Life Satisfaction Scale and a Rating 
Scale to measure teaching effectiveness. The data were analyzed with the help 
of chi-square, critical ratio and 't' ratio and multiple R. The major findings 
were; the teachers in general were dissatisfied with their job. The teachers in 
general were satisfied with the factors of job dissatisfaction. Male and female 
teachers were not significantly different in the level of their overall job 
satisfaction. There was significant difference between the teachers working in 
rural and urban areas in their level of satisfaction/dissatisfaction. Married and 
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unmarried teachers were significantly different in their level of satisfaction 
with only three job factors- policy matters suitability and students. 
Rao, R.B. (1986) studied the inter-relationship of values, adjustment 
and teaching attitude of pupil teachers at various levels of socio-economic 
status. The sample consisted of 500 pupil teachers of the B.Ed, classes of 
Avadh University. The tools of the study were Adjustment Inventory for 
College Students by Sinha and Singh, The Teacher Attitude Inventor)' by 
Ahluwalia etc. The major findings of the study were; adequate adjustment in 
home, health, social, emotional and educational areas, adequate knowledge 
value along with a positive attitude towards teaching profession and the 
educational process played the key role in promoting amicable attitude towards 
child centered practices. In home adjustment the female personality traits of the 
total SES group were significantly better than male personality traits 
Singh, V.P. (1987) tried to find out professional adjustment of 
secondary school teachers and the relationship between frustration and 
adjustment. The sample consisted of 600 teachers randomly selected from four 
tehsils of Ghazipur district of U.P. The tools used were Frustration Study Tool, 
an Adjustment Inventory and a Personal Infomiation Blank. Statistical 
techniques used were 't' test, chl-squire test, point biserial correlation and 
coefficient of correlation. Major findings of the study were; the occurrence of 
frustration in the sample was normal while that of adjustment was not normal. 
Male teachers were more aggressive than female teachers. Teaching 
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experiences also contributed towards aggressiveness of the teaciiers but it-s 
effect was not significant. No significant effect was found on the aggressive 
pattern due to age, status, and location of residence. 
Singh, R.S. (1987) conducted an investigation into the teacher's 
effectiveness and its correlates at higher secondar)' stage in Eastern U.P. The 
objectives of the study were to compare teacher effectiveness of male and 
female teachers of urban and rural areas and to compare their intelligence, 
socio economic status, attitude towards teaching and adjustment. The sample 
consisted of 330 teachers of urban and rural areas. The tools used were 
Teacher's Attitude Inventory, Teacher's Adjustment Inventory and Teacher 
Effectiveness Rating Scale etc. Major findings were; no significant difference 
was found in the mean scores of male and female teachers in their 
effectiveness. There was no significant difference in the mean scores of the 
adjustment of male and female teachers. The teacher effectiveness score of 
rural male and female teachers appeared to be significantly related with 
intelligence, SES and adjustment. Intelligence showed a moderate and 
significant relationship with SES and adjustment of the urban teachers 
irrespective of sex. 
Mahapatra, P.L. (1987) tried to examine the comparative role of 
intelligence, attitude and vocational interest towards success in teaching. The 
sample of the study comprised of 420 B.Ed, students. The tools used were 
Patel's Teacher Efficiency Inventory, Teaching Success Scale developed by the 
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investigator, Ahluwaiia's Teaciier Attitude Inventory and Samal's Social 
Service Scale of the Vocational Interest Inventoiy. The critical ratio and 
multiple coefficients of correlation were applied for statistical analysis. The 
major findings of the study were; regional background did not have a 
significant effect on all the four variables studied. Sex had a significant effect 
on these variables, namely teaching success, intelligence, attitude towards 
teaching and vocational interest. The coefficients of correlation between 
teaching success and intelligence, attitude, interest were 0.38, 0.27 and 0.25 
respectively and were significant at 0.01 level of significance. Among all the 
three predictors, the contribution of intelligence was 13 per cent, intelligence 
was considered to be the most influential predictor. 
Raja M.P.K. (1988) tried to find out the factors affecting teaching 
competency of B.Ed, trainees in teaching physical science. The sample 
consisted of 610 students of colleges of education in Tamil Nadu. The data 
were obtained with the help of Questionnaire, Self-Evaluation Scale and 
Pupil's Evaluation Scale for measuring teaching competence of B.Ed, students. 
The data were analyzed with the help of mean, SD, t-test- and correlation. 
Major findings were; training in the skills of demonstration and micro-teaching 
significantly increased the teaching competence. Female teacher trainees who 
taught in girls' school, teacher trainees who got first class in degree 
examination and teacher trainees with higher socio economic background 
scored significantly higher in teaching competency than others. 
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More, R.T. (1988) examined the relationship between personality, 
aptitude for teaching and effectiveness of secondary teachers. The objectives of 
the study were to find out the standard of in-service teachers by evaluating the 
relationship between the teaching effectiveness, the teaching aptitude and the 
personality of the teachers and to find out the reliability of the statement that 
there is a dearth of qualified teachers. The sample consisted of 500 male and 
female teachers taken through purposive sampling. Tools used were Cattle's 16 
P.F. (Hindi Version of S.D. Kapoor), the Teaching Aptitude Test of Jai Parkash 
and Srivastva and the Teacher Effectiveness Scale of Framed Kumar and 
Mutha. Major findings were; out of 16 P.F. only six factors were found to be 
positively coirelated with teaching effectiveness of which intelligence was the 
most important. The total personality of a teacher was found to be affecting his 
teaching. 
Bhatnagar, T.N.S. (1988) examined cognitive and motivational factors 
of the student teachers, medical students and engineering students in a 
comparative manner. The sample comprised of 281 professional students, of 
which 68 were final year B.Tech. students from the Indian Institute of 
Technology, New Delhi, 167 B.Ed students of Delhi University, and 46 final 
year MBBS students from the All India Institute of Medical Science, New 
Delhi. The tools used were Abstract Reasoning Ability Test, General 
Intelligence Test and Motivational Analysis Test. The data were treated with 
correlation and multiple regressions. Engineering group was found to be 
superior to all groups except in abstract reasoning. On the cognitive and 
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motivational factors, similarities and differences were'found among ^ e # 
medical students, student teachers and engineering students^Itwas^|oiit«#1hat 
abstract reasoning ability turned out to be best predictor of achievement in the 
case of student teachers and medical students. 
Chanchal, B. (1988) tried to investigate the teaching aptitude and its 
relationship with teaching effectiveness of higher secondary school teachers. 
Sample consisted of 300 male and 300 female teachers drawn from government 
and non-government schools of urban and rural areas. They were administered 
the Teaching Aptitude Test of Prakash and Srivastva and the Teachers 
Effectiveness Scale of Kumar and Mutha. It was found that teaching aptitude 
had a significant positive correlation with teaching effectiveness. A significant 
difference was found between science and human science teachers in relation to 
teaching aptitude. No significant difference was found between rural and urban, 
government and non-government, and male and female teachers with regard to. 
their aptitude and effectiveness. 
Agrawal, S. (1988) studied the adjustment problems and their related 
factors of more effective and less effective teachers with reference to primary 
level female teachers. Sample consisted of 400 female teachers from 44 schools 
of Bareilly city. Teacher Attitude Inventory by Singh, Adjustment Inventory by 
Sinha and Singh, Educational Achievement Scores of teachers and a Rating 
Scale for measuring teacher effectiveness were used for the purpose of data 
collection. Findings revealed that; there was a significant difference between 
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the adjustment problems of more effective and less effective female teachers at 
primary level. The more effective teachers were better adjusted than their less 
effective counterparts. Social factors were found more prominent in the 
adjustment problems of more effective teachers, while in the case of less 
effective female teachers, the emotional factors were found more influential. 
Meera, S. (1988) studied the relationship between teacher behaviour 
and teaching aptitude of teacher trainees. Sample consisted of 60 student 
teachers undergoing the B.Ed, course at the Avinashilingam Institute for Home 
Science and Higher Education, Coimbatore. Tools used were Falnder's Ten 
Categoiy System of Interaction Analysis and the Teaching Aptitude Test of 
Thilagam. Major findings were; there was a significant correlation between 
teaching aptitude score and content cross ratio. Two of the teaching aptitude 
factors namely mental ability and general information were significantly 
correlated with content cross ratio. The high aptitude group and low aptitude 
group differed significantly in four behaviour components. 
Shashi, K. (1989) compared the personality, intelligence, adjustment, 
creativity and values with the attitude towards teaching of model and 
traditional school teachers. Sample consisted of 75 model and 85 traditional 
school teachers. The tools used were Bell's Adjustment Inventory, Teacher 
Attitude towards Teaching Scale by the investigator. Group Test of General 
Mental Ability etc. Coefficients of correlation, factor analysis, and multiple 
regression equation were worked out while treating the data. Findings revealed 
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that intelligence and values did not correlate significantly with attitude towards 
teaching in the case of model and traditional school teachers. Adjustment did 
not correlate significantly with attitude towards teaching in the case of 
traditional school teachers, whereas, model school teachers with high scores on 
teacher attitude towards teaching had good health adjustment and emotional 
and occupational adjustment. 
Atreya, J.S. (1989) studied the teachers' values and job satisfaction in 
relation to their teaching effectiveness at degree college level. Sample 
consisted of 600 teachers from 11 colleges of Meerut University. Tools used 
were a new Test for Study of Values by Gilani, the Teacher's Job Satisfaction 
Questionnaire of Kumar and the Teacher's Effectiveness Scale by Kumar and 
Mutha. It was found that at degree level teaching effectiveness was 
significantly related to values and job satisfaction. The effective teachers 
markedly differed from ineffective teachers on job satisfaction scale and they 
were endowed with a value pattern, which accounted for their effective 
teaching. 
Kahton, S.P. and. Saini, S.K (1989) tried to investigate the impact of 
teacher education on teaching aptitude of Punjab Agricultural Universit)' 
education graduates and find out the relationship between academic 
achievement and teaching aptitude. All the 20 students of the B.Ed, class from 
the Punjab Agricultural University were the respondents. The Srivastva and 
Parkash Teaching Aptitude Test was applied at the start and at the end of the 
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academic session. Pearson's product moment correlation and the 't' test were 
applied for the analysis of the data. Teaching of education courses affected the 
development of teaching aptitude. Academic achievement was significantly 
related to teaching aptitude. 
Sexena, N. (1990) tried to determine the relationship between attitude 
and job satisfaction of persons serving in teaching profession, and analyzed that 
to what extent aptitude for teaching profession yields job satisfaction. Sample 
consisted of 600 teachers from different levels. The tools used were the Job 
Satisfaction Test of Kumar and Mutha, the TATB of R.P. Singh and S.N. 
Sharma, and the Teacher's Attitude Inventory of S.P. Ahluwalia. Positive 
correlates were found between aptitude and job satisfaction. Positive but not 
significant correlation was found between attitude and job satisfaction. 
Maurya, H.C. (1990) designed a study to know attitude, teaching 
efficiency and adjustment of university and pre-university teachers. In the 
descriptive survey, a sample of 100 university and 100 pre-university teachers 
was taken from both the sexes. The tools used for the study were the Teachers' 
Proficiency Test of Mithlesh Varma, The Adjustment Inventory of Asthana and 
the T.A.I, of Ahluwalia. The data were treated with mean, SD, 't' test and 
correlation. Major findings were; attitude and academic achievement was not 
significantly related. Sex differences existed both in teaching proficiency and 
adjustment. 
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Ramachandran, G. (1991) inquired into the attitude of student teachers 
towards teaching. Sample consisted of 100 teacher trainees from Lakshami 
College of Education Gandhigram and 100 candidates from the Institute of 
Correspondence Education, University of Madras at the Gandhigram Centre. A 
scale for ascertaining the attitude towards teaching was constructed and used. 
The 't' test was employed for statistical analysis. Major findings were; regular 
college teacher trainees had a more favourable attitude towards teaching than 
that of correspondence teacher trainees. Female teacher trainees had a more 
favourable attitude towards teaching than male counterparts. The sons and 
daughters of teachers had a highly favourable attitude towards teaching. 
Tapodhan, H.N. (1991) studied the professional attitudes of secondary 
school teachers of Gujrat State. Sample consisted of 1644 male teachers and 
942 female teachers from all the three faculties (Arts, Commerce and Science 
graduate teachers). A Likert type Attitude Scale was constructed and 
standardized by the investigator. It was concluded that sex and area had a main 
effect on professional attitude, while qualification had no effect. Area, caste 
and sex, had significant interaction effect, while sex and qualification had 
interaction effect at 0.05 level 
Shah, B. (1991) conducted a study on the effects of aptitude, 
intelligence, values, self-concept, job motivation, job satisfaction, personality 
attitude and school climate on teaching effectiveness among the secondary 
level teachers. 2000 teachers were selected of the Garhv/al region by multistage 
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random sampling technique. Tools used were Teacher Efficiency Scale of 
Chauhan and Jain, Teaching Aptitude Test Battery of Singh and Sharma, the 
Teachers Attitude Scale of Uniyal, the Job Motivation Analysis Form of Uniyal 
etc. Correlation and regression were computed while treating the data. The 
researcher reached to the conclusion that teacher effectiveness was significantly 
affected by teaching aptitude, job satisfaction, job attitude and job motivation. 
Level of educational qualification, grade and teaching experience also 
determined teacher effectiveness to some extent. Positive attitude towards 
children and the job, adaptability, mental ability, professional information and 
some job motivation factors were assessed as the paramount determinants of 
teacher effectiveness. 
Budhisagar, D.N. Meena and Sansanwal (1991) conducted a study on 
the effects of treatment, intelligence, attitude towards teaching profession and 
their interaction on the overall achievement of the B.Ed students. Sample 
consisted of 109 and 139 arts and science graduates admitted in B.Ed College. 
The tools used included Raven's Advanced Progressive Matrices and the 
Attitude Scale of Katti and Bannar. The data were analysed using ANOVA of 
unequal cell size. Intelligence was found to affect significantly the overall 
achievement of the students whereas the attitude towards teaching profession 
did not. 
Reddy, N.B. (1991) examined the teaching aptitude and attitude of 
secondary school teachers in Andhra Pradesh. The objective of the study was to 
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test whether sex, age, faculty and category of teachers have any influence on 
their teaching aptitude and attitude. Sample comprised of 332 student teachers 
in the colleges of education affiliated to Kakatiya University. A sub sample of 
80 experienced secondary school teachers were selected from government, 
private and Zila Parishd secondaiy schools of V zone of A.P. The tools used 
were the Thematic Apperception Test and the Teaching Aptitude Inventoiy. 
Coefficient of correlation and chi-square test were computed to analyse the 
data. Major findings were; the female respondents performed relatively better 
in the teaching aptitude test. Experienced teachers and teacher awardees 
exhibited a superior performance over student teachers. 
Mittal, J.P. (1991) caiTied out a study on factors associated with high 
and low work motivation of teachers in Delhi. The objectives of the study were 
to identify teachers possessing high and low work motivation and to compare 
the work motivation level of teachers with regard to their background variables 
such as sex, age, experience, qualifications, status and income. The sample 
consisted of 400 teachers (TGTs/PGTs) selected randomly from 20 senior 
secondary schools of the Union Territory of Delhi. The data were analyzed 
with the help of Pearson product moment coiTclation, point biserial correlation, 
multiple correlation and multiple regression. Findings revealed that most of the 
teachers possessed average and above average level of motivation to work. 
Teacher's age, sex, teaching experience were found to be significantly related 
with their motivation to work, but their status, qualifications and family income 
were found to be independent of their motivation to work. Most of the high 
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work motivated teachers were noticed to possess low anxiety (better 
adjustment), extroversion (uninhibited personahty), tender minded emotionahty 
and independence (daring). 
Ganapat}', S. (1992) measured the self-concept of student teachers and 
their attitude towards teaching profession. The sample consisted of 723 student 
teachers from nine selected colleges of education in Tamil Nadu. The Tamil 
version of the Teacher Attitude Inventory by Ahluwalia and the Self-concept 
Scale by Mukta Ravi Rastogi were used. The statistical techniques used 
included 't' test and the Pearson product moment correlation. Both male and 
female student teachers were found to have a favourable attitude towards 
teaching profession. Both male and female student teachers had a positive self-
concept, and it was related to their attitude towards teaching profession. 
Friedman & Farber (1992) conducted a study to find out the 
relationship of teacher burnout to the various ways that the teacher views 
themselves professionally and to the ways in which they sense that others 
within the educational system view them. A total sample of 1017 both male and 
female teachers from 40 Israeli elementaiy schools was randomly selected. 
Measuring tools employed were questionnaire, a modified form of the Maslach 
Burnout hiventory and a composite measure of professional self-concept. Data 
were analyzed with the help of SD, factor analysis and Cronbach's alpha 
coefficient. Results revealed that the gratification which teachers receive from 
teaching bore the strongest negative correlation to burn out and teachers' views 
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of themselves as professionally competent and professionally satisfied bore the 
strongest con-elation to burnout. 
Pandaya, R.K. (1993) conducted a study on teaching aptitude of 
secondary school teachers of Gujrat State in context to some psycho-social 
variables. The sample consisted of 200, 400 and 600 trainees from three 
teacher's training institutions for pre-pilot, pilot and final study. The tools used 
were Teacher's Aptitude Test by the investigator, Vocational Aspiration 
Questionnaire, Personality Inventory etc. The data were treated with the help 
of't ' test and multiway analysis of variance. Findings revealed that the gender 
groups, SES, vocational aspiration groups, leadership groups, personality 
groups of the two extreme polarities were found to differ significantly on their 
teaching aptitude. 
Patel, G.G. and Deshmukh, D.V. (1993) examined the relationship 
between teaching aptitude and teaching efficiency among pupil teachers. The 
sample consisted of 238 pupil teachers enrolled in 3 training colleges affiliated 
to Amravati University. The sample covered male and female, experienced and 
inexperienced, graduate and post graduate, and science and arts pupil teachers. 
Tools used were Teaching Aptitude Test of Jai Parkash and Srivastva, and 
scores of annual lessons as score of teaching efficiency. The data were treated 
using mean, SD, critical ratio, and coefficient of correlation. Findings revealed 
that coefficient of correlation between aptitude scores and teaching efficacy 
scores were positive and significant. It was found that pupil teachers of arts and 
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science groups did not differ significantly in their teaching aptitude. Male and 
female were differed significantly in their teaching aptitude. 
Sharma, R. and Gupta, A. (1993) studied the adjustment and bum out 
of teachers teaching in high and higher secondaiy schools of Chandigarh. 
Sample consisted of 292 female and 108 male teachers. Tools used were Bell's 
Adjustment Inventory and Masiach Bum out Inventory. The data were 
analysed with the help of mean, SD and 't' test. It was found that teachers who 
were adjusted in all its aspects - home, emotional, social, occupational and 
educational were likely to be less bum out than other teachers whose 
adjustment was poor. 
Singh, R.S. (1993) tried to investigate the teacher's effectiveness in 
relation to their sex, area and adjustment. Sample consisted of 330 teachers 
from 22 higher secondary schools. Teacher's Effectiveness Rating Scale and 
Teacher Adjustment Inventory were used as tools for the purpose of data 
collection and data were analysed with the help of mean, critical ratio and 
coirelation. Major findings were: there was significant difference between male 
and female teachers in their adjustment. The coefficient of correlation between 
teacher's effectiveness score and adjustment of rural teachers was not 
significant. 
Fontana & Abouserie (1993) conducted a study to find out the stress 
levels, gender and personality factors in teachers. The Professional Life Stress 
Scale was used to assess teachers' stress levels and the Eysenck Personality 
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Questionnaire was used to define tlieir personality dimensions. The majority 
was experiencing moderate level of stress, and 23.2% serious levels. 
Correlation analysis revealed positive con'elation between stress and 
psychoticism. A negative correlation emerged between stress and extroversion, 
and a positive correlation between stress and neuroticism. Extroversion and 
neuroticism were the best predictors of stress. 
Lalitha, Y.R. (1994) investigated the creativity in relation to teaching 
competence of B.Ed, teacher trainees studying in the colleges of education of 
Banglore University. Sample consisted of 206 B.Ed, trainees studying in 
various colleges of Banglore University. The instruments used were Baquer 
Mehdi's Creatively Test, and Broda General Teaching Competency Scale. 
Statistical techniques used were coefficient of correlation and step-wise 
regression analysis. Major findings were; for the total teaching competence of 
B.Ed, arts trainees verbal creativity and non-verbal creativity were found to be 
significant predictors. As regards the total teaching competence of science 
B.Ed, trainees, fluency, flexibility, verbal originality and non-verbal originality 
were found to be significant predictors. 
Gupta, A. & Kaur, S. (1994) earned out a study on job satisfaction and 
burn out correlates of teaching competency. The objectives of the study were to 
investigate the job satisfaction and bum out variables of teachers, and to find 
out how far the two criteria agree between themselves. The study was 
conducted on 440 teachers from Punjab. A Rating Scale of Teachers and pupils 
65 
ratings of teachers were used to find teaching competency. The findings were; 
there is no good agreement between different methods of identifying teaching 
competency. More competent group on the basis of TSSRST measure is less 
burn out and more satisfied with the job as compared to less competent group. 
More competent teachers and less competent teachers as rated by the pupils 
TTR don't differ in bum out dimension. However, they are more satisfied with 
the job comparatively. 
Kukreti, B.R. (1994) tried to determine a relationship between job 
motivation and teacher competency. Leading objectives of the investigation 
were to find out the motivational factors of a teaching job, which are correlates 
of competent teaching, and to ascertain the motivational factors, which 
differentiate competent and incompetent teachers. The sample comprised of 
589 secondary school teachers from Bareily in U.P. Tools used were the 
Teacher Efficiency Scale by Chauhan and Jain and Job Motivation Analysis 
Form of Uniyal. The collected data were treated by applying mean SD and 't^  
value. It was found that the competent teacher has joined the teaching 
profession because they regarded teaching as a prestigious job. They believed 
that the teaching profession provided them reasonable salaiy, security, 
opportunity for social sen'ice and to enhance their knowledge. They had 
chosen the teaching profession because they had interest in teaching. 
Incompetent teachers entered the teaching profession because they thought that 
through this profession they would get fame, personal'freedom, influencing 
opportunity and enough leisure with little burden of work. 
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Uniyal, B.P. (1995) investigated into the relationship of intelHgence and 
n-achievement of student activities. Sample comprised of 276 graduate and 
post graduates students of Hemwati Nandan Bahuguna Garhwai University. 
The tools used were Activism Scale of the investigator, Intelligence Test of 
Prayag Mehta and Achievement Scale of Bhargava. Major findings were; 
student activism seemed to be insignificantly related with n-achievement of 
students. Student activism had a nearest correlation with general mental ability 
of the students. 
Saxena, J. (1995) attempted to study the teacher effectiveness in 
relation to adjustment, job satisfaction and attitude towards teaching 
profession. Sample comprised of 545 teachers from 33 secondary schools 
covering both rural and urban areas from Garhwai region. Teacher's 
Effectiveness Scale, Teacher Adjustment Inventory by Mangal and Attitude 
towards Teaching Profession Scale by Katti and Vanmal etc tools were used for 
the purpose of data collection. It was found that both effective and non-
effective teachers were found to be well adjusted and had favourable attitude 
towards teaching profession. Postgraduate teachers were found more adjusted 
than graduate teachers. 
Bhattacharya, G.C. (1995) analysed the teaching aptitude of science 
and non-science student teachers in relation to their level of anxiety. One 
hundred student teachers (50 from science and 50 from non science stream) 
were selected as sample. Tools used were Teaching Aptitude Test by Jai 
67 
Parkash and Srivastava and Sinha's Anxiety Scale. Percentage analysis, critical 
ratio, product moment coefficient of correlation statistical techniques were 
applied for analyzing the data. It was found that, there was no significant 
difference between science and non-science graduate student teachers in both 
teaching aptitude and level of anxiety. Relationship between teaching aptitude 
and level of anxiet>' were found negative but not significant in both science and 
non-science graduate student teachers. 
Chopra, R. (1996) explored the psychological profile of male and 
female elementary school teachers. The objective of the study was to compare 
the psychological profile with respect to attitude towards teaching profession, 
job satisfaction and various personality characteristics on the basis of sex, area, 
and educationally backward and advanced States. The study was conducted on 
450 teachers selected from two educationally backward (Bihar and Madhya 
Pradesh) and two advanced (Haryana and Tamilnadu) States. Findings revealed 
that the entire male and female sample showed higher positive attitude towards 
teaching profession. Total sample of female teachers as well as those working 
in urban areas and in advanced States had higher self-confidence than the total 
sample of male teachers and those working in rural areas. Male teachers as well 
as those working in rural and urban areas had more dominating characteristics 
and had more desire for power prestige and material gains than their female 
counterparts. 
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Rao, S.S. & Rao, B.G. (1997) investigated the differences between 
professional and non professional college students with regard to their 
achievement motivation, and also observed the relation between achievement 
motivation, and academic achievement. The sample consisted of 30 
engineering college students and 30 arts & science college students of S.V. 
University Tirupati. The data were treated with 't' test and Pearson's product 
moment correlation. Findings revealed that achievement motivation was high 
among professional college students. There was a positive correlation between 
academic achievement and achievement motivation. 
Vasanthi, R. and Anandhi, E. (1997) examined some factors affecting 
teaching effectiveness of B.Ed, students. Objective of the study was to examine 
the role of intelligence, anxiety, self-concept, attitude towards teaching and 
achievement motivation on teaching effectiveness of B.Ed, students. Sample 
consisted of 417 B.Ed, student teachers both male and female. The tools used 
were Attitude towards Teaching Scale by P. Ponnambalem and H. Visvesaran, 
Achievement Motivation by Shantamani and Hafeez, Standard Progressive 
Matrices by J.C. Raven etc. The data were treated with multiple regression 
analysis and F- ratio. It was found that intelligence had high positive relation 
with teacher effectiveness. Among the male student teachers the inter-
correlation matrix showed a significant correlation between teacher 
effectiveness, intelligence and achievement-motivation. Teacher effectiveness 
is 40% attributed by intelligence while achievement motivation, self-concept, 
attitude towards teaching and anxiety contributed negligibly. 
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Bhattacharya, G.C. (1998) tried to investigate teaching competence of 
girls student teachers teaching science and their level of adjustment. Sample 
consisted of 50 girls student teachers from faculty of education, B.H.U. Data 
were collected through B.P. Prashnawali by Saxena and Baroda Teaching 
Competence Scale by Lalita. Findings revealed that there was a significant 
correlation between the teaching competence and level of adjustment among 
the girls student teachers who were teaching science subjects and non-science 
subjects. Girls students possessed good level of adjustment, average level of 
teaching competence. 
Shakuntala, K.S. & Sabapathy, T. (1999) inquired into the 
relationship between adjustment of secondary school teachers and their interest 
in teaching and relationship between adjustment and attitude towards teaching. 
The sample consisted of 240 secondary school teachers. The tools used were 
Teacher Adjustment Inventory by Manga!, Interest in Teaching by Kakkar and 
Teacher Attitude Scale. The data were analysed using Pearson's product 
moment coefficient of correlation. It was found that there was a positive and 
significant correlation between adjustment and their interest in teaching among 
secondary school teachers. Differences in interest in teaching, attitude towards 
teaching, sex, type of management, marital status, age and experience of 
secondary school teachers accounted for significant difference in their 
adjustment. 
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Sad, A. and Malik (1999) examined the job stress, social support and 
trait anxiety in school teachers. Public and government, primary and secondar)' 
school teachers in Haryana were administered the authors Teachers Stress 
Sui-vey, Social Support Questionnaire, Social Provision Scale and the Hindi 
version of the State Trait Anxiety Inventory. Results show that less qualified 
experienced more problems with students and that unmarried experienced more 
problems with parents. Job related stress was not related to anxiety. 
Jayne, G. Andrew, S. and Moark, C. (1999) investigated the coping 
strategies associated with job stress in teachers. The objectives of the study 
were to assess the association between teacher stress, psychological coping 
responses and social support taking into account the plaintive set endangered 
by negative affectively. 780 primary and secondary school teachers were 
selected for the sample. It was found that high job stress was associated with 
low social support at work and greater use of coping by disengagement and 
suppression of competing activities. In stepwise multiple regression, social 
support at work and the coping responses behavioural disengagement and 
suppression of competing activities predicted job stress independently of age, 
gender, class size, occupational grade and negative affectively. 
Van, H. et al. (1999) conducted a study on teacher burn out and lack of 
reciprocity. Results are presented of a study on burn out among 249 Dutch 
elementary and secondary school teachers. The current study considers bum 
out in terms of the exchange of investment and outcomes at interpersonal 
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(teacher-student) and organizational (teacher- school) levels. In addition, 
demographic (age and gender) and work related factors (school type, teaching 
experience, and number of hours employed) are included. Findings show that 
when teachers invest more than they get back from their schools, they report 
higher level of emotional exhaustion. At the inter- personal level, low outcome 
from students are related to higher burn out level. 
Shafiq, N.Y. (2000) investigated the correlation between job satisfaction 
and adjustment of teachers teaching visually impaired children. Main objective. 
of the study was to find out whether there is any significant difference between 
the mean scores of teachers on adjustment with low and high job satisfactions. 
A sample consisted of 37 teachers from Ahmadi School for blinds and from 
Shri Ajranandji Maharaj Anandh Vidyalaya. Teachers Adjustment Inventory 
by Mangal, Job Satisfaction Scale by Dixit tools were employed for the 
collection of the data. Correlation and 't' test were computed for data analysis. 
Findings revealed that highly adjusted teachers had low job satisfaction and 
vice versa. Adjustment did not play any significant role in job satisfaction of 
teachers teaching visually impaired at secondary level. 
Kedmer, J.E. (2000) conducted a study on the teacher characteristics 
and the quality of child teacher relationship. Investigator in this study tried to 
examine certain characteristics of teachers e.g. ethnicity, gender, relationship 
history and children, e.g. gender, ethnicit)', that are unique to the child-teacher 
relationship. 138 pre-service teachers reported on this relationship with 903 
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students. Results indicated that the pre-service teacher's perceived attachment 
history was a significant predictor of the quaHty of teacher-child relationship as 
reported by the teacher. Gender and ethnic differences found in teachers reports 
of the quality of relationship with students. 
Friedman, I.A. (2000) conducted a study on burn out in teachers 
shattered dreams of impeccable professional performance. The objective of the 
study was to examine burnt out perception as a discrepancy between expected 
and observed level of individual's professional self-efficacy. The teaching 
profession and its service provider teachers serve as a model to illustrate and 
support this examination. Self-reports of novice teachers experiences in their 
first year of teaching are given reflecting a world of shattered dreams of 
idealistic performance. 
Miller, J.L. (2001) conducted a study on teaching effectiveness in the 
United States, China, and South Africa. Instructors and students from 
universities in the United States, South Africa and China completed a survey 
concerning effective teaching. A high degree of similarity in views of teaching 
effectiveness was found between instructors and students on items concerning 
preparation, evaluation, presentation and opportunities for students' inquiry, 
suggesting that instructors and students use the same criteria for rating teaching 
effectiveness. However, differences among respondents from the 3 countries 
were found, suggesting the need for cross-cultural research in the definition and 
evaluation of effective teaching. 
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Schutz, P. A. (2001) conducted a study on the development of a goal to 
become a teacher. The purpose of this project was to investigate how the goal 
of becoming a teacher encourages. The study used interviews to develop goal 
histories for 8 prospective teachers. There tended to be 4 sources of influence 
for their goal to become a teacher (a) family influences (b) teacher influences 
(c) pear influences (d) teaching experiences. The categories developed from the 
interviews to describe the type of influences those sources provided were (a) 
suggesting that a person become a teacher, encouraging the person to become a 
teacher (b) modeling teaching behaviour, (d) exposing the person to teaching 
experiences, and (e) discouraging the person from becoming a teacher. In 
addition, influences such as critical incidents, emotions and social historical 
factors such as the status, pay of teachers were prominent in the goal histories 
of the participants. 
Bazmi, F.D. (2001) conducted a study on job satisfaction in relation to 
teaching aptitude and personal values of teachers in the school of visually 
disabled. Major objective of the study was to find out the relationship between 
job satisfaction and teaching aptitude. Sample consisted of 219 teachers 
teaching in the schools for blind from all four zones of Delhi and Uttar 
Pradesh. Job Satisfaction Scale by Dixit, Teaching Aptitude Test Battery by 
Dr.R. P.Singh and Dr.S.N.Sharma, Personal Values Questionnaire by Dr.Mrs 
J.P.Sherry and Dr.R.P.Verma, Socio Economic Status Scale etc tools were used 
for the purpose of data collection. Statistical techniques applied were mean, 
median, Pearson product moment correlation and partial correlation. It was 
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found that job satisfaction is highly correlated with teaching aptitude, religious 
values and etc. 
Panda, B.B. (2001) conducted a study on the attitude towards teaching 
profession and job satisfaction of college teachers of Assam and Orrisa.The 
study aimed at assess and compare the attitude towards teaching profession and 
job satisfaction of college teachers of two educationally backward States viz-
Assam and Orrisa. The sample consisted of 400 college teachers (200 each 
from Assam and Orrisa) from 62 general colleges of arts, science and 
commerce. Tools used were Attitude towards Teaching Scale and .Tob 
Satisfaction Scale. Major findings were: majority of college teachers in both 
States were having favourable attitude towards teaching profession. There was 
positive and significant relationship between attitude towards teaching 
profession and job satisfaction among college teachers of both the States. 
Singh, B. (2001) tried to develop an admission eligibility criterion for 
pre-school teachers. The main objectives of the study were to identify 
minimum academic qualification and age range for admission in pre-school 
teacher training institutions, to identify the components of admission in the pre-
school teachers' training course. The sample consisted of 75 distinguished 
persons from twelve States and a Union Territory. The data was collected using 
questionnaire and interview schedule. Chi-square test was used to analyze the 
data. Majority of the experts suggested that minimum academic qualification 
for admission should be intermediate with 50 percent marks. The admission 
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should be based on academic records, entrance test and interview; tiie 
weightage should be academic record (40%), entrance test (30%), and 
interview (30%) at the time of admission. The entrance test should include the 
items related to the knowledge of mother tongue (20%), knowledge of child 
development (25%), teaching aptitude (25%), general knowledge (20%), and 
personality assessment (10%). 
Pelletier et al. (2002) examined the pressure from above and pressure 
from below as determinants of teacher's motivation and teaching behaviour. 
The purpose of this study was to examine social -contextual conditions that 
lead teachers who taught classes from grade 1 to 12 to be more autonomy 
supportive verses controlling with their students using structural equation 
modeling. The authors observed that the more teachers perceive pressure from 
above and pressure from below the less they are self determined towards 
teaching, the more they become controlling with students. 
Convington et al. (2002) conducted a study on the developmental 
course of achievement motivation. The objective of the study was to examine 
the development of achievement motivation from a protracted perspective, 
overtime and focuses in particular on the poshive affective elements of 
motivation- namely the enjoyment of intellectual discovery, pride in a job well 
done and an appreciation for what is being learned. The authors ask which 
factor singly and in combination influence the willingness to learn for its own 
sake, and whether these factors change in numbers and saliency as individual 
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move from one level of schooling to another throiWhb-ut their educafionkl }l 
careers. To achieve this developmental viewpoint, the authors^.;^jp|oye^-'§ X -^>-^. _.,^-'•'•.# 
retrospective methodology. Students recalled the events and experiences that, 
in hand sight, they judged to have significantly influenced their love of 
learning, beginning in elementary years and progressing through high school. 
Yoon, J.S. (2002) conducted a study on teacher characteristics as 
predictors of teacher student relationship. The purpose of this study was to 
investigate whether or not teacher stress, negative-affect, and self-efficacy 
predict the quality of student teacher relationship. Participants included 113 
elementary teachers in the U.S.A. A survey method was used to measure 
teacher perceptions in working with difficult students and their relationship 
with students. Negative teacher-student relationship was predicted by teacher 
stress. Significant correlations were found among negative affect, teacher 
stress, and negative relationship. 
Hassan, M. (2002) examined the academic satisfaction and approaches 
to learning among UAE University students. The main objective of the study 
was to examine the relationship between student's academic satisfaction and 
approaches to learning. A total of 351 under graduate students participated in 
this study. Study requirements and instructor treatment as two constructs of 
satisfaction predicted surface approach, instructor treatment and attitude 
towards study predicted deep approach and attitude towards study predicted 
achieving approach. In general academic satisfaction directly affected students 
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approach to learning as examined by structural equation analysis, particularly 
for deep approach. 
Verma, B.P. & Mishra, R.K. (2002) conducted a study on cognitive 
and meta-cognitive aspects of learning styles of prospective secondary school 
teachers in relation to teaching aptitude and self-esteem. The purpose of the 
study was to ascertain the main and interactive effects of teaching aptitude and 
self esteem on cognitive and meta-cognitive strategies of learning of 
prospective secondary school teachers. A sample of 387 subjects was selected 
randomly from the four-teacher education institution of Himachal Pradesh. 
Statistical technique ANOVA was used to analyze the data. The result revealed 
that teaching aptitude and self-esteem do influence some cognitive and meta-
cognitive strategies of learning of prospective secondary teachers in an 
independent manner. However, no interaction effect of the two variables was 
found on any cognitive and meta-cognitive strategy of learning. 
Rao, M.P. (2002) earned out a study on teacher competencies and" 
learners' achievement in tribal areas of Karnataka. Two hundred and sixty one 
students and thirty-one teachers were involved in the study. The teacher 
competency and learners achievement were studied in different school subjects 
by administering competency test to teachers and the achievement test to the 
students. The teacher's classroom practices were also observed to study their 
competence in subject matter as well as in the pedagogical skills. The findings 
revealed that the teachers do not possess required competencies neither in the 
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subjects nor in pedagogical skills, except for an average performance in 
language and mathematics. Similarly the student's achievement was found to 
be low except in language and mathematics, which was only on borderline of 
average performance. 
Kagathala, A.B. (2002) made an effort to study the effectiveness of 
teachers of secondary schools in Gujarat. The main purpose of the study was to 
determine the effectiveness of teachers in relation to their educational 
qualification and personality characteristics. The sample comprised of 1800 
teachers from secondary schools. Data were analyzed with the help of mean, 
SD and t-ratio. Findings revealed that the effectiveness of teachers of 
secondary schools in Gujrat found to be of average. The sex of teachers does 
not affect the teacher effectiveness. Significant effect of qualification was 
found on the teacher effectiveness, the teachers with the master degree possess 
more teacher effectiveness than the teachers with the bachelor degree. 
Lynn C. Minor, A.J. Onwuegbuzie, and Ann, E. W. (2002) tried to 
investigate the pre-service teachers' educational beliefs and their perception of 
characteristics of effective teachers. Data for this study was collected from 134 
pre-service teachers enrolled in several sections of an introductory level 
education class in Southern Georgia. During the first week of classes, the 
authors gave students (a) a questionnaire asking them to identity, rank, and 
define characteristics that they believed excellent teachers possessed or 
demonstrate and (b) a published survey that identified participant's educational 
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beliefs as either progressive or transmissive. A phenomenological analysis of 
responses revealed several characteristics that many of the pre-service teachers 
considered to reflect effective teaching. In order of endorsement level, the 
following 7 themes emerged from these characteristics: (a) student centered 
(55.2), (b) effective classroom and behaviour manager (33.6 %), (c) competent 
instructor (33.6%), (d) ethical (29.9 %), (e) enthusiastic about teaching (23.9 
%), (f) knowledgeable about subject (19.4 %), and (g) professional (15.7%). 
With the Boneferroni adjustment, a series of chi-square analysis revealed no 
relationship between the seven perception categories of effective teachers and 
pre service teachers' year of study, preferred grade level for teaching, and 
educational belief 
Doss, S.A. and Muthiah (2002) investigated the types of teaching 
approaches among the college teachers. The main objective of the investigator 
was to study the influence of age, gender, subject of teaching, and academic 
qualifications and institutional background on the teaching approaches of 
college teachers. The sample consisted of 275 college teachers selected 
randomly from 25 arts and science colleges affiliated to Madurai Kamraj 
University in Tamil Nadu. Questionnaire on approaches to teaching by 
Ramsden (1992) and Personal Information Schedule were used for data 
collection. ANOVA and 't' test were used for data analysis. Findings revealed 
that the age, type of subjects teaching and the background of the colleges in 
which they were working had a significant influence on their teaching 
approaches. The reproducing approach was found to be higher among 
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government and non-autonomous college teachers. Teachers involved in 
teaching courses above the P.G. level were found to be higher in academic 
approaches. 
Gakhar, S.C. & Kaur, M, (2003) investigated into the job-satisfaction, 
interest, creativit)' and attitude towards teaching of teacher educators. The 
study was conducted on the sample of 215 teacher educators selected from 
teacher education institutions situated in Punjab State. Mean, SD and 't' ratio 
calculated to find the differences between different groups. No significant 
difference was obtained in the job satisfaction of B.Ed. & NTT as well as ETT 
and NTT teacher educators. Significant difference was obtained in the 
professional and educational interest of B.Ed, and ETT teacher educators and 
also between the B.Ed, and NTT teacher educators. In case of attitude towards 
teaching, significant difference was found between B.Ed, and NTT as well as 
between ETT and NTT teacher educators. Male and female were differed 
significantly on job satisfaction, but no difference was found on the measure of 
professional and educational interest. 
Ahmet, S. (2003) studied a Turkish profile of prospective elementarj' 
school teachers and their views of teaching. The objecfive of the study was to 
explore the characteristics and perception of those currently entering in 
elementary teacher education. A questionnaire consisting of fixed response, 
Likert-style and open ended questions were administered to all entry level 
elementary teacher education student (n=381) enrolled in faculty of education 
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of Selcuk University to seek information about their background, 
characteristics, past and preferred elementary schooling experiences, reasons 
for choosing elementary teaching as career, and perception of elementaiy level 
teaching as profession. Result indicates that significant difference exists 
between male and female prospective teachers perception of teaching 
profession. 
Vishwanathappa, G. (2005) caiTied out a study on attitude towards 
teaching and teaching competency. The main objective of the study was to 
measure the attitude towards teaching and teaching competency of student 
teachers at secondary level. Sample consisted of 200 student teachers drawn 
randomly from the colleges of education affiliated to Sri Krishnadevaraya 
University Anantapur. The tools used were the Scale of Attitude towards 
Teaching developed by B.N.Panda and Teaching Competency Scale by the 
investigator. Findings revealed that attitude of student teachers towards 
teaching profession predict their teaching competency. Admission test rank, 
age, father's occupation and father's education of student teachers do not 
predict their teaching competence. 
Devi, N. S. (2005) conducted a study on assessment of attitude towards 
teaching. Purpose of the study was to assess the attitude of B.Ed trainees 
towards teaching profession, and find out the relationship between attitude 
towards teaching and performance in entrance examination of B.Ed, trainees. 
The sample comprised of 76 student teachers in the institute of advanced study 
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in education. Chennai. Major findings were; there exists a positive and 
significant relationship between attitude towards teaching and performance in 
B.Ed, examinations. There was no significant difference in the attitude of 
student teachers with graduation, post graduation qualification towards 
teaching. 
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CkApTER 7 
METHOD AND PROCEDURE 
3.1 Research Design 
Research design is a plan, structure and strategy for conducting the 
research. It deals with matters such as selecting participants for the research 
and preparing for data collection. Thus, the research design may be defined as a 
sequence of those steps taken ahead of time to ensure that the relevant data will 
be collected in a way that permits objective analysis of the different hypotheses 
formulated for achieving the objectives of research problem. Kerlinger (1986) 
identified two basic purposes of research design. 
(1) To provide answer to research questions 
Research design answers the research questions as objectively, validly and 
economically as is possible. In fact, it is an important function served by any 
research design. The research problems are generally epitomized by the 
hypotheses. A research design suggests how to collect data for testing these 
hypotheses, which variables should be treated as a control variable, what 
methods of manipulation will be more adequate in a particular context, what 
type of statistical analysis should be done and finally provides answers to 
research problems. Thus, a research design, after moving through the sequence 
of different related steps, enables the researcher to draw a valid and objective 
answer to research problems. 
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(2) To control variance 
A research design also acts as a control mechanism. In other words, it 
enables the researcher to control unwanted variances. In any scientific 
investigation there are three types of common variances, namely the 
experimental variance, the extraneous variance and the error variance with 
which the researcher is directly concerned. 
A good research design assists in understanding and interpreting the 
results of the study and ensures that a researcher obtains usable results. 
Lindquist (1956) pointed out that "the researches are designed to 
proceed in a planned manner to control variance and to answer pertinent 
research questions". The design is the general structure of the 
experiment, not its specific contents, (Myers, 1980). Main function of 
experimental design is to maximize the effects of systematic variance, 
control of extraneous source of variance and minimize the error variance 
(Boota, 1989). Mohsin (1984) opines, "research design depicts the plan 
which states the relation between observed facts and events on the basis 
of which conclusion could be drawn". 
The methodology followed in present study has been marked out in 
accordance with its objectives as indicated in the previous chapter. The 
present study endeavours to investigate Teaching Aptitude, Need 
Achievement and Adjustment of Prospective Teachers in Relation to 
their Academic Background. As such the study requires suitable 
measuring tools and appropriate statistical procedures. 
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In this chapter a description of the sample, its size, research tools, 
administration and collection of data and statistical techniques used by the 
investigator for analyzing data has been presented. 
3.2 Sample 
It is not feasible to investigate into any phenomenon on the entire 
population. Thus, representative sample of the entire population has to be 
selected in order to reduce unwanted expenditure, save time and efforts. 
Therefore the present study was conducted in 10 colleges on 496 prospective 
teachers including 312 male and 184 female studying in Purvanchal University 
keeping in view the objective, the time and resources available. The selection 
of the colleges was made on the basis of random sampling in which out of 
eighteen colleges affiliated to Purvanchal University each and every college 
was given equal chance to be selected in the sample. The following colleges 
were selected in the random sampling. 
1. T.D. College, Jaunpur 
2. R.S.K.D. College, Jaunpur 
3. S.N.P.G. College, Azamgarh 
4. S.D.P.G. College, Chandeshwar, Azamgarh 
5. Agrasen Mahila Mahavidyalya, Azamgarh 
6. P.O. College, Ghazipur 
7. M.M.T.D.P.G. College, Balia 
8. S.C.P.G. College, Balia 
9. H.C. College, Varansi 
10. P.G.College, Sakaldiha, Chandauli 
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3.3 Tools of the Study 
The relevance and reliability of any research work depends on 
appropriateness, reliability and validity of the tools and measures employed in 
the study. Thus, to obtain meaningful results of any research work, the tools 
applied should be valid and reliable. They should also correspond with age and 
ability levels of the sample involved in the research work. In order to meet the 
needs, aims and objectives of the present work, the following tools and 
measures were adopted. 
(i) Teaching Aptitude Test Batteiy (TATB) by Dr.R.P.Singh and 
Dr.S.N. Sharma. 
(ii) Deo-Mohan Achievement Motivation (n-Ach) Scale by Mrs. 
Pratibha Deo and Asha Mohan. 
(iii) Adjustment Inventor}' for College Students (AICS) by A.K. P. Sinha, 
and R.P. Singh 
(iv) The percentages secured by the prospective teachers in their High 
School, Inter-mediate, Graduate, and Post graduate examinations 
were considered as the measure of Academic Background. 
3.4 Measure of Teaching Aptitude 
Teaching aptitude is one of the three variables, which the investigator 
has to study. In this study the Teaching Aptitude Test Batteiy by Dr.R.P.Singh 
and Dr.S.N.Sharma, was used. This test is in the form of battery covering the 
five areas (a) Mental Ability (b) Attitude towards Children, (c) Adaptability (d) 
Professional Information and (e) Interest in Profession. Total items covering all 
the five areas consist of 120. First part consists of 'Mental Ability Test' 
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comprising of 32 items. Second part covers the area 'Attitude towards 
Children' consisting of 20 statements that have to be responded in terms of 
strongly agree, agree, indifferent, disagree and strongly disagree carrying the 
numerical numbers 5, 4, 3, 2, 1 respectively. Third part of the battery is related 
to 'Adaptability' with 28 items. In this section the respondents are given some 
hypothetical situation and some tentative suggestions to face that situation, the 
respondents have to choose one particular suggestion, which is most suited to 
them. The fourth part of the battery covers the items related to 'Professional 
Information' of the respondents. In this part, each item consists of an 
incomplete statement, which has to be completed by one of the two proposed 
statements, which the respondent most suited for. Total items in this part are 
28. Fifth part of the battery is observing the area 'Interest in Profession' 
consisting of 12 items, and each item is the nature of incomplete statement 
canying four options and the respondent is required to choose one of them best 
suhed to him. 
Reliability of the Scale 
Reliability of the test was examined by three different methods namely 
split-half method, test-retest method, and K.R. method. Table gives the 
reliability coefficients of the test by different methods. 
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Table 3.1 
Showing Reliability Coefficient 
Method used 
Split-half method 
Test- retest method 
K-R method 
No. 
1000 
1000 
1000 
Reliability 
coefficient 
0.98 
0.97 
0.89 
Percent 
0.002 
0.004 
-
Validity' of the Scale 
The scores on total test were validated against rating of the instructors of 
teacher training institutions. Product moment coefficient of con-elation was 
calculated between scores obtained on the test and the positions of the trainees 
given by the instructors. The value of coefficient of correlation was found to be 
0.421 with probable errors of + 0.026. 
Scoring 
The scoring was accomplished according to the instruction provided in 
the respective manual. All the items in sub tests I, III, IV, and V, were to be 
marked right or wrong. For each right response one is given and for each 
wrong "zero". Items in sub-test II were to be scored on a five-point scale. The 
best answer was given a credit of 'five' while the worst answer was awarded 
the credit of 'one'. Final score of a testee on this sub-test was assigned by 
dividing the so obtained scores by '5 ' . The scores on the whole test of a testee 
was obtained by adding his scores on all the five sub-tests. Maximum score one 
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can obtain on this test was '120'. Scoring was done with the help of the scoring 
key provided in the manual. 
3.5 Measure of the Need Achievement (n-Ach) 
For studying the achievement motivation of the prospective teachers the 
investigator employed Deo-Mohan Achievement Motivation (n-Ach) Scale by 
Mrs.Pratibha Deo and Asha Mohan pubhshed by National Psychological 
Corporation Agra. It is the self rating type and may be administered to 
individual and to the group with five points to rate viz always, frequently, 
sometimes, rarely, and never. It has no time limit. The scale has designed for 
use with the subjects ranging from 13 to 25 and above. The scale was in the 
statement form covering the areas of academic factors, factors of general field 
of interest, competition in curricular and co-curricular activities and social 
interest. Total number of items was 50 having the following distribution. 
Table 3.2 
Showing the Distribution of Items in Achievement Motivation Scale 
S.No. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
Factor 
Academic motivation 
Need for acliievement 
Academic challenge 
Achievement anxiety 
Importance grades / marks 
Meaningfulness of task 
Relevance of college to future goals 
Attitude towards education 
Work methods 
Attitude towards teachers 
Interpersonal relations 
Individual concern 
General interest 
Dramatics 
Sports etc 
No. of Items 
4 
4 
4 
1 
2 
4 
2 
3 
5 
3 
4 
2 
4 
2 
5 
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Out of these items 13 items were negative i.e. tlie item no. 1, 12, 13, 14, 17, 18, 
19, 20, 21, 22, 32, 34, 37 and remaining 37 were positive items. 
Reliability of the Scale 
Test-retest method was applied to obtain the reliability coefficient of the 
scale. Taking different sets of sample; the administration of the test v^ 'as 
repeated on several occasions. The results are given below. 
Table 3.3 
Showing the Reliability Coefficient 
Sample 
Mixed group 
Males 
Females 
No. 
51 
33 
50 
Interval 
4 weeks 
5-6 weeks 
5-6 weeks 
r 
0.69 
0.67 
0.78 
Significant level 
0.01 
0.01 
0.01 
These coefficients of reliability are sufficiently high and the scale can be 
taken as quite reliable for use. 
Validity of the Scale 
As far as validit)' is concerned, in the first instance the item validity 
established by high-low discrimination method was accepted as the validity of 
the whole measure. Besides, this scale was also used for validating the 
projective test of achievement motivation. The coefficient of correlation 
between the scale and the projective test was observed to be 0.04, which speaks 
for the validity of the score also, the validity being of the concurrent nature. 
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Finally the scale scores were also coiTelated with the scores obtained by 
administering the Aberdeen Academic Motivation Inventoiy of Entwistte 
(1968) yielding the coefficient of correlation as 0.75 for a mixed sample of 93; 
this sample is high enough to establish the validity of the scale. Regarding the r 
of 0.54 between the scale and projective test, McClelland explains that self-
descriptive and projective measures are usually not correlating high with each 
other; even Carney (1966) observed that questionnaire measures correlated 
poorly with McClelland's projective measures. These explanations support the 
results of the present scale of achievement motivation to be sufficiently valid 
for use for measuring achievement motivation. 
Scoring 
Two stencil keys were used for scoring, one for positive items and one 
for negative items. Positive items carry the weights of 4, 3, 2, 1 and 0, 
respectively for the categories of always, frequently, sometimes, rarely and 
never. The negative items were scored 0, 1,2, 3, and 4 for the same categories 
respectively that are given above. Separate keys for positive and negative items 
were provided. The total score is the summation of all the positive and negative 
items scores. The minimum scores obtained can be 0 (zero) and maximum can 
be 200, other scores ranging in between. 
3.6 Measure of Adjustment 
For measuring the adjustment of the prospective teachers investigator 
employed the Adjustment Inventory for College Students prepared and 
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standardized by A.K.P. Sinha and R.P. Singh. The reason for choosing this 
inventory was due to the fact that care was taken to formulate items i<eeping in 
view the local conditions and problems facing the students population in this 
countiy. The inventory has 102 items covering the area Home 16, Health 15. 
Social 19, Emotional 31, and Educational 21; it was to be responded in 
yes or no. 
Reliability of the Inventoiy 
Coefficient of reliability was determined by (i) split-half method (ii) 
Hoyt's analysis of variance method (iii) K.R. formula -20. Test- retest 
reliability was also determined. The following table gives the views of 
reliability coefficient determined by different methods. 
Table 3.4 
Showing the Reliability Coefficient 
Method used 
Split-half 
Test -retest 
Hoyat's method 
K.R. fonnulas-20 
Home 
0.87 
0.85 
0.86 
0.84 
Health 
0.83 
0.82 
0.85 
0.82 
Social 
0.93 
0.95 
0.95 
0.92 
Emotional 
0.95 
0.94 
0.95 
0.94 
Educational 
0.97 
0.96 
0.94 
0.93 
Total 
0.94 
0.93 
0.94 
0.92 
93 
Validity of tlie Inventory 
Validity coefficient was determined for eacii item by biserial correlation 
method and only such items were retained which yielded biserial correlation 
with both the criteria (1) Total score and (II) Area score significant at 0.001 
level. Intercorrelation among the five areas of the inventory was calculated. 
The correlation matrix is presented in the table below. 
Table 3.5 
Correlation Matrix of the Five Areas 
Areas 
Home 
Health 
Social 
Emotional 
Educational 
I 
-
22 
16 
26 
25 
II 
0.22 
-
14 
25 
22 
III 
0.16 
14 
-
21 
20 
IV 
0.26 
25 
21 
-
32 
V 
0.25 
22 
20 
32 
-
Table reveals that correlations among various areas vary from 0.14 to 
0.32 with an average of 0.22. Thurston's centroid method of factor analysis 
was employed and after the extractions of seconds centroid factor from the first 
residual correlation matrix, it was amply proved that there exists inter-
independence among the five areas of inventoiy. 
Correlating inventory scores with Hostel Superintendents ratings also 
validated the inventory. This was studied on a sample of 120 students living in 
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different hostels of Patna University. The hostel superintendent rated the 
students on five-point scale, namely excellent, good, average, unsatisfactory 
and very unsatisfactory in respect of their adjustment. Product moment 
coefficient of correlation between the inventory scores and superintendent 
rating was obtained to be 0.58. 
The subject can be classified into five categories in accordance with the 
raw scores obtained by them on the inventory. The five different categories of 
adjustment are; 'A' which stands for excellent, 'B' which stands for good, ' C 
which stands for average, 'D' which stands for unsatisfactory and 'E' which 
stands for very unsatisfactory adjustment. Table 3.6 shows the classification of 
adjustment for total scores. 
Table 3.6 
Classification of Adjustment in Terms of Categories 
Categories 
A 
B 
C 
D 
E 
Description 
Excellent 
Good 
Average 
Unsatisfactory 
Very unsatisfactory 
Range of scores 
Male 
12 and below 
13-28 
29-45 
46-61 
62 and above 
Female 
12 and below 
13-27 
28-42 
42-57 
53 and above 
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Table 3.7 
Classification of Adjustment in Terms of Categories in the Five Areas 
Area 
Home 
Health 
Social 
Emotional 
Educational 
Catego 
IT 
A 
B 
C 
D 
E 
A 
B 
C 
D 
E 
A 
B 
C 
D 
E 
A 
B 
C 
D 
E 
A 
B 
C 
D 
E 
Description 
Excellent 
Good 
Average 
Unsatisfactory 
Ver)' unsatisfactory 
Excellent 
Good 
Average 
Unsatisfactory 
Very unsatisfactory 
Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 
Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 
Excellent 
Good 
Average 
Unsatisfactoiy 
Very Unsatisfactory 
Range of scores 
Male 
0-1 
2-3 
4-7 
8-9 
10 & above 
0-1 
2-3 
4-5 
6-8 
13 & above 
0-2 
3-6 
7-9 
10-12 
13 & above 
0-1 
2-7 
8-15 
16-21 
22 & above 
0-1 
2-4 
5-9 
10-14 
15 & above 
Female 
0-1 
2-3 
4-5 
6-8 
9 & above 
Zero 
1-2 
3-6 
7-9 
13 & above 
0-3 
4-6 
7-9 
10-12 
13 & above 
0-1 
2-7 
8-14 
15-21 
22 & above 
0-1 
2-4 
5-8 
9-12 
13 & above 
Table 3.7 shows the classification of adjustment for males and females 
separately in respect of the five areas: home, health, social, emotional and 
educational. 
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Scoring 
The inventoiy was hand scored by the investigator with the help of 
scoring stencil. For any answer indicative of adjustment zero was given, 
otherwise a score of one was awarded. Below is the key response indicative of 
lack of adjustment. 
Table 3.8 
Showing the Response Indicative of Lack of Adjustment 
Home -A 
Items No. 
1 
6 
10 
15 
17 
20 
27 
34 
38 
45 
49 
54 
58 
66 
70 
100 
Response indicative of 
lack of adjustment 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
Flealth -B 
Items No. 
4 
7 
21 
21 
24 
28 
35 
36 
42 
46 
50 
59 
62 
67 • 
71 
Response indicative of 
lack of adjustment 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
- • 
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Social- C 
Items 
No. 
5 
12 
18 
25 
32 
39 
51 
55 
63 
72 
74 
76 
77 
80 
83 
85 
89 
91 
97 
Response indicative 
of lack of adjustment 
Yes 
Yes 
No 
No 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
Yes 
No 
Yes 
Yes 
Yes 
No 
No 
No 
No 
Items 
No. 
2 
8 
11 
13 
19 
22 
26 
29 
31 
33 
40 
43 
47 
52 
56 
60 
64 
68 
75 
78 
81 
84 
87 
90 
92 
95 
96 
98 
99 
101 
102 
!^motionaI-D 
Response Indicative 
of lack of adjustment 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
Yes 
Educational-E 
Items 
No. 
3 
9 
23 
30 
37 
41 
44 
48 
53 
57 
61 
65 
69 
73 
79 
82 
86 
88 
93 
94 
Response indicative 
of lack of 
adjustment 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
Yes 
No 
Yes 
Yes 
Yes 
Yes 
No 
Yes 
Yes 
No 
Yes 
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3.7 Measure of Academic Background 
Research studies have revealed that measure of academic background is 
to some extent predictive of future teaching success. Shah (1991), Malik 
(1999), Saron (1975), Vyas (1982) and Kahton (1989).These studies have used 
either achievement in one examination or over-all achievement prior to student 
teaching as predictor measures. 
Two measures of academic background were available for the student 
population under study. The marks obtained by these students at the bachelor's 
degree examination (the minimum educational qualification for B.Ed, course) 
or their over-all academic achievement prior to student teaching could serve as 
a measure of academic background. The study by Claude and Park (1961) 
shows that overall achievement is a better predictor of teaching efficiency than 
the achievement at one examination only. Deva, R.C. (1966) computed 
correlation between the marks obtained at the degree examination of a small 
sample of students teachers and supervisor's ratings of teaching efficiency and 
between an index of over-all academic merit of these students and supervisor's 
ratings of teaching efficiency. The correlations were .151 and .261 respectively 
and indicate that overall academic achievement is a relatively better predictor 
of teaching efficiency than the achievement at degree examination only. 
An index of overall academic background arrived at by calculating 
percentages obtained at various examinations and adding for all examinations 
from High School to M.A. /M.Sc. / M.Com appears to be reasonable. The mean 
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academic percentage obtained from such an index of overall academic merit 
has been used as a predictor variable in the present study. This may be 
presented as follows. 
Mean academic percentage = Sum of percentages up to P.G. Course 
divided by four (4). 
The respondents have been classified into three categories of academic 
background, high, average and low in accordance with their raw scores on the 
basis of percentile. 
High group > P73 
P73 > Average group > P27 
Low group < P27 
3.8 Administration of the Tests and Collection of Data 
Data collection is essentially an important part of the research process. 
So that the inferences, hypotheses, or generalizations tentatively held may be 
identified as valid, verified as correct or rejected as untenable. After the 
selection of the sample and required tools the task before the investigator was 
to collect data. The investigator personally went to the colleges for the 
administration of the tests. The actual administration was preceded by a brief 
talk with head of the department of each college with a view to explain the 
purpose of the investigation and to get his/her help and cooperation and the 
permission for the same. Tests of all the four variables i.e. Teaching Aptitude, 
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Achievement Motivation, Adjustments and Academic Background were 
administered on prospective teachers. 
Test administration is one of the most important steps in the research 
process because in the absence of correct administration of the tests one cannot 
get vaUd and reliable results. In order to draw out the right response and willing 
cooperation of the subjects, the purpose of the study should be explained to 
them. Thus, in order to take the right responses from the sample population a 
brief talk was given to them to arouse their interest and to motivate them. The 
instructions given in each test were explained in a specified manner and it was 
ensured that each student felt comfortable and free for asking questions from 
the investigator in case they had difficulty in understanding the items of the 
tests. They were also given full assurance by the investigator that information 
collected from them would be kept secret. 
Each test was administered in accordance with the instructions laid 
down in their respective manuals. The investigator made his best efforts to see 
that each subject had clearly understood what he was to do before starting the 
test. 
3.9 Statistical Treatment of the Data 
The scores obtained from the different tests used for the present study 
were analyzed statistically. The main statistical techniques used for the data 
analysis were the coefficient of correlation to see the relationship between the 
variables and 't' test for knowing the significance of difference on the 
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measure of teaching aptitude, achievement motivation and adjustment at 
various level of academic background. The data was analyzed with the help 
of computer to get accurate results and save time. A brief description of 
statistical techniques has been presented below. 
(a) Mean: 
N 
(b) Standard Deviation (SD): 
a =. 
ZX^ (LX 
N N 
(c) Pearson Product Moment Correlation: 
NY^xy - Zxy 
r , = 
^[m:x'--{ZXf][N^' -{Zy}-] 
(d) 't' Test: 
M, - M , 
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ChApTER 4 
'^cOa 
ANALYSIS AND INTERPRETATION OF THE DATA 
As mentioned in earlier chapter the main objective of the present study 
was to identify the magnitude of academic background between both the male 
and female prospective teachers, and to statistically discover the differences of 
high and low academic background subjects in both the sexes separately as 
well as holistically on the measure of teaching aptitude, achievement 
motivation and adjustment. For conducting the present study, the investigator 
selected a random sample of 312 male and 184 female prospective teachers 
from 10 B.Ed. Colleges of Purvanchal University in Jaunpur district of Uttar 
Pradesh. Thus, the total sample consisted of 496 prospective teachers. The 
following tools were administered for the purpose of collecting data. 
1. Teaching Aptitude Test Battery by Dr. R.P.Singh and Dr. S.N. Sharma. 
2. Deo-Mohan Achievement Motivation Scale (n-ach) by Mrs. Pratibha 
Deo and Asha Mohan. 
3. Adjustment Inventory for College Students by A.K.P. Sinha, and 
R.P.Singh. 
4. Academic Background of Prospective Teachers. 
As can be visualized from the extent of the task, the research programme 
was quite arduous for the investigator. With concerted efforts alone the 
investigator could administer the tests on the prospective teachers and collected 
data from the respondents according to the instructions given in the respective 
manuals. After completing the scoring work as given in the preceding chapter 
of design and procedure, the immediate objective of the investigator was to 
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determine the inter-relationship between the variables used in the study i.e. 
Teaching Aptitude, Achievement-Motivation, Adjustment and Academic 
Background. With this purpose in mind, the coefficients of con-elation were 
calculated for the total sample and for the male and female sample separately. 
Results are being presented below. 
Table: 4.1 
Correlation matrix of different variables on total sample 
Variables 
Teaching Aptitude 
Ach-Motivation 
Adjustment 
Academic Background 
Teaching 
Aptitude 
~ 
-
-
-
Achievement 
Motivation 
0.370** 
-
-
-
Adjustment 
-0.254** 
-0.429** 
-
-
Academic 
Background 
0.244** 
0.252** 
-0.132** 
-
** = p> 0.01, * = p > 0.05 
Table 4.1 presents correlation matrix of teaching aptitude, achievement 
motivation, adjustment and academic background of the prospective teachers 
on total sample. It shows that the relationship between teaching aptitude and 
achievement motivation (r=0.370) is positive and statistically significant at 
0.01 level. Similarly the correlation between teaching aptitude and adjustment 
(r=-0.254) is also positive and statistically significant at 0.01 level of 
confidence. The negative sign with adjustment variable indicates that 
maladjustment was assigned higher numeral value. As far as the relationship 
between teaching aptitude and academic background is concerned, table 
further reveals positive and significant relationship, as the value of r is 
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0.244. Thus, on the basis of the above findings it may be concluded that 
teaching aptitude is positively and significantly related with achievement 
motivation, adjustment and academic background on total sample. 
Regarding the coefficient of correlation between achievement motivation 
and adjustment the above table reveals a positive and significant 
relationship. The r value is computed as -0.429, which is significant at 0.01 
level, this value also shows that magnitude of relationship is very high. 
Table further indicates that the relationship between achievement motivation 
and academic background (r= 0.252) is again positive and significant 
statistically at 0.01 level. When the relationship between adjustment and 
academic background was measured it is also found positive and significant 
(r=-0.132) as can be seen from table. Thus, on the basis of the findings it can 
be inferred that the achievement motivation is positively and significantly 
correlated with adjustment and academic background variables on total sample. 
Moreover, there is also a positive and significant correlation between 
adjustment and academic background variables (r=-0.132) on total sample. 
Perusal of the table 4.2 indicates that there is a positive and significant 
correlation between teaching aptitude and achievement motivation, teaching 
aptitude and adjustment and between teaching aptitude and academic 
background. The values of r for the said variables are 0.495, -0.353, and 0.261 
respectively which is significant at 0.01 level. Thus, on the basis of the findings 
mentioned above it can be concluded that achievement motivation, adjustment 
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Table: 4.2 
Correlation matrix of different variables on male sample 
Variables 
Teaching Aptitude 
Acii-Motivation 
Adjustment 
Academic Background 
Teaciiing 
Aptitude 
-
-
-
-
Aciiievement 
Motivation 
0.495** 
-
-
-
Adjustment 
-0.353** 
-0.451** 
-
-
Academic 
Background 
0.261** 
0.288** 
-0.130* 
-
* * = p< 0.01, * = p< 0.05 
and academic background are positively and significantly correlated with 
teaching aptitude on male sample. Similarly, the correlations between the 
variables achievement motivation and adjustment (r=-0.451), between 
achievement motivation and academic background (r=0.288) and between 
adjustment and academic background (r=-0.130) are also found positive and 
significant. The negative sign indicates that adjustment was given low numeral 
values as told earlier. Thus, it can be inferred that achievement motivation is 
positively and significantly correlated with adjustment and academic 
background on male sample. Further, there is a positive and significant 
correlation between adjustment and academic background on male sample. 
A study of the table 4.3 indicates that on female sample, there is a 
positive and significant correlation between teaching aptitude and achievement 
motivation (r=0.250), between teaching aptitude and adjustment (r=-0.126) and 
between teaching aptitude and academic background (r=0.282) at 0.01 level. 
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Table: 4.3 
Correlation matrix of different variables on female sample 
Variables 
Teaching Aptitude 
Ach- Motivation 
Adjustment 
Academic Bacl<ground 
Teaciiing 
Aptitude 
-
-
-
-
Achievement 
Motivation 
0.250** 
-
-
-
Adjustment 
-0.126** 
-0.396** 
-
-
Academic 
Background 
0.282** 
0.166* 
-0.138 
-
* * = p<0.01 * _ p<0.05 
As for as achievement naotivation is concerned, it is also found positively and 
significantly correlated with adjustment and academic background as is clear 
from table 4.3. The r-values are -0.396 and 0.166 respectively which are 
significant at O.Oland 0.05 level. However, the correlation between academic 
background and adjustment is not found significant. Thus, on the basis of the 
above findings it may be concluded that there is a positive and significant 
con-elation between teaching aptitude, achievement motivation, adjustment and 
academic background on female sample. However, the relationship between 
academic background and adjustment is not significant. 
4.1 Comparison between the Subjects in Respect to their academic 
background 
After determining the inter relationship between the variables used in 
the study, the investigator classified the sample into three groups namely high 
academic background group, average academic background group and low 
academic background group on the basis of percentile as mentioned in 
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preceding chapter. All the three groups were compared for finding out the 
significance of difference between them. The results are being presented in the 
following tables. 
Table: 4.4 
Showing the significance of difference between the subjects of low and 
high academic background 
Academic 
Background 
Low 
High 
N 
132 
133 
Mean 
40.74 
65.75 
SD 
2.76 
4.32 
df 
263 
't' 
56.05 
Level of 
significance 
0.01 
70 
60 
50 
I ^  
10 
Groups 
Fig. 1: Mean scores of the subjects of low and high academic 
background 
I Low 
I Ugh 
Table 4.4 shows that there is a significant difference between the 
subjects having high academic background and low academic background. The 
mean and SD scores of high academic background subjects are 65.75 and 4.32 
whereas; the mean and SD scores of low academic background subjects are 
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40.74 and 2.76 respectively. When these two means were put for 't' test to 
identify the significance of difference between them it is found to be 56.05, 
which is significant at 0.01 level of confidence. Thus, on the basis of the above 
findings it may be derived that the high academic background subjects are 
significantly higher from the low academic background subjects. 
Table: 4.5 
Showing the significance of difference between the subjects having low and 
average academic background 
Academic 
Background 
Low 
Average 
N 
132 
231 
Mean 
40.74 
53.87 
SD 
2.76 
4.58 
df 
361 
't' 
29.95 
Level of 
significance 
0.01 
60n 
c 
1 "^ 1 
o 
— 
i 20 J 
s 
< 10-^  
0 
Rg.2. 
K 
Groups 
Mean scores of the subjects having low and average academic 
bacltground 
• Low 
• Average 
When the low academic background subjects and average academic 
background subjects were compared for finding out the significance of 
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difference, it is again found significant as is obvious fi^om the table 4.5. The 
mean and SD scores of low academic background subjects are 40.74 and 2.76 
respectively, while the mean and SD scores of average academic background 
subjects are 53.87 and 4.58 respectively. The calculated 't' value (29.95) is 
significant at 0.01 level of confidence. Thus, on the basis of the result it may be 
inferred that low and average academic background subjects differ significantly 
with each other. 
Table: 4.6 
Showing the significance of difference between the subjects having high 
and average academic background 
Academic 
Background 
High 
Average 
N 
133 
231 
Mean 
65.75 
53.87 
SD 
4.32 
4.58 
df 
362 
't' 
24.32 
Level of 
significance 
0.01 
70-, 
60 j 
i 50 ] 
ai 
o 40 J 
« m 
« 30-^ 
E 
^ 20 j 
< 
10 j 
n 
Groups 
Fig. 3: Mean scores of the subjects having high and average acadc 
bacl(ground 
Bhigh 
• Average 
>mic 
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It is quite clear from the table 4.6 that the average and high academic 
background subjects differ significantly with each other. The mean scores of 
high and average academic background subjects are 65.75 and 53.87 
respectively, whereas the SDs of these two groups are 4.32 and 4.58. When the 
't' test was applied to find out the significance of difference between the two 
means, the value of't' was found as 30.67, which is significant at 0.01 level of 
confidence. This finding reveals a statistically significant difference between 
the subjects having high and average academic background. 
Table: 4.7 
Showing the significance of difference between male and female subjects in 
respect to their academic background 
Gender 
Male 
Female 
N 
312 
184 
Mean 
52.52 
55.33 
SD 
9.41 
10.79 
df 
494 
't' 
3.03 
Level of 
significance 
0.01 
60-
•a 50 -
I40-
JC 
0 
IS 
a 30 
0 
E 
• 20 
(B U 
< 10 
Groups 
Fig. 4: Mean scores of male and female subjects in respect to their academic 
background 
• Male 
• Female 
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It is quite apparent from the table 4.7 that male and female prospective 
teachers differ significantly on the measure of academic background. The mean 
score of male prospective teachers is 52.52, while the mean score of female 
prospective teachers is 55.33. When these two means were computed for 't' test 
to evaluate the significance of difference, it is calculated to be 7.08, which is 
significant at 0.01 level of confidence. Thus, we may conclude that there is a 
significant difference between male and female prospective teachers on the 
measure of academic background. Female subjects are found academically 
more sound than their male counterparts. 
Statistical treatment of male and female prospective teachers was done 
to find out precisely if the two groups differ significantly on academic 
background. Both groups have shown highly significant difference at 0.01 
level. This vast difference on the academic background between the male and 
female sample encouraged the investigator to search out the difference between 
the two extreme groups i.e. high academic background and low academic 
background groups on the measure of teaching aptitude, achievement 
motivation and adjustment in order to find out if these variables had any 
bearing on the different magnitudes of academic background of prospective 
teachers. 
4.2 The Pairs of Groups Compared are as Follows 
1. High academic background group vs. low academic background group. 
2. High academic background male prospective teachers vs. low academic 
background male prospective teachers. 
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3. High academic background female prospective teachers vs. low 
academic background female prospective teachers. 
4. Male prospective teachers vs. female prospective teachers. 
5. Piigh academic background male prospective teachers vs. high academic 
background female prospective teachers. 
6. Low academic background male prospective teachers vs. Low academic 
background female prospective teachers. 
The analysis carried out by using't' test is presented in table form. 
4.3 Comparison between the High Academic Background Group 
and Low Academic Background Group 
The table 4.8 depicts the comparison of mean scores of the subjects 
having high academic background and low academic background on the 
measure of teaching aptitude and its components. The mean scores of high 
academic background group and low academic background group on the 
measure of mental ability are found to be 24.92 and 22.35. The values of SD 
are calculated to be 3.95 and 5.63 for high and low academic background 
groups respectively. When the two means were put to 't' test for knowing the 
significance of difference between them. The value of 't' is found to be 4.16, 
which is significant at 0.01 level. The result, thus, clearly shows that there is a 
significant difference between high academic background group and low 
academic background group on the measure of mental ability. The high 
academic background group is higher scorer than the low academic 
background group, 
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Table: 4.8 
Showing the significance of difference between the mean scores of high 
academic background group and low academic background group on the 
measure of teaching aptitude and its components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
High academic 
background group 
N=I33 
Mean 
24.92 
15.31 
17.23 
24.02 
7.92 
89.39 
SD 
3.95 
1.89 
3.23 
3.68 
2.14 
9.62 
Low academic 
background group 
N=132 
Mean 
22.35 
14.29 
16.88 
23.11 
7.38 
83.80 
SD 
5.63 
1.90 
3.29 
4.17 
2.09 
10.04 
't' 
4.16 
4.38 
1.35 
1.88 
2.08 
4.62 
Level of 
significance 
0.01 
0.01 
N.S. 
N.S. 
0.05 
0,01 
100 
90 
80 
70 
60 
u 
IS 
m 50 
40 
30 
20 
10 
0 •icuJL 
nHgh 
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Mental Attitude to Adaptability Rofesslonal Interest in Total 
ability children information profession teaching 
^ aptitude 
Teaching aptitude and tts components 
Hg.5 Mean scores of high academic background group and low 
academic baclcground group on the measure of teaching aptitude and 
its components 
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As presented in the table 4.8 comparisons between the said groups were 
made on the measure of attitude towards children and it is found that the mean 
scores of high academic background group and low academic background 
group are 15.31 and 14.29 respectively and their SDs are calculated to be 1.89 
and 1.90. The 't' value is calculated to be 4.38, which is significant at 0.01 
level. The result clearly indicates that the high academic background group 
with the higher mean score is considered to have a greater attitude towards 
children than the low academic background group. 
The table 4.8 reveals that the mean scores of high academic background 
group and low academic background group on the component adaptability are 
17.23 and 16.88 respectively. The calculated 't' value is found as 1.35, which 
is insignificant. It is inferred from the finding that both the groups under study 
are similar on the measure of adaptability. 
It is also clear from the same table that the mean scores of high 
academic background group and low academic background group on the 
measure of professional information are found to be 24.02 and 23.11 
respectively. The calculated values of SDs for the two groups are 3.68 and 
4.17. When these two means were computed to 't' test, the value o f t ' is found 
to be 1.88, which is again insignificant. It shows that both groups are almost 
similar on the measure of professional infomiation. 
The comparison between the high academic background group and low 
academic background group on the measure of interest in profession reveals 
that the high and low academic background groups are found to have the mean 
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scores 7.92 and 7.38 respectively. The computed value of 't' is found to be 
2.08, which is significant at 0.05 level, indicating that high academic 
background group is higher on the measure of interest in profession. 
Regarding the total teaching aptitude the mean scores of high academic 
background group and the low academic background group are found to be 
89.39 and 83.80 respectively, whereas, their corresponding SDs are 9.62 and 
10.04, When the 't' value was calculated to find out the significance of 
difference between the means of the two groups it is found to be 4,62, which is 
again significant even at 0,01 level of confidence. On the basis of the above 
findings and related discussions it is quite evident that significant difference is 
found between the mean scores of the high academic background group and 
low academic background group on the measure of total teaching aptitude. The 
high academic background group is found to have higher teaching aptitude. 
The investigator then made an attempt to compare the high academic 
background and low academic background groups on the measure of 
achievement motivation. As can be seen from the table 4.9 the mean scores of 
high academic background group and low academic background group on the 
measure of achievement motivation are 144.15 and 127.71 respectively, and 
their SDs are calculated to be 23.67 and 25.46. The two means were put to 't' 
test to know the significance of difference between them. The 't' value is found 
to be 5.44, which is significant at 0.01 level. The result thus, shows that high 
academic background group scores significantly higher than the low academic 
background group on the measure of achievement motivation. 
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Table: 4.9 
Showing the significance of difference between the mean scores of high 
academic background group and low academic background group on the 
measure of achievement motivation 
Variables 
Achievement 
motivation 
High academic 
background group 
N=133 
Mean 
144.15 
SD 
23.67 
Low academic 
background group 
N=132 
Mean 
127.71 
SD 
25.46 
't' 
5.44 
Level of 
significance 
0.01 
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Fig. 6: Mean scores of high academic baclcground group and low 
academic baclcground group on the measure of achievement motivation 
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Comparisons were then made between high and low academic 
bacicground groups along adjustment and its components. 
As can be seen from the table 4.10 there is a significant difference 
between the mean scores of the subjects having high academic background and 
low academic background on the measure of adjustment and three of its 
components namely social, emotional and educational adjustment. 
Interpretations of each and every component are presented. 
Table 4.10 shows that mean scores of high and low academic 
background subjects are found to be 2.27 and 2.73 respectively and their 
corresponding SDs are calculated to be 2.62 and 2.84. The two means were put 
for't' test to know the significance of difference, it is found to be 1.36, which 
is insignificant. This result reveals that high academic background and low 
academic background groups are almost similar on the measure of home 
adjustment. 
When the comparison was made between high academic background 
and low academic background groups in respect to health adjustment, they are 
found to be almost similar as can be seen from table 4.10. The mean score for 
high academic background subjects is 2.84 with SD 2.31 and the mean and SD 
scores for low academic background subjects are 3.04 and 2.73 respectively, 
when the two means were put for 't' test to calculate the significance of 
difference, its value is found to be 0.63, which is again insignificant. Thus, on 
the basis of the findings it can be concluded that there is no significant 
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Table: 4.10 
Showing the significance of difference between the mean scores of high 
academic background group and low academic background group on the 
measure of adjustment and its components 
Variables 
Home adjustment 
Health adjustment 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
High academic 
background group 
N=133 
Mean 
2.27 
2.84 
6.48 
9.28 
4.47 
25.27 
SD 
2.62 
2.31 
3.32 
5.11 
3.23 
13.03 
Low academic 
background group 
N=132 
Mean 
2.73 
3.04 
7.61 
10.90 
5.39 
29.67 
SD 
2.84 
2.73 
3.16 
5.06 
3.04 
12.54 
't' 
1.36 
0.63 
2.82 
2.60 
2.40 
2.79 
Level of 
significance 
N.S. 
N.S. 
0.01 
0.01 
0.01 
0.01 
iHgh 
I Low 
Home Health Social Emotional Educational Total 
adjustment, adjustment, adjustment, adjustment adjustment adjustment 
Adjustment and its components 
Rg. 7: Mean scores of high academic baclcground group and low 
academic bacl(ground group on the measure of adjustment and its 
components 
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difference between high and low academic background subjects on the measure 
of health adjustment. 
It is obvious from the table that the mean values of high academic back 
ground and low academic background groups on the measure of social 
adjustment are 6.48 and 7.61 with their corresponding SDs 3.32 and 3.16 
respectively. The significance of difference between these two means was 
calculated with the help of 't' test and its value is found to be 2.82, which is 
significant at 0.01 level. Since the low scores on the adjustment inventory is the 
indication of better adjustment, and the mean score of high academic 
background group is lower than the mean score of their low academic 
counterparts. Thus, it may be safely concluded that high academic background 
group is better in social adjustment than low academic background group. 
To make the comparison between high academic background and low 
academic background pupil teachers on the measure of emotional adjustment, 
the investigator calculated the mean and SD scores of both groups. The mean 
of high academic background group is 9.28 with its corresponding SD 5.11, 
while the mean of low academic background group is 10.90 with the SD 5.06 
as is shown in the table 4.10, when the 't' value was measured on these two 
means, it is found to be 2.60 and is again significant. Thus, it can be briefed 
that there is a significant difference between high academic background and 
low academic background subjects in respect to emotional adjustment. The 
high academic background subjects are found to perform better in emotional 
adjustment than low academic background subjects. 
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As is shown in the table 4.10, the mean scores of high academic 
background and low academic background groups with regard to educational 
adjustment are 4.47 and 5.39 respectively with their corresponding SDs 3.23 
and 3.04. The means of both groups were computed for 't' test to identify the 
significance of difference, the value of 't' is found to be 2.40, which is 
significant at 0.01 level. Result, thus, indicates that high academic background 
and low academic background subjects differ significantly in respect to 
educational adjustment. Since the mean scores of high academic background 
group is low on educational adjustment than their low academic background 
counterparts, and adjustment scale was scored adversely i.e. highly adjusted are 
assigned low marking, therefore high academic background group is 
considered better in educational adjustment than low academic background 
group. 
Table 4.10 indicates that there is a significant difference between high 
and low academic background prospective teachers with regard to total 
adjustment. The mean and SD scores of high academic background subjects are 
25.27 and 13.03 whereas; the mean and SD scores of low academic background 
subjects are 29.67 and 12.54 respectively. The 't' value is calculated to be 2.79, 
which is again significant at 0.01 level. Thus, it can be concluded that high 
academic background group is more adjusted than low academic background 
group. 
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4.4 Comparison between the High Academic Background Male 
and Low Academic Bacliground Male Prospective Teachers 
As can be seen from the table 4.11 the mean scores of high academic 
background male prospective teachers and the low academic background male 
prospective teachers on the measure of mental ability are 26.01 and 23.01 
respectively and obtained SD values are 3.84 and 6.06. When the mean scores 
of these two groups were put to 't' test for knowing the significance of 
difference, the obtained 't' value is found to be 3.67, which is significant at 
0.01 level. Since the mean score of high academic background male is greater 
than low counterparts. Hence, it can be inferred from the result that high 
academic background male prospective teachers supersede the low academic 
background male prospective teachers significantly on the measure of mental 
ability. 
The mean scores of the high and low academic background male 
prospective teachers on the measure of attitude towards children as shown in 
table are 14.99 and 14.31 respectively. The obtained 't' value is 2.51, which is 
again significant at 0.01 level. From the result stated above it can be concluded 
that high academic background and low academic background male 
prospective teachers differ significantly on the measure of attitude towards 
children. High academic background males are higher scorer than low 
academic background males. 
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Table: 4.11 
Showing the significance of difference between the mean scores of high 
academic background male and low academic background male 
prospective teachers on the measure of teaching aptitude and its 
components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
High academic 
background male 
subjects 
N=72 
Mean 
26.01 
14.99 
17.00 
24.33 
7.88 
90.21 
SD 
3.84 
1.54 
3.39 
2.13 
2.36 
8.78 
Low academic 
background male 
subjects 
N=94 
Mean 
23.01 
14.31 
16.60 
24.01 
7.30 
85.23 
SD 
6.06 
1.84 
3.32 
2.64 
2.28 
9.48 
't' 
3.67 
2.51 
0.77 
0.84 
1.57 
3.46 
Level of 
significance 
0.01 
0.01 
N.S. 
N.S. 
N.S. 
0.01 
I 
I 
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Fig. 8: Mean scores of high academic bacl^ ground male and low 
academic background male prospective teachers on the measure of 
teaching aptitude and its components 
I high male 
I Low male 
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On the measure of adaptability as can be seen from the table 4.11 the 
mean scores of high and low academic background male prospective teachers 
are 17.00 and 16.60 respectively. Whereas, their SDs are calculated to be 3.39 
and 3.32. The 't' value is found to be 0.77, which is insignificant. It can be 
inferred from the result that there is no significant difference between high 
academic background male prospective teachers and low academic background 
male prospective teachers on the measure of adaptability. 
When the comparison was made between the high and low academic 
background male prospective teachers on the measure of professional 
information, no significant difference is found between these two groups as 
shown in table 4.11. The mean scores of high academic background male 
prospective teachers and low academic background male prospective teachers 
are 24.33 and 24.01 respectively and their coiresponding SDs are 2.13 and 
2.64. The 't' value is found to be 0.84, which is again insignificant. It is 
therefore, concluded that high and low academic background male prospective 
teachers are similar on the measure of professional information too. 
When the comparison was made between two groups i.e. male 
prospective teachers having high academic background and male prospective 
teachers with low academic background on the measure of interest in 
profession, both the groups are found similar, as it is clear from the table 4.11. 
The mean score of high academic background group is 7.88 with an SD 2.36 
and the mean score of low academic background group is 7.30 with an SD 
2.28. When the two means were put to 't' test to analyze the significance of. 
124 
difference, the obtained 't' value is found to be 1.57, which is insignificant. 
Thus, it can be concluded that there is no significant difference between high 
and low academic background male prospective teachers on the measure of 
interest in profession. 
As is evident from the table 4.11 the mean scores of high and low 
academic background male prospective teachers on the measure of total 
teaching aptitude are found to be 90.21 and 85.23 respectively and their 
corresponding SDs are 8.78 and 9.48. The obtained 't' value is 3.46, which is 
significant at 0.01 level. Thus, it can be inferred from the result that high 
academic background male prospective teachers are having higher teaching 
aptitude than the low academic background male prospective teachers. 
The high academic background male and low academic background 
male prospective teachers were then compared on the measure of achievement 
motivation. The results are being presented in table 4.12. 
Table 4.12 reveals that the mean scores of high academic background 
male prospective teachers and low academic background male prospective 
teachers are found to be 144.28 and 125.97 respectively, and their 
corresponding SDs are 23.49 and 26.31. In order to discover the significance of 
difference between above two extreme groups, the obtained 't' value is found 
to be 4.65, which is significant at 0.01 level. Thus, it can be concluded from the 
result that the high academic background male prospective teachers are 
significantly higher on the measure of achievement motivation than the low 
academic background male prospective teachers. 
125 
Table: 4.12 
Showing the significance of difference between the mean scores of high 
academic background male and low academic background male 
prospective teachers on the measure of achievement motivation 
Variables 
Achievement 
motivation 
High academic 
background male 
subjects 
N=72 
Mean 
144.28 
SD 
23.49 
Low academic 
background male 
subjects 
N=94 
Mean 
125.97 
SD 
26.31 
't' 
4.65 
Level of 
significance 
0.01 
150 
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1 140 
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120 
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I High male 
I Low male 
Groups 
Hg. 9: Mean scores of high academic baclcground maie and iow 
academic baclcground maie prospective teachers on the measure of 
achievement motivation 
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Comparisons were then made on the measure of adjustment and 
its components. As is evident from the table 4.13, the high and low 
academic background male prospective teachers are found to have 2.26 
and 2.84 as their mean scores on the measure of home adjustment and 
their SDs are 2.32 and 2.81 respectively. Since the 't ' value is found to 
be 1.41, the difference between the mean scores of two groups is 
insignificant. The result clearly depicts that the high academic 
background male prospective teachers and the low academic background 
male prospective teachers are almost similar on the measure of home 
adjustment. 
As can be seen from the table 4.13, the mean scores of the high 
academic background male prospective teachers and low academic background 
male prospective teachers on the measure of health adjustment are found to be 
the 2.92 and 3.12 and their respective SDs are calculated to be 2.29 and 2.78. 
The 't' value is found as 0.49, which is insignificant. Thus, on the basis of the 
result it may be concluded that there is no significant difference between the 
high academic background male prospective teachers and the low academic 
background male prospective teachers on the measure of health adjustment. 
There is a significant difference between high academic background 
male prospective teachers and low academic background male prospective 
teachers on the measure of social adjustment. The mean and SD scores of high 
academic background male prospective teachers are 6.44 and 3.30 respectively, 
whereas, the mean and SD scores of the low academic background male 
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Table: 4.13 
Showing the significance of difference between the mean scores of high 
academic background male and low academic background male 
prospective teachers on the measure of adjustment and its components 
Variables 
Home adjustment 
Health adjustment 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
High academic 
background 
male subjects 
N=72 
Mean 
2.26 
2.92 
6.44 
9.61 
4.56 
25.79 
SD 
2.32 
2.29 
3.30 
5.13 
3.36 
13.26 
Low academic 
background 
male subjects 
N=94 
Mean 
2.84 
3.12 
7.41 
10.82 
5.36 
29.55 
SD 
2.81 
2.78 
3.05 
4.90 
2.97 
12.50 
't' 
1.41 
0.49 
1.96 
1.54 
1.63 
1.87 
Level of 
significance 
N.S. 
N.S. 
0.05 
N.S. 
N.S. 
N.S. 
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Fig. 10: l\1ean scores of high academic baci(ground male and low 
academic background male prospective teachers on the measure of 
adjustment and its components 
I High male 
I Low male 
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prospective teachers are 7.41 and 3.05 respectively. The 't' value is calculated 
to be 1.96, which is significant at 0.05 level. The significant't' value points out. 
that the high academic background male prospective teachers scored 
significantly higher than low academic background male prospective teachers 
on the measure of social adjustment. As noted earlier low adjustment is 
assigned higher numerical values, therefore the group with low mean scores is 
better adjusted. 
On the measure of emotional adjustment, the mean scores of high 
academic background male prospective teachers and the low academic 
background male prospective teachers are 9.61 and 10.82, while their SDs are 
5.13 and 4.90 respectively. The 't' value as presented in table is 1.54, which is 
insignificant. The result, thus, clearly suggests that the high academic 
background male prospective teachers and the low academic background male 
prospective teachers are almost similar on the measure of emotional 
adjustment. 
As can be observed from table 4.13, on the measure of educational 
adjustment the mean scores of the high academic background male prospective 
teachers and the low academic background male prospective teachers are found 
to be 4.56 and 5.36 respectively, and their respective SDs are 3.36 and 2.97. 
The obtained 't' value is 1.63, which is insignificant. Thus, it can be inferred 
from the above result that both the groups i.e. the high academic background 
male prospective teachers and low academic background male prospective 
teachers are similar on the measure of educational adjustment. 
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As far as total adjustment is concerned it is clear from the table 4.13 that 
no significant difference is found between the high academic background male 
prospective teachers and low academic background male prospective teachers 
on the measure of total adjustment. The mean score of high academic 
background male prospective teachers is 25.79 and its SD is 13.26, whereas, 
the mean and SD scores of the low academic background male prospective 
teachers are 29.55 and 12.50 respectively. The 't' value is calculated to be 1.87, 
which is insignificant. It is therefore concluded that there is no significant 
difference between the high academic background male prospective teachers 
and low academic background male prospective teachers on the measure of 
total adjustment. 
4.5 Comparison between the Female Prospective Teachers having 
High and Low Academic Background 
Table 4.14 ascertains that there is a significant difference between the 
high academic background female prospective teachers and low academic 
background female prospective teachers on the measure of mental ability. Their 
mean scores are 23.64 and 20.71 respectively, while SDs are 3.71 and 5.32. 
The calculated 't' value is measured as 3.22, which is significant at 0.01 level. 
On the basis of the findings, it can be apprehended that the female prospective 
teachers with high academic background are better to low academic 
background counterparts on the measure of mental ability. 
The review of the table 4.14 indicates that the mean scores of high 
academic background female prospective teachers and low academic 
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Table: 4.14 
Showing the significance of difference between the mean scores of high 
academic background female and low academic background female 
prospective teachers on the measure of teaching aptitude and its 
components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
High academic 
background 
female subjects 
N=61 
Mean 
23.64 
15.69 
17.49 
23.64 
7.97 
88.43 
SD 
3.71 
2.19 
3.04 
4.92 
1.87 
10.51 
Low academic 
background 
female subjects 
N=38 
Mean 
20.71 
14.24 
16.89 
20.87 
7.55 
80.26 
SD 
5.32 
2.06 
3.25 
6.06 
1.50 
10.65 
't' 
3.22 
3.28 
0.92 
2.49 
1.15 
3.74 
Level of 
significance 
0.01 
0.01 
N.S. 
0.01 
N.S. 
0.01 
•a 
c 
u 
(S 
m 
o 
-a 
s 
D high female 
I Low female 
Teaching aptitude and its components 
Rg 11: Mean scores of iiigii academic baclcground female and low 
academic bacl(ground female prospective teacliers on tlie measure of 
teaching aptitude and its components 
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background female prospective teachers on the measure of attitude towards 
children are 15.69 and 14.24 respectively and their corresponding SDs are 2.19 
and 2.06. Two means were then put to 't' test for knowing the significance of 
difference between them, the 't' value is found to be 3.28, which is again 
significant. On account of the result described above, it can be concluded that 
there is a significant difference between the female subjects having high and 
low academic background on the measure of attitude towards children. High 
academic background female prospective teachers are found to have better 
attitude towards children than low academic background female prospective 
teachers. 
The mean scores of the two groups i.e. high academic background 
female prospective teachers and low academic background female prospective 
teachers in respect to adaptability are measured to be 17.49 and 16.89 
respectively, whereas, their SDs are 3.04 and 3.25 as is evident from the table 
4.14. The 't' value is measured as 0.92, which is not significant. From the 
above analysis, it can be well inferred that female subjects with high academic 
background and those with low academic background do not differ 
significantly on the measure of adaptability. 
As shown in the table 4.14 the mean scores of the high academic 
background female prospective teachers and the low academic background 
female prospective teachers on the measure of professional information are 
23.64 and 20.87 and their respective SDs are 4.92 and 6.06. When these two-
means were put to 't' test for knowing the significance of difference between 
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them. The obtained 't' value is 2.49 that is significant at 0.01 level. The result, 
thus, shows that the female subjects with high academic background are better 
on the measure of professional information than the female subjects with low 
academic background. 
When the high academic background female prospective teachers and 
low academic background female prospective teachers were analyzed on the 
measure of interest in profession, it is found not to differ significantly as it is 
evident from the table 4.14. Their mean scores are 7.97 and 7.55 and SDs are 
1.87 and 1.50 respectively. The 't' value is found to be 1.15, which is not 
significant. Thus, from the above results it is clear that the female subjects with 
high and low academic background are almost similar on the measure of 
interest in profession. 
Scanning of the table 4.14 suggests that there is a significant difference 
between high academic background female prospective teachers and low 
academic background female prospective teachers on the measure of total 
teaching aptitude. As the mean scores of high academic background female 
prospective teachers and low academic background female prospective teachers 
are 88.43 and 80.26 respectively and their corresponding SDs are 10.51 and 
10.65. The 't' value is obtained 3.74, which is significant. The outcome of the 
result clearly indicates that the high academic background female prospective 
teachers are better to low academic background female prospective teachers on 
the measure of total teaching aptitude. 
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Table: 4.15 
Showing the significance of difference between the mean scores of high 
academic background female and low academic background female 
prospective teachers on the measure of achievement motivation 
Variable 
Achievement 
motivation 
High academic 
background 
female subjects 
N=61 
Mean 
144.00 
SD 
24.08 
Low academic 
background 
female subjects 
N=38 
Mean 
132.03 
SD 
23.00 
't' 
2.44 
Level of 
significance 
0.01 
146 
144 
142 
I 140 
& 
» 138 
I 136 
o 
1 134 
» 
? 132 
< 
130 
128 
126 
I Ugh female 
I Low female 
Groups 
Hg. 12: Mean scores of high academic bacicground female and low 
academic baclcground female prospective teachers on the measure of 
achievement motivation 
134 
Comparisons were then made on the measure of achievement 
motivation. As is shown in the table 4.15, when the female subjects with high 
academic background and those with low academic background were 
compared on the measure of achievement motivation. The mean score of high 
academic background female prospective is found as 144.00 and the mean 
score of low academic background female prospective teachers is 140.46, 
while, their respective SDs. are 24.08 and 23.00. For knowing the significance 
of difference, the two means were then put to 't' test and its value is found to 
be 2.44, which is significant at 0.01 level. The higher mean score of the high 
academic background female prospective teachers clearly indicates that they 
are having significantly higher achievement motivation than low academic 
background female prospective teachers. 
Comparisons were then made on the measure of adjustment and its 
components. As shown in the table 4.16 when the mean scores of the high 
academic background female prospective teachers and the low academic 
background female prospective teachers were measured in respect to home 
adjustment they are found to be 2.28 and 2.45 respectively, while their 
corresponding SDs are calculated to be 2.96 and 2.93. The 't' value is found to 
be 0.27, which is insignificant. It can be inferred from the above result that 
both the groups i.e. female prospective teachers with high academic 
background and those with low academic background are almost similar on the 
measure of home adjustment. 
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Table: 4.16 
Showing the significance of difference between the mean scores of high 
academic background female and low academic bacl^round female 
prospective teachers on the measure of adjustment and its components 
Variables 
Home adjustment 
Health adjustment 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
High academic 
background 
female subjects 
N-61 
Mean 
2.28 
2.75 
6.52 
8.89 
4.36 
24.66 
SD 
2.96 
2.36 
3.37 
5.09 
3.10 
12.84 
Low academic 
background 
female subjects 
N=38 
Mean 
2.45 
2.84 
8.08 
11.11 
5.47 
29.95 
SD 
2.93 
2.62 
3.44 
5.48 
3.24 
12.80 
't' 
0.27 
0.17 
2.21 
2.04 
1.70 
1.99 
Level of 
significance 
N.S. 
N.S. 
0.05 
0.05 
N.S. 
0.05 
3 
3 
< 
• High f emaleLo 
• bw female 
Adjustment and its components 
Hg. 13: Mean scores of high academic background female and low 
academic bacl(ground female prospective teachers on the measure of 
adjustment and its components 
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The statistical analysis on the measure of health adjustment displays the 
mean scores of high academic background female prospective teachers and low 
academic background female prospective teachers as 2.75 and 2.84 
respectively and their SDs are found to be 2.36 and 2.62. The 't' value is 
calculated as 0.17, which is insignificant as can be seen from the table 4.16. It 
is quite clear from the table that there is no significant difference between 
female prospective teachers having high academic background and those with 
low academic background on the measure of heath adjustment. 
Comparisons were then made on the measure of social adjustment and it 
was found that the mean scores of the high academic background female 
prospective and low academic background female prospective teachers are 6.52 
and 8,08 and their SDs are 3.37 and 3.44 respectively. The 't' value is found to 
be 2.21, which is significant at 0.05 level as shown in table 4.16. The result, 
thus, clearly indicates that high academic background female prospective 
teachers and low academic background female prospective teachers differ 
significantly on the measure of social adjustment. The high achievers are 
socially better adjusted in comparison to low achievers. 
As shown in the table 4.16 the mean scores of high academic 
background female prospective teachers and low academic background female 
prospective teachers on the measure of emotional adjustment are found to be 
8.89 and 11.11 respectively and their corresponding SDs are reported to be 
5.09 and 5.48. These values were put for 't' test to know the level of 
significance between these two means; it is calculated to be 2.04, which is 
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again significant at 0.05 level of significance. It is inferred from the result that 
both the high academic background female prospective teachers and the low 
academic background female prospective teachers once again differ 
significantly on the measure of emotional adjustment. The high academic 
background females scored higher on emotional adjustment than their low 
counterparts. 
The two groups i.e. the high academic background female prospective 
teachers and low academic background female prospective teachers have mean 
scores of 4.36 and 5.47 and their SDs are 3.10 and 3.24 respectively on the 
measure of educational adjustment. The 't' value is obtained as 1.70, which is 
insignificant. From the above analysis, it can be well infeiTcd that female 
prospective teachers with high and low academic background are almost 
similar on the measure of educational adjustment. 
As can be seen from the table 4.16, the mean score of high academic 
background female prospective teachers is 24.66 with SD 12.84 and the meaa. 
score of low academic background female prospective teachers is 29.95 with 
SD 12.80. When these two means were put to't' test for knowing the 
significant of difference, it is found to be 1.99 which is significant at 0.05 level 
of significance. Thus, it can be concluded from the above results that female 
prospective teachers with high academic background performed better to 
female prospective teachers with low academic background on the measure of 
total adjustment. 
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Table: 4.17 
Showing the significance of difference between the mean scores of male 
and female prospective teachers on the measure of teaching aptitude and 
its components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
Male subjects 
N=312 
Mean 
24.57 
14.84 
17.05 
24.24 
7.62 
88.32 
SD 
4.89 
1.64 
2.86 
2.55 
2.23 
8.60 
Female 
N= 
Mean 
22.05 
15.17 
16.96 
23.20 
7.90 
85.37 
subjects 
184 
SD 
4.80 
2.12 
3.05 
4.65 
1,76 
10.37 
't' 
5.58 
1.95 
0.51 
3.21 
1,45 
3.41 
Level of 
significance 
0.01 
0.05 
N.S. 
0.01 
N.S. 
0.01 
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4.6 Comparison between Male and Female Prospective Teachers 
Table 4.17 revealed that the mean score of male prospective teachers and the 
mean score of female prospective teachers on the measure of mental ability are 
24.57 and 22.05 and their SDs are found to be 4.89 and 4.80 respectively. 
When these two means were put to 't' test to know the significance of 
difference, the 't' value is found to be 5.58, which is significant at 0.01 level of 
confidence. It shows that there is a significant difference between male and 
female prospective teachers on the measure of mental ability. Male respondents 
are found to have greater mental ability than their female counterparts. 
A glance over the table 4.17 makes it clear that the mean score of male 
subjects and the mean score of female subjects on the measure of attitude 
towards children are found to be 14.84 and 15.17 respectively and their 
coiresponding SDs are measured as 1.64 and 2.12, When these two means were 
put to 't' test to discover the significance of difference between them, it was 
obtained to be 1.95, which is significant at 0.05 level. The result, thus, clearly 
indicates that both the groups i.e. male prospective teachers and female 
prospective teachers significantly differ on the measure of attitude towards 
children. Female prospective teachers performed better on the measure of 
attitude towards children than their male counterparts. 
Regarding adaptability variable, the mean scores of male and female 
prospective teachers are calculated to be 17.05 and 16.96 respectively. 
Whereas, their SDs are 2.86 and 3.05. The 't' value is computed to be 0.51, 
which is insignificant (Table 4.17). It may be said on the basis of the resuU that 
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male and female prospective teachers do not differ significantly on the measure 
of adaptability. 
Table 4.17 shows significant difference between male and female 
prospective teachers on the measure of professional information. The mean 
scores of male and female prospective teachers are measured as 24.24 and 
23.20 respectively and their SDs are measured as 2.55 and 4.65. The 't' value is 
found to be 3.21, which is significant at 0.01 level. Since the mean score of 
male subjects is higher than the female subjects. Thus, it can be concluded that 
male prospective teachers are significantly higher on the measure of 
professional information than female prospective teachers. 
As can be seen from the table 4.17 the mean scores of male and female 
prospective teachers are calculated to be 7.62 and 7.90 respectively and their 
corresponding SDs measured 2.23 and 1.76. When these two means were put 
for 't' test to discover the significance of difference, it is found to be 1.45, 
which is insignificant. It may be concluded from the result that male and 
female prospective teachers are almost similar on the measure of interest in 
profession. 
Table 4.17 makes it clear that there is a significant difference between 
male and female prospective teachers on the measure of total teaching aptitude. 
As the mean score of male prospective teachers is 88.32 with SD 8.60 and the 
mean score of female prospective teachers is 85.37 with SD 10.37. When these 
two means were put for 't' test to identify the significance of difference 
between the male and female prospective teachers, the 't' value is found to be 
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3.41, which is significant even at 0.01 level of confidence. Since the male 
prospective teachers have higher mean value than their female counterparts, it 
means male subjects are better in teaching aptitude than female subjects. 
Comparison was then made on achievement-motivation. It may be seen 
from the table 4.18 that the mean scores of male and female prospective 
teachers on the measure of achievement motivation are found to be 133.88 and 
139.89 respectively with their corresponding SDs 25.37 and 23.12. When these 
two means were put to 't' test for knowing the significance of difference, it is 
found to be 2.63, which is significant at 0.01 level. From the above resuh it 
maybe concluded that female prospective teachers possessed higher 
achievement motivation than male prospective teachers, as the mean score of 
female prospective teachers is greater than male prospective teachers. 
Comparison was then made on adjustment along with its components. 
Adjustment table 4.19 shows that the mean scores of the male and female 
prospective teachers on the measure of home adjustment are 2.54 and 2.38 
respectively and their corresponding SDs are found to be 2.69 and 2.93. The 't' 
value is 0.63, which is insignificant. The resuh, thus, clearly shows that there is 
no significant difference between male and female prospective teachers on the 
measure of home adjustment. 
On the measure of health adjustment, the mean scores of the male and 
female prospective teacher are 2.97 and 2.92 while their SDs are 2.48 and 2.56 
respectively as presented in the table 4.19. The difference between two means 
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Table: 4.18 
Showing the significance of difference between the mean scores of male 
and female prospective teachers on the measure of achievement motivation 
1 
Variable 
1 Achievement 
motivation 
1 Male subjects 
N=312 
1 Mean 
133.88 
SD 
25.37 
1 Female 
N=184 
1 Mean 
139.89 
subjects 1 
't' 
SD 
23.12 2.63 
Level of 
significance 
0.01 
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Hg. 15: Mean scores of male and female prospective teachers on the 
measure of achievement motivation 
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is found insignificant as is clear from the 't' value, which is calculated to be 
0.23. It may be concluded from the result that male and female prospective 
teachers are almost similar on the measure of health adjustment once again. 
Comparison between male and female prospective teachers on the 
measure of social adjustment shows insignificant difference between the two 
groups. The mean scores of male and female prospective teachers are 6.9land 
7.09 and SDs are 3.16 and 3.38 respectively. The 't' value as presented in table 
is 0.59, which is insignificant. As such it may be summarized that male and 
female- prospective teachers are once again almost similar on the measure of 
social adjustment. 
Table 4.19 reveals that on the measure of emotional adjustment the 
mean scores of male and female prospective teachers are 10.05 and 10.35 
respectively and their con-esponding SDs are found to be 4.86 and 5.44. The 't' 
value is 0.63, which is insignificant. The result, thus, indicates that there is no 
significant difference between male and female prospective teachers on the 
measure of emotional adjustment. 
When the comparison was made on the measure of educational 
adjustment between male and female prospective teachers, it is found that mean 
and SD scores of male prospective teachers are 4.92 and 3.11 respectively 
while the mean and SD scores of female prospective teachers are 4.60 and 3.07. 
The 't' value is 1.13, which is once again insignificant as shown in the table 
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Table: 4.19 
Showing the significance of difference between the mean scores of male 
and female prospective teachers on the measure of adjustment and its 
components 
Variable 
Home adjustment 
Health adjustment. 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
Male subjects 
N=312 
Mean 
2.54 
2.97 
6.91 
10.05 
4.92 
27.40 
SD 
2.69 
2.48 
3.16 
4.86 
3.11 
12.70 
Female subjects 
N=184 
Mean 
2.38 
2.92 
7.09 
10.35 
4.60 
27.29 
SD 
2.93 
2.56 
3.38 
5.44 
3.07 
12.72 
't' 
0.63 
0.23 
0.59 
0.63 
1.13 
0.09 
Level of 
significance 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
Home hHeaKh Social Emotional Educational Total 
adjustment adjustment adjustment adjustment adjustment adjustment 
Adjustment and tts components 
Hg. 16: Mean scores of male and female prospective teachers on the 
measure of adjustment and tts components 
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4.19. Thus, it is evident from the outcome that male and female prospective 
teachers do not differ significantly on the measure of educational adjustment. 
As can be seen from the table 4.19 when the male and female 
prospective teachers were compared on the measure of total adjustment, they 
are found to differ insignificantly. The mean scores of male and female 
prospective teachers are measured as 27.40 and 27.29 respectively and their 
SDs are 12.70 and 12.72. When the 't' value is calculated to find out the 
significance of difference between the means of two groups, it is found 0.09, 
which is insignificant. The result, thus, clearly shows that there is no significant 
difference between male and female prospective teachers on the measure of 
total adjustment. 
4.7 Comparison between the High Academic Background Male 
and High Academic Background Female Prospective Teachers 
As may be seen from the table 4.20 on the measure of mental ability the 
high academic background male prospective teachers and the high academic 
background female prospective teachers differ significantly. The mean scores 
of male prospective teachers having high academic background and female 
prospective teachers with high academic background are 26.01 and 23.64, 
while their SDs are 3.84 and 3.71 respectively. The 't' value is found to be 
3.60, which is significant at 0.01 level. Male prospective teachers are having 
higher mean score, it may be therefore, concluded that the high academic 
background male prospective teachers are significantly higher on the measure 
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Table: 4.20 
Showing the significance of difference between the mean scores of high 
academic background male and high academic background female 
prospective teachers on the measure of teaching aptitude and its 
components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
High academic 
background 
male subjects 
N=72 
Mean 
26.01 
14.99 
17.00 
24.33 
7.88 
90.21 
SD 
3.84 
1.54 
3.39 
2.13 
2.36 
8.78 
High academic 
background female 
subjects 
N=61 
Mean 
23.64 
15.69 
17.49 
23.64 
7.97 
88.43 
SD 
3.71 
2.19 
3.04 
4.92 
1.87 
10.51 
't' 
3.60 
2.16 
0.87 
1.08 
0.24 
1.06 
Level of 
significance 
0.01 
0.05 
N.S. 
N.S. 
N.S. 
N.S. 
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Fig. 17: Mean scores of higli academic bacltground male and high 
academic baclcground female prospective teachers on the measure of 
teaching aptitude and its components 
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of mental ability than the high academic background female prospective 
teachers. 
As shown in the table 4.20 the mean scores of the high academic 
background male and high academic background female prospective teachers 
on the measure of attitude towards children are found to be 14.99 and 15.69. 
Their corresponding SDs are measured as 1.54 and 2.19. The 't' value is 
calculated to be 2.16, which is significant at 0.05 level. It is inferred from the 
result that the high academic background female prospective teachers are 
significantly higher on the measure of attitude towards children than their male 
counterparts as is obvious from their mean scores. 
The mean scores of high academic background male prospective 
teachers and the high academic background female prospective teachers were 
obtained and compared on the measure of adaptability. The mean and SD 
scores are found to be 17.00, 17.49 and 3.39, 3.04 respectively. The 't' value is 
measured as 0.87, which is insignificant as can be seen from the table 4.20. The 
result thus, clearly shows that the high academic background male prospective 
teachers with their female counterparts are similar on the measure of 
adaptability. 
On professional information too, the high academic background male 
prospective teachers and high academic background female prospective 
teachers do not differ significantly. As can be seen from the table 4.20, the 
mean scores of the high academic background male and high academic 
background female prospective teachers are 24.33 and 23.64 respectively, 
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while the SDs are 2.13 and 4.92. The 't' value showing the significance of 
difference between the two means is found to be 1.08, which is insignificant. 
The result thus, clearly shows that high academic background male and high 
academic background female prospective teachers are almost similar on the 
measure of professional information. 
Table 4.20 clearly indicates that high academic background male and 
high academic background female prospective teachers do not differ 
significantly on the measure of interest in profession. The mean score of high 
academic background male prospective teachers is 7.88 with SD 2.36 and the 
mean score of high academic background female prospective teachers is 7.97 
with SD 1.87 when these two means were put to 't' test for measuring the 
significance of difference, it is found to be 0.24 which is not significant. Thus, 
the conclusion is that male and female prospective teachers high academic 
background are almost similar on the measure of interest in profession. 
As shown in table 4.20 the mean scores of high academic background 
male prospective teachers and high academic background female prospective 
teachers have been measured and compared on total teaching aptitude. The 
mean scores are found to be 90.21 and 88.43 respectively and their SDs are 
found to be 8.78 and 10.51. The calculated 't' value 1.06 is insignificant. It can 
be inferred from the result that there is no significant difference between the 
high academic background male and the high academic background female 
prospective teachers on the measure of total teaching aptitude. 
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Table: 4.21 
Showing the significance of difference between the mean scores of high 
academic background male and high academic background female 
prospective teachers on the measure of achievement motivation 
Variables 
Achievement 
motivation 
High academic 
background male 
subjects 
N=72 
Mean 
144.28 
SD 
23.49 
High academic 
background female 
subjects 
N=61 
Mean 
144.00 
SD 
24.08 
't' 
0.06 
Level of 
significance 
N.S. 
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Fig. 18: Mean scores of high academic bacicground male and high acader 
bacltground female prospective teachers on the measure of achievemer 
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Comparison was then made on achievement motivation. 
As shown in the table 4.21 the mean scores of high academic 
background male prospective teachers and high academic background female 
prospective teachers are found to be 144.28 and 144.00, and SDs are 23.49 and 
24.08 respectively. The 't' test is applied to measure the significance of 
difference and is calculated to be 0.06, which is insignificant. The result thus, 
shows that high academic background male and high academic background 
female prospective teachers do not differ significantly on the measure of 
achievement motivation. 
The investigator then compared the same group on the measure of 
adjustment and its components. As shown in the table 4.22 the high academic 
background male and high academic background female prospective teachers 
have been compared on the measure of home adjustment. It is found that mean 
scores of high academic background male and female prospective teachers are 
2.26 and 2.28 respectively. The SDs of the two said groups are found to be 2.32 
and 2.96. For knowing the significance of difference between the two means, 
both means were put to 't' test and it is found to be 0.03, which is not 
significant. The result thus suggests that the high academic background male 
and high academic background female prospective teachers are almost similar 
on the measure of home adjustment. 
As can be seen from the table 4.22 the mean scores of the high academic 
background male prospective teachers and high academic background female 
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Table: 4. 22 
Showing the significance of difference between the mean scores of high 
academic background male and high academic background female 
prospective teachers on the measure of adjustment and its components 
Variables 
Home adjustment 
Health adjustment 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
High academic 
background 
male subjects 
N=72 
Mean 
2.26 
2.92 
6.44 
9.61 
4.56 
25.79 
SD 
2.32 
2.29 
3.30 
5.13 
3.36 
13.26 
High academic 
background 
female subjects 
N=61 
Mean 
2.28 
2.75 
6.52 
8.89 
4.36 
24.66 
SD 
2.96 
2.36 
3.37 
5.09 
3.10 
12.84 
't' 
0.03 
0.40 
0.13 
0.81 
0.34 
0.49 
Level of 
significance 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
I high male 
I Ugh female 
Adjustment and its components 
Hg. 19: Mean scores of high academic bacl(ground maie and high 
academic baclcground femaie prospective teachers on the measure of 
adjustment and Its components 
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prospective teachers on the measure of health adjustment are reported to be 
2.92 and 2.75 respectively and their corresponding SDs are 2.29 and 2.36. The 
calculated 't' value 0.40 is found to be insignificant. The result clearly indicates 
that there is no significant difference between high academic background male 
prospective teachers and the high academic background female prospective 
teachers on the measure of health adjustment. 
As presented in the table 4.22 the high academic background male 
prospective teachers have a mean score of 6.44 with value of SD being 3.30. 
The high academic background female prospective teachers have a mean score 
of 6.52 with SD 3.37. The 't' value for the two groups is found to be 0.13, 
which is insignificant. Thus, the result provides clear evidence that both the 
male and female prospective teachers with high academic background are 
almost similar on the measure of social adjustment. 
When the male prospective teachers with high academic background and 
the female prospective teachers with high academic background were 
compared on emotional adjustment, it was found to be insignificant as is clear 
from the table 4.22. The mean scores of both male and female prospective 
teachers having high academic background are 9.61 and 8.89 respectively, 
while their corresponding SDs are computed as 5.13 and 5.09. The 't' value is 
calculated to be 0.81 which is not significant. The resuh clearly shows that both 
male and female prospective teachers with high academic background are 
similar once again on the measure of emotional adjustment. 
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Table 4.22 reveals that mean and SD scores of high academic 
background male prospective teachers are 4.56 and 3.36 respectively on the 
measure of educational adjustment while the mean and SD scores of high 
academic background female prospective teachers are 4.36 and 3.10 
respectively. When these two means were put to 't' test for finding out the 
differences, it is found to be 0.34, which is again not significant. Thus, it is 
obvious from the outcome that high academic background male prospective 
teachers and high academic background female prospective teachers do not 
differ significantly on the measure of educational adjustment. 
Table 4.22 makes it obvious that mean scores of the high academic 
background male prospective teachers and high academic background female 
prospective teachers on the measure of total adjustment are found to be 25.79 
and 24.66 respectively. Whereas, their corresponding SDs are 13.26 and 12.84. 
The obtained 't' value is 0.49, which is again insignificant. It is inferred from 
the result that both the groups have not shown any difference on the measure of 
total adjustment. 
4.8 Comparison between Low Academic Background Male and 
Low Academic Background Female Prospective Teacliers 
A glance over the table 4.23 clearly indicates that the mean scores of low 
academic background male and low academic background female prospective 
teachers are found to be 23.01 and 20.71. The value of SDs for the same groups 
is calculated to be 6.06 and 5.32 respectively. The obtained 't' value is found 
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Table: 4. 23 
Showing the significance of difference between the mean scores of low 
academic background male and low academic background female 
prospective teachers on the measure of teaching aptitude and its 
components 
Variables 
Mental ability 
Attitude to children 
Adaptability 
Professional information 
Interest in profession 
Total teaching aptitude 
Low academic 
background 
male subjects 
N=94 
Mean 
23.01 
14.31 
16.60 
24.01 
7.30 
85.23 
SD 
6.06 
1.84 
3.32 
2.64 
2.28 
9.48 
Low academic 
background 
female subjects 
N=38 
Mean 
20.71 
14.24 
16.84 
20.87 
7.55 
80.26 
SD 
5.32 
2.06 
3.25 
6.06 
1.50 
10.65 
't' 
2.04 
0.19 
0.47 
4.15 
0.62 
2.62 
Level of 
significance 
0.05 
N.S. 
N.S. 
0.01 
N.S. 
0.01 
Mental abiity Attitude to Adaptability Professional Interest in Total teaching 
children infomiation profession aptitude 
Teaching aptitude and its components 
Fig. 20: Mean scores of low acadenvc tMCltground male and low academic background 
female prospective teachers on ttie measure of teaching aptitude and its components 
I Low male 
I Low female 
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to be 2.04, which is significant at 0.05 level. The result thus, clearly shows that 
low academic background male prospective teachers with high mean score are 
found to have higher mental ability than their female counterparts. 
In the case of attitude towards children the low academic background 
male prospective teachers are found having a mean score of 14.31 and SD 1.84, 
whereas, the low academic background female prospective teachers mean score 
is computed to be 14.24 and SD 2.06. The measured 't' value is reported to be 
0.19, which is insignificant. It can be concluded from the result that the low 
academic background male prospective teachers and low academic background 
female prospective teachers are almost similar on the measure of attitude 
towards children. 
The table 4.23 clearly depicts the mean scores of the low academic 
background male and low academic background female prospective teachers 
on the measure of adaptability. The mean scores are computed to be 16.60 and 
16.84, whereas, SD scores are obtained to be 3.32 and 3.25 respectively. These 
two means were put to 't' test for knowing the significance of difference 
between the two groups. The measured 't' value is found as 0.47, which is 
again insignificant. The result shows that low academic background male and 
low academic background female prospective teachers are almost similar on 
the measure of adaptability. 
Comparison has been made between low academic background male 
prospective teachers and the low academic background female prospective 
teachers on the measure of professional information as shown in the table 4.23. 
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The computed mean scores for the two groups are found to be 24.01 and 20.87 
respectively. While their SDs are obtained to be 2.64 and 6.06. The measured 
't' value is found to be 4.15, which is significant even at 0.01 level of 
confidence. The result clearly shows that low academic background male 
prospective teachers are more sound in professional information than the low 
academic background female prospective teachers as is clear from their mean 
scores. 
As far as component variable interest in profession is concerned the 
table value yields mean scores of low academic background male and female 
respondents to be 7.30 and 7.55 respectively and their corresponding SDs as 
2.28 and 1.50. The calculated 't' value 0.62 indicates that difference between 
two means is not significant. The outcome of the result makes it clear that both 
male and female respondents with low academic background are almost similar 
on the measure of interest in profession. 
Table 4.23 reveals that mean scores of male and female subjects with 
low academic background on the measure of total teaching aptitude are 85.23 
and 80.26 while their SDs are 9.48 and 10.65 respectively. The 't' value 
between the means of these two groups is found to be 2.62, which is significant 
at 0.01 level. Thus, the result provides clear evidence that the low academic 
background male prospective teachers are significantly higher on the measure 
of total teaching aptitude than the low academic background female 
prospective teachers. 
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Table: 4.24 
Showing the significance of difference between the mean scores of low 
academic background male and low academic background female 
prospective teachers on the measure of achievement motivation 
Variables 
Achievement 
motivation 
Low academic 
background male 
subjects 
N=94 
Mean 
125.97 
SD 
26.31 
Low academic 
background female 
subjects 
N=38 
Mean 
132.03 
SD 
23.00 
't' 
1.24 
Level of 
significance 
N.S. 
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Fig. 21: Mean scores of low academic background male and low 
academic background female prospective teacliers on the measure 
achievement motivation 
• Low male 
• Low female 
of 
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Comparison was then made on the measure of achievement motivation with the 
same groups. 
Table 4.24 shows that on the measure of achievement motivation the 
mean and SD scores of low academic back ground male prospective teachers 
are 125.97 and 26.31 respectively and the mean and SD scores of their female 
counterparts are 132.03 and 23.00. When these two means were put to 't' test 
for knowing the significance of difference, it is found to be 1.24, and is not 
significant even at 0.05 level. Thus, it can be inferred from the result that both 
the male and female prospective teachers having low academic background do 
not differ significantly on the measure of achievement motivation. 
Comparisons were then made on the variable adjustment along with its 
components with the same group. As can be seen from the table 4.25, on the 
measure of home adjustment the mean scores of the low academic background 
male prospective teachers and low academic background female prospective 
teachers are calculated to be 2.84 and 2.45 and their respective SDs are 2.81 
and 3.93. The obtained 't' value 0.71 is insignificant. The result, thus, clearly 
indicates that the two groups i.e. low academic background male prospective 
teachers and low academic background female prospective teachers are almost 
similar on the measure of home adjustment. 
When the comparison was made between low academic background 
male prospective teachers and low academic background female prospective 
teachers on the measure of health adjustment, no significant difference was 
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Table: 4.25 
Showing the significance of difference between the mean scores of low 
academic background male and low academic background female 
prospective teachers on the measure of adjustment and its components 
Variables 
Home adjustment 
Health adjustment 
Social adjustment 
Emotional adjustment 
Educational adjustment 
Total adjustment 
Low academic 
background 
male subjects 
N=94 
Mean 
2.84 
3.12 
7.41 
10.82 
5.36 
29.55 
SD 
2.81 
2.78 
3.05 
4.90 
2.97 
12.50 
Low academic 
background 
female subjects 
N=38 
Mean 
2.45 
2.84 
8.08 
11.11 
5.47 
29.95 
SD 
2.93 
2.62 
3.44 
5.48 
3.24 
12.80 
't' 
0.71 
0.52 
1.09 
0.29 
0.19 
0.16 
Level of 
significance 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
N.S. 
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found in these two groups as is indicated in tlie table 4.25. The mean scores of 
low academic background male and low academic background female 
prospective teachers are 3.12 and 2.84 respectively with corresponding SDs as 
2.78 and 2.62. When these two means were put for 't' test to investigate the 
significance of difference, it was calculated to be 0.52, which is insignificant. 
Thus, it may be concluded that there is no significant difference between low 
academic background male and low academic background female prospective 
teachers in respect to health adjustment. 
Table 4.25 reveals that the mean scores of the low academic background 
male prospective teachers and low academic background female prospective 
teachers on the measure of social adjustment are found to be 7.41 and 8.08 
respectively and their corresponding SDs are 3.05 and 3.44. The calculated 't' 
value is computed to be 1.09, which is once again insignificant. Thus, it can be 
inferred from the result that no significant difference is found between low 
academic background male prospective teachers and low academic background 
female prospective teachers on the measure of social adjustment. 
As shown in the table 4.25 the means of low academic background male 
prospective teachers and their female counterparts on the measure of emotional 
adjustment measured to be 10.82 and 11.11 respectively. While their 
corresponding SDs are found to be 4.90 and 5.48. These two means were 
computed to 't' test for knowing the significance of difference, the 't' value is 
found to be 0.29, which is again insignificant. The result shows that low 
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academic background male prospective teachers and low academic background 
female prospective teachers are similar on the measure of emotional adjustment 
When the two groups i.e. the low academic background male 
prospective teachers and low academic background female prospective teachers 
were measured and analyzed on the dependent variable educational adjustment. 
They are found to be similar once again as is shown in the table 4.25. The 
mean score of low academic background male prospective teacher is 5.36 with 
SD 2.97. The mean score of female prospective teachers with low academic 
background is found to be 5.47 with SD 3.24. The 't' value is computed as 
0.19, which is insignificant. Thus, h may be concluded that there is no 
significant difference between low academic background male prospective 
teachei's and low academic background female prospective teachers on the 
measure of educational adjustment. 
On the measure of total adjustment as can be seen from the table 4.25, 
the mean scores of the low academic background male and low academic 
background female subjects are found to be 29.55 and 29.95 respectively and 
their corresponding SDs are 12.50 and 12.80. The 't' value is 0.16, which is 
again insignificant. The result provides clear evidence that there is no 
significant difference between the low academic background male prospective 
teachers and the low academic background female prospective teachers on the 
measure of total adjustment. 
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DISCUSSION OF THE RESULTS 
5.1 Important Findings 
As per the design of the study, the investigator collected the data using 
standardized tools and then analyzed them with the help of proper statistical 
techniques to verify the tentative hypotheses for achieving the objectives of the 
present investigation. This chapter deals with the rational explanation of the 
results, which have been presented in tabular form in preceding chapter. For the 
convenience of the understanding and clarity in the presentation, the resuhs of 
the study have been discussed and interpreted in accordance with the 
hypotheses framed in the first chapter of the thesis. 
HO 1: There would be no significant difference between high academic 
background and low academic background prospective teachers on 
the measure of teaching aptitude. 
When the respondents of high academic background and low academic 
background were compared on the measure of teaching aptitude and its 
components namely mental ability, attitude towards children, adaptability, 
professional information and interest in profession, it was observed that high 
academic background group is significantly different from low academic 
background group on mental ability, attitude towards children, interest in 
profession and total teaching aptitude (Table: 4.8). It can be concluded safely 
that higher the levels of academic background higher will be the level of 
mental ability, attitude towards children, interest in profession and total 
teaching aptitude. The result of this study are quite interesting and can be 
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justified on the ground that the respondents having high academic background 
are expected to possess higher mental ability and interest in profession keeping 
in view of their higher achievement motivation. Respondents having high 
academic background are also considered to have interest and desire to achieve 
academic success in their life. Thus, they take their studies with a positive 
frame of mind, which is being reflected in their personality as they have shown 
significantly high positive attitude towards children in present study. It is 
because of these reasons the high academic background prospective teachers 
are found possessing higher positive aptitude in teaching as compared to low 
academic background respondents. This finding is also supported by the results 
of the studies conducted by Malik (1999); Shah (1991); Tapodhan (1991; 
Maurya (1990); Kahton (1989); Meenakshi (1988); Vyas (1982); and Saron 
(1975). However, some researches e.g. Zuberi (1984); Gupta (1977); reported 
contradictory' results. Hence the hypothesis no (1) is rejected. 
HO 2:There would be no significant difference between high academic 
background and low academic background prospective teachers on 
the measure of achievement motivation. 
Table 4.9 reveals that high academic background and low academic 
background groups were found differing significantly on the measure of 
achievement motivation. The calculated 't' value is 5.44, which is significant at 
0.01 level of confidence. It is also obvious from the same table that the mean 
score of high academic background group is 144.15, which is higher than the 
mean score of the low academic background group being 127.71. Therefore it 
can be inferred that the respondents with high academic background also have 
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higher achievement motivation than the low academic background respondents. 
The result of this investigation seems to be on expected lines and justifying the 
positive influence of academic background on the performance of the 
respondents on achievement motivation. Thus, the second hypothesis is 
rejected. This finding is also corroborated by the findings of Sangeeta (1998); 
Srinivasa (1997); Kodi (1997); Christian (1977); and Pathak (1974). However, 
the results of the study conducted by Gangte (2001) contradict with the 
findings of the present investigation. 
HO 3:There would be no signiflcant difference between high academic 
background and low academic background prospective teachers on 
the measure of adjustment. 
In order to testify this hypothesis, the investigator compared the high 
academic background and low academic background groups on the measure of 
total adjustment as well as with its components namely home, health, social, 
emotional and educational adjustment with the help o f t ' test as depicted in 
table 4.10 of previous chapter. It is found that high academic background group 
is significantly higher on components social, emotional and educational 
adjustment as well as on total adjustment from their low academic background 
counterparts. The results of this study are on expected lines as the high 
academic background respondents might have utilized their mental ability to 
adapt themselves to the social situations satisfactorily. They are also expected 
to adjust to educational setting, as it is extremely difficult for a person to 
maintain high academic background without proper adjustment to the school 
situation. Level of adjustment is the key of success in every endeavour of a 
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person, because maladjustment reduces the inner motivation and leads to 
frustration, which detrimentally affects the entire personalit}' of the candidate 
and makes him under-achiever. If a person is well adjusted to educational 
setting, then, he is supposed to show emotional stability too. Thus, the person 
showing better social, emotional and educational adjustment can be considered 
as highly adjusted person. This finding is also corroborated with the findings of 
researches earned out by Sharma (1981) and Badami (1973). Thus, the third 
hypothesis is rejected. 
HO 4: There would be no significant difference between male and female 
prospective teachers on the measure of teaching aptitude. 
As far as sex differences on teaching aptitude and its components are 
concerned, a markedly significant difference is found between male and female 
prospective teachers regarding total teaching aptitude as well as on three of its 
components- mental ability, attitude towards children and professional 
information as can be seen from the table 4.17 presented in preceding chapter. 
The male subjects are found having a higher level of teaching aptitude as well 
as mental ability and professional information than their female counterparts. 
While in respect to attitude towards children the female subjects supersedes the 
male counterparts. The same results were almost repeated when the male and 
female prospective teachers were compared in the high academic background 
group and low academic background group shown in the tables 4.20 and 4.23 
respectively, internally validates the result discussed above. This result may not 
be too surprising keeping in view the fact that much of the quality work related 
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to mental ability done in different fields like arts, literature, philosophy, 
religion, science and architecture along the whole span of life belongs to male 
subjects. In addition to other professions teaching is also a profession where 
male teachers are seen to be having a long history of success than their female 
counterparts. It may be due to their better mental ability, professional 
information and total teaching aptitude. The findings of the present 
investigation are also quite interesting keeping in view of the popular belief 
that teaching is becoming a feminine profession in our country particularly in 
elementary and secondary school levels. But quite a few researches in this 
particular field have reported that a preference to select teaching profession by 
female candidates does not confirm the belief that they have better teaching 
aptitude. Thakur (1978) finds out that female candidates joined teaching 
profession mainly for economic reasons. However, a kind of social approval 
persists in our Indian society particularly in favour of girls to make them self-
reliance and to secure their future by opting teaching profession. As far as the 
significant difference in favour of female respondents on the variable 'attitude 
towards children' is concerned, it is due to natural tendency possessed by the 
women to deal with the problems of children during their developmental 
stages. Thus, significant difference in their attitude towards children as 
compared to male respondents is quite understandable. In the light of the above 
discussion fourth hypothesis regarding teaching apfitude is rejected because 
difference occurs in total teaching aptitude and three of its components i.e. 
mental ability, attitude towards children and professional information. This 
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finding is also corroborated by Patel (1993); Pandya (1993); Tapodhan (1991); 
Meenakshi (1988); and Sharma (1984); who reported gender differences in 
their studies regarding teaching aptitude. However findings of the work done 
by Chanchal (1988) contradict with the present findings. 
HO 5:There would be no significant difference between male and female 
prospective teachers on the measure of achievement motivation. 
When the sex differences were explored on the achievement motivation 
of prospective teachers, the difference occurred quite obviously as has been 
depicted in table 4.17. Female sample is found to have higher level of 
achievement motivation than their male counterparts. Results of this study are 
understandable on the basis of the fact that in general the girls are more 
concerned about their future career. They feel insecure in our male dominated 
society. However, they have the desire and potential to excel in all walks of 
life. In order to fulfill their own aspirations and aspirations of their parents, 
they work harder with full dedication and devotion. In this way they always 
show high achievement motivation. But when the male and female prospective 
teachers were compared with high academic background group and low 
academic background group as can be seen from the table 4.21 and 4.24, no 
significant difference was observed between these groups. It can be concluded 
on the basis of the above findings that achievement motivation is influenced by 
sex differences of the respondents as well as by their academic background. 
The present finding is also supported by the findings of the studies conducted 
by Kodi (1997) and Ojha (2002). On the other hand studies conducted by 
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Dutta (1973) and Srivastva (1987) do not support the findings of the present 
investigation. Thus, the fifth hypothesis regarding achievement motivation is 
accepted partially. 
HO 6: There would be no significant difference between male and female 
prospective teachers on the measure of adjustment. 
Table 4.19 presented in the preceding chapter revealed that no 
significant difference between male and female prospective teachers in relation 
to adjustment variable was found. Moreover, no significant difference was 
observed for all the components of adjustment variable e.g. home, health, 
social, emotional and educational adjustment between the above mentioned 
groups of male and female respondents. The same results were also found 
when the male and female prospective teachers having high academic 
background as well as male and female respondents with low academic 
background were compared as can be seen from the tables 4.22 and 4.25 
respectively. Thus, on the basis of all above three comparisons it can safely be 
concluded that male and female prospective teachers are almost similar with 
regard to adjustment. This result is also corroborated by Gupta (1971) who 
reported that male and female pupil teachers do not differ in their mean 
adjustment. Hence the sixth hypothesis relating to adjustment is accepted. 
5.2 Suggestions for Further Studies 
1. There exists a need to explore the teaching aptitude of teachers working 
at higher education level as the appointment of university teacher is 
made without any formal professional training as required by the school 
teachers. 
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2. A comparative study of prospective teachers pursuing their training in 
central universities, state universities and private colleges may be of 
paramount importance. Such comparisons can be observed by selecting 
a number of variables like SES, intelligence, personality characteristics, 
creativity, adjustment, achievement motivation and teaching aptitude. 
3. Levels of aspiration, achievement motivation, sense of satisfaction, in-
security, anxiety, adjustment, creativity, intelligence etc. are the 
important variables, which play significant role in success of the 
candidates. A comparison of students belonging to different professions-
teaching, medical, engineering, management etc in respect to above 
mentioned variables may yield interesting results. 
4. In India there exists a disparit}' between rural and urban population in 
respect to their mode of thinking, life style and attitudes towards various 
issues. A comparative study of rural and urban population regarding 
attitude towards teaching and other professions in relation to a number 
of other related variables can be of paramount importance in 
understanding the social acceptance of the teaching profession. 
5. Similarly, cross-cultural studies regarding aptitude in teaching 
profession and its associated variables might be conducted to understand 
the problem in a more comprehensive manner. 
6. Magnitude of academic background may be comparatively studied 
among respondents of different professional courses like medical, 
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engineering, management and teaching profession on aptitude in their 
respective profession, achievement motivation and adjustment. 
7. This study may be replicated on a large sample of teachers or 
prospective teachers in order to ensure superior validity for findings. 
5.3 Educational Implication 
1. The present study indicates that academic background plays a 
prominent role in affecting the teaching aptitude, achievement 
motivation and adjustment of the teachers, therefore, students with good 
academic background maybe encouraged to come in teaching 
profession. 
2. Teaching aptitude, achievement motivation and adjustment of the 
teachers are the vitally important aspects of teaching profession which 
play a significant role in affecting the work performance of the teachers. 
It is essential to study them thoroughly and deeply in order to plan a 
strategy for helping the teachers as well as entire teaching learning 
process. 
3. Quality and competency of any educational institution is determined by 
the role played by its teachers. Therefore, it is must for the university 
and concerned authorities to be impartial in recruiting the quality 
faculties on purely merit basis. Efforts should be made to update their 
knowledge through regular intervals. There is also a need to plan and 
organize orientation and refresher courses for school teachers. 
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4. The existing training programme has partially failed to provide adequate 
opportunities to student teachers to develop competency to face the 
varied types of situations in their real teaching life. It seems that the 
entire teacher education programme in our country lacks in professional 
attitude, which is extremely essential for a sound programme of teacher 
education. 
5. Teaching is considered to be a noble profession. It is one of those 
professions, which confer special privileges and obligations on those 
who practice it. Therefore, the teaching profession ought to attract 
candidates who are professionally sound, having keen interest, 
capability and commitment to the profession. He must not confine his 
role to mere transfer of knowledge from the old brittle pages of his 
notebook to the student's notebook without touching their minds. A real 
teacher leaves no stone unturned through his hard work to stimulate 
interest and desire for learning among students. The commitment to the 
profession is directly related to healthy adjustment, positive attitude 
towards teaching profession and achievement motivation of the teachers. 
6. The teacher educator should make clear to the students the importance 
of achievement motivation in life by means of telling the stories of great 
men and their achievements in all walks of life. 
7. This study maybe also helpful in constructing test materials for selection 
of the candidates in admission to teacher education institutions. 
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SUMMARY AND CONCLUSIONS 
"The destiny of India is now being shaped in her classroom". 
Indian Education Commission (1964-66) 
The purpose of the present study was primarily to identify the teaching 
aptitude, need achievement and adjustment of prospective teachers in relation 
to their academic background. The welfare and prosperity of a nation depends 
on its natural and human resources. Human resource is perhaps more important 
than the natural resource because the latter can only be profitably used if the 
former is efficient. Therefore, human resource is of paramount importance for 
the progress of a country. The teacher being a catalytic agent in the process of 
education, dispenses knowledge, forms time schedules, selects reading 
materials, plays the role of subject specialist and helps pupils to overcome their 
difficulties and provides learning support. If the teacher has a low level of 
teaching aptitude, achievement motivation and adjustment it can hardly be 
imagined how much damage it can cause to the progress of the new generation. 
Success of students in any course depends on the effectiveness of teachers. 
However, the entire structure of education is unsteady if the teacher is weak 
and ineffective. There appears to be general agreement on the fact that 
educational achievement of children depends to a large extent on teaching 
aptitude, achievement motivation and adjustment of the teachers. If the teacher 
has wholesome teaching aptitude, achievement motivation and adjustment, he 
teaches with interest, takes pains and makes efforts to provide problem solving 
and creative activities, assesses the needs of students and develops their 
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potential. He can help students not only to make progress in academic fields 
but also in other aspects of life. Naturally, a teacher with high level of teaching 
aptitude, achievement motivation and adjustment would help students to gain 
confidence, develop potentate skills in the field of education and work. An 
efficient teacher will motivate his students to find their capacities 
independently without waiting for teacher's praise. 
There is a common feeling among people that students enter in teaching 
profession as a last resort being defeated in all other glamorous professions. 
Therefore, they do not have teaching aptitude, which is extremely essential for 
their inner motivation leading to proper adjustment as well as achievement 
motivation. In the absence of dedicated and committed teachers any 
educational institution is bound to face a number of problems like student 
unrest, indiscipline, poor relationship between student and teachers, between 
teacher and administrator as well as with parents of the students. These 
problems adversely affect the total teaching-learning environment of the 
schools and colleges. If the teaching aptitude achievement motivation and 
adjustment are such important factors in making learning effective, a study of 
this kind will be useful and of great practical value for all those concerned with 
education. Some attempts have been made to identify the factors, which 
influence the teaching aptitude, achievement motivation and adjustment of the 
teachers. These are by Sharma (1984); Donga (1987); Joshi (1990); Maurya 
(1990); Shah (1991); Reddy (1991); Fontana (1993); Gupta (1994); Saxena 
(1995); Chopra (1996); Vasanthi (1997); Rao (1997); Bhattacharya (1998); 
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Watkins (2000); Busato (2000); Ocansy Fredrick (2000); Schutz (2001); Miller 
(2001); Robert (2001); Convington (2002); Yoon (2002); Verma (2002); 
Ahmet (2003); Gakher (2003); Vishwanathappa (2005); Nirmala (2005). 
However, there are still many important factors, which are of great educational 
importance but could not be considered by the researchers. In order to bridge 
the gap in this particular field of the research, the investigator selected his study 
entitled "A Study of Teaching Aptitude, Need Achievement and Adjustment of 
Prospective Teachers in Relation to Their Academic Background". 
6.1 Objectives of the Study 
The present study was planned with the following objectives. 
(1) To examine the differences between high academic background 
and low academic background prospective teachers in relation to 
their teaching aptitude. 
(2) To investigate the differences between high academic background and 
low academic background prospective teachers on the measure of 
achievement-motivation. 
(3) To identify the differences between high academic background and low 
academic background prospective teachers on the measure of 
adjustment. 
(4) To explore the differences between male and female prospective 
teachers in respect to their teaching aptitude. 
(5) To find-out the differences between male and female prospective 
teachers in respect to their achievement motivation. 
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(6) To determine the differences between male and female prospective 
teachers in respect to their adjustment. 
6.2 Hypotheses of the Study 
Keeping in view the above objectives the following hypotheses were 
framed. 
(1) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of teaching aptitude. 
(2) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of achievement motivation. 
(3) There would be no significant difference between high academic 
background and low academic background prospective teachers on the 
measure of adjustment. 
(4) There would be no significant difference between male and female 
prospective teachers on the measure of teaching aptitude. 
(5) There would be no significant difference between male and female 
prospective teachers on the measure of achievement-motivation. 
(6) There would be no significant difference between male and female 
prospective teachers on the measure of adjustment. 
6.3 Sample 
The present study was conducted on sample of 496 prospective teachers 
from ten B.Ed. Colleges of Purvanchal University in eastern U.P. 
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6.4 Tools 
In the present investigation the investigator employed the following 
standard tools and measures for the purpose of data collection. 
1 Teaching Aptitude Test Battery developed by Dr. R.P. Singh and 
Dr. S.N. Sharma. 
2 Deo-Mohan Achievement Motivation (n-ach) Scale by Mrs Pratibha 
Deo and Asha Mohan. 
3 Adjustment Inventory for College Students (AICS) developed by 
A.K.P.Sinha and R.P.Singh. 
4 For measuring Academic Background the percentages of marks from 
high school onwards e.g. intermediate, graduation and post graduation 
were obtained from the prospective teachers. 
6.5 Pairs of Groups Compared 
Following six groups were formulated for comparisons on 
different variables. 
(I) High academic background vs. low academic background groups. 
(II) High academic background male prospective teachers vs. low academic 
background male prospective teachers. 
(III) High academic background female prospective teachers vs. low 
academic background female prospective teachers. 
(IV) Male vs. female prospective teachers. 
(V) High academic background male vs. high academic background female 
prospective teachers. 
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(VI) Low academic background male vs. low academic background female 
prospective teachers. 
6.6 Statistical Techniques Employed 
Pearson Product moment correlation was employed to identify the 
significance of relationship between variables. The 't' test was employed to 
find out the significance of difference between the six pairs of groups. The 
results have been presented in the tables 4.1 to 4.25. 
6.7 Conclusions 
The findings of the present investigation may be summarized as follows. 
(1) The high academic background group is found to be higher on mental 
ability, attitude towards children, interest in profession and total 
teaching aptitude than the low academic background group. 
(2) There is no significant difference between the subjects having high and 
low academic background on the measure of adaptability and 
professional information. 
(3) The subjects with high academic background are found to have higher 
achievement motivation than the subjects with low academic 
background. 
(4) The high academic background subjects are significantly higher than 
low academic background subjects in respect to social, emotional, 
educational and total adjustment. 
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(5) The subjects with high academic background and the subjects with low 
academic background are similar on the measure of home and health 
adjustment. 
(6) High academic background male prospective teachers are significantly 
higher on mental ability, attitude towards children and total teaching 
aptitude than low academic background male prospective teachers. 
(7) The high academic background male prospective teachers and the low 
academic background male prospective teachers are not differing 
significantly on the measure of adaptability, professional information 
and interest in profession. 
(8) High academic background male prospective teachers are measured to 
have a higher level of achievement motivation in comparison to low 
academic background male prospective teachers. 
(9) The high academic background male prospective teachers and low 
academic background male prospective teachers are almost similar on 
the measure of home, health, emotional, educational and total 
adjustment. 
(10) In regard to social adjustment high academic background male 
prospective teachers are better in comparison to low academic 
background male prospective teachers. 
(11) The high academic background female prospective teachers are found to 
be higher on mental ability, attitude towards children, professional 
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information and total teaching aptitude than the low academic 
background female prospective teachers. 
(12) No significant difference is found between female prospective teachers 
with high academic background and female prospective teachers with 
low academic background on the measure of adaptability and interest in 
profession. 
(13) High academic background female prospective teaches are found having 
greater achievement motivation than the low academic background 
female prospective teachers. 
(14) High academic background female prospective teachers are more sound 
than low academic background female prospective teachers on the 
measure of total adjustment and two of its components-social and 
emotional adjustment. 
(15) Both the groups i.e. female prospective teachers with high academic 
background and female prospective teachers with low academic 
background are not differing significantly on the measure of home, 
health and educational adjustment. 
(16) Male prospective teachers have significantly greater mental ability, 
professional information and total teaching aptitude than female 
prospective teachers. 
(17) Female prospective teachers are found to be higher on the measure of 
attitude towards children than their male counteiparts. 
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(18) Male and female prospective teachers are similar on the measure of 
adaptability and interest in profession. 
(19) On the measure of achievement motivation female prospective teachers 
scored significantly higher than the male prospective teachers. 
(20) There is no significant difference between male and female prospective 
teachers on the measure of adjustment along with its components i.e. 
home, health, social, emotional and educational adjustment. 
(21) High academic background male prospective teachers are found to be 
higher on mental ability than the high academic background female 
prospective teachers. 
(22) High academic background female prospective teachers have 
significantly greater attitude towards children than their male 
counterparts. 
(23) On the measure of adaptability, professional information, interest in 
profession and total teaching aptitude both the groups i.e. high academic 
background male prospective teachers and high academic background 
female prospective teachers are almost similar. 
(24) There is no significant difference between high academic background 
male prospective teachers and high academic background female 
prospective teaches on the measure of achievement motivation. 
(25) The high academic background male prospective teachers and high 
academic background female prospective teachers are not differing 
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significantly on the measure of home, health, social, emotional, 
educational and total adjustment. 
(26) Low academic background male prospective teachers scored 
significantly higher than the low academic background female 
prospective teachers on the measure of mental ability, professional 
information and total teaching aptitude. 
(27) There is no significant difference between the low academic background 
male prospective teachers and low academic background female 
prospective teachers on the measure of attitude towards children, 
adaptability and interest in profession. 
(28) The low academic background male prospective teaches and the low 
academic background female prospective teachers are almost similar on 
the measure of achievement motivation. 
(29) Both the groups i.e. the low academic background male prospective 
teachers and low academic background female prospective teachers are 
not differ significantly on the measure of home, health, social, 
emotional, educational and total adjustment. 
(30) Teaching aptitude is positively and significantly correlated with 
achievement motivation, adjustment and academic background on total 
sample as well as on male and female sample. 
(31) Achievement motivation is positively and significantly correlated with 
adjustment and academic background on total sample and on male and 
female sample. 
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(32) There is a positive and significant correlation between academic 
background and adjustment on total sample and on male sample, but on 
female sample no significant relationship is found between academic 
background and adjustment. 
(33) There is a significant difference between high and low, high and average 
and low and average academic background groups. 
(34) Female prospective teachers are academically better than their male 
counterparts. 
6.8 Suggestions for Further Studies 
1. There exists a need to explore the teaching aptitude of teachers working 
at higher education level as the appointment of university teacher is 
made without any formal professional training as required by the school 
teachers. 
2. A comparative study of prospective teachers pursuing their training in 
central universities, state universities and private colleges may be of 
paramount importance. Such comparisons can be observed by selecting 
a number of variables like SES, intelligence, personality characteristics, 
creativity, adjustment, achievement motivation and teaching aptitude. 
3. Levels of aspiration, achievement motivation, sense of satisfaction, in-
security, anxiety, adjustment, creativity, intelligence etc. are important 
variables, which play significant role in success of the candidates. A 
comparison of students belonging to different professions - teaching, 
183 
medical, engineering, management etc in respect to above mentioned 
variables may yield interesting results. 
4. In India there exists a disparity between rural and urban population in 
respect to their mode of thinking, life style and attitudes towards various 
issues. A comparative study of rural and urban population regarding 
attitude towards teaching and other professions in relation to a number 
of other related variables can be of paramount importance in 
' understanding the social acceptance of the teaching profession. 
5. Similarly, cross-cultural studies regarding aptitude in teaching 
profession and its associated variables might be conducted to understand 
the problem in a more comprehensive manner. 
6. Magnitude of academic background may be comparatively studied 
among respondents of different professional courses like medical, 
engineering, management and teaching profession on aptitude in their 
respective profession, achievement motivation and adjustment. 
7. This study may be replicated on a large sample of teachers or 
prospective teachers in order to ensure superior validity for findings. 
6.9 Educational Implication 
1. The present study indicates that academic background plays a prominent 
role in affecting the teaching aptitude, achievement motivation and 
adjustment of the teachers; therefore, students with good academic 
background may be encouraged to come in teaching profession. 
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2. Teaching aptitude, achievement motivation and adjustment of the 
teachers are vitally important aspects of teaching profession which play 
a significant role in affecting the work performance of the teachers. It is 
essential to study them thoroughly and deeply in order to plan a strategy 
for helping the teachers as well as entire teaching-learning environment. 
3. Quality and competency of any educational institution is determined by 
the role played by its teachers. Therefore, it is must for the university 
and concerned authorities to be impartial in recruiting the quality 
faculties on purely merit basis. Efforts should be made to update their 
knowledge through regular intervals. There is also a need to plan and 
organize orientation and refresher courses for school teachers. 
4. The existing training programme has partially failed to provide adequate 
opportunities to student teachers to develop competency to face the 
varied types of situations in their real teaching life. It seems that the 
entire teacher education programme in our country lacks in professional 
attitude, which is extremely essential for a sound programme of teacher 
education. 
5. Teaching is considered to be a noble profession. It is one of those 
professions, which confer special privileges and obligations on those 
who practice it. Therefore, the teaching profession ought to attract 
candidates who are professionally sound, having keen interest, 
capability and commitment to the profession. He must not confine his 
role to mere transfer of knowledge from the old brittle pages of his 
185 
notebook to the student's notebook without touching their minds. A real 
teacher leaves no stone unturned through his hard work to stimulate 
interest and desire for learning among students. The commitment to the 
profession is directly related to healthy adjustment, positive attitude 
towards teaching profession and achievement motivation of the teachers. 
6. The teacher educators should make clear to the students the importance 
of achievement motivation in life by means of telling stories of great 
men and their achievements in all walks of life. 
7. Most importantly this study maybe also helpful in constructing test 
materials for selection of candidates in admission to teacher education 
institutions. 
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PART—I 
(A) Fill in the blanks of list 'A' by appropriate word from the words given 
in list 'B' on answer-sheet. 
Example : List. 'A' list. 'B' 
Big : Small : : High : Himalaya, Sea, Low, Pit. 
list 'A' list 'B' 
1. Pan : Green : : Milk : Cow, Goat, Light, Sweet 
2. Mountain : Stone : : Sea : Milk, Pearl, Water, Foam 
3. Cotton : Spinning Wheel : : Cloth : Cotton-plant, Yam, Rail, Weaver's loom 
4. Birth : Death : : Rise : Stait, Sun, Name, Sets 
5. Wood : Chair : : Iron : Axis, Mine, Tatanagar, Durganagar 
6. Length : I<ilomet.re : : Heavy : Yard, Mile, Kilogram, Metre 
7. Pleasure : SoiTow : : Laughter : .... Maniage, Ciy, Game, Johnywalker 
8. Speed : Neuton : : Electricity : J. C. Bose, Ramtm, Faraday, Archimedes 
9. Yamuna : Agra : : Garden city ; .... Nagpur, Ranchi, Lucknow, Bareilly 
10. Chariot : Horse ; : Motor : Wheel, Driver, Engine, Conductor 
(B) Fill in the blanks in the following number series by the proper number 
to complete appropriate number series. 
Example 
12, 10, 8, 6, 4 (2) 
11. 70, 60, 51, 43, 36, 30 
12. 15, 12, 9, 6, .... 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
1 i 1 i 
2' 4' 8 
J- . 1 . . J_ . 
10 • ' • • 20 
16 : 4 : : 4 : .... 
9 8 7 
' 10' 10' 10 
14 : 35 : : 20 : .... 
9 : 150 : : : 1750 
2 : 4 = 7 : 14 = 16 : 32 = 
1, 4, 7, 10, 13 
4 20, 28, 36, 
40, 37, 34 28, 2.5, 
42 
(C) Write logical answer of the following on answer-sheet against proper 
question number— 
23. Brother of a doctor of Patna, resides in Calcutta who is a lawyer. But there 
is no brother of that lawyer in Patna. What relation he is having with doctor. 
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24. Three relatives are going on road. Two younger were daughter and son of the 
third. But the third was not his son. Tell the relation of the children with the 
third. 
25. An electric train Is going from Poona to Bombay. If the wind Is blowing from 
west to east then in which direction the smoke will blow ? 
26. An insect was climbing up a 16 ft. high pillar. It climbs 3 feet in 1 min. and 
comes down 2 feet. In how many minutes it will reach the top of the pillar. 
27. Some boys are divided into two groups. Leader of first group said that if you 
send one boy from your group we will be equal in number to your group. 
Leader of the second,group said to the leader of the first group that if you 
send one boy from your group we will become three times in number to your 
group. Tell the number of boys of both the groups. 
28 . Ram is 10 years elder thdn Shyam. CVita is 5 years younger to Shyam. If age 
of Ram on 18-8-36 is 30 years then tell the age of Gita on 18-8-43. 
29. Total of age of three boys is 40 years. After adding a fourth boy, their average 
age becomes 13 years. Tell the age of the fourth boy. 
30. Ram said to Shyam that If you give one rupee to me, I will have double the 
rupees of your. Shyam said to Ram that if you give me one rupee my rupees 
will become equal to your. How many rupees do each have ? 
3 1 . A man employed a servant on a pay of Rs. 5 / - and a pigeon per month. After 
working for 5 days he went away taking pigeon as his salary. Tell the price 
of pigeon. 
32 . How much half of two and two will be equal to ? 
PART—n 
lu this part, there are 20 statements, every statement is to be adjusted 
by five ideas on the answer-sheet. No statement is right or wrong, you decide 
on your own personal fceUng and Ideas that how you feel that statement. If 
you totally agree with the statement then encircle No. 5 on answer-sheet, if 
agree then No. 4. if neutral then No. 3 . if disagree then No. 2 and if totally 
disagree then No. 1. ' 
1. Children feel togetherness if they are given affection. 
2. Children spoils due to the affection given by teachers. 
3 . Behaviour of the teacher'should be such that students are afraid of them. 
4. Students listen those teachers carefully with whom they are afraid. 
5. The teachers who beats the students, discipline remains good of that section. 
6. Students do not study properly if they ai-e given freedom of playing. 
7. Teachers punishing the children for getting them rid of stubbornness are praise-
worthy. ^ 
8. Children wants full freedom. 
9. One should be sympathetic toward the needs of the children. 
10. Opinion of the students in school matters should be taken. 
11. Students should be allowed to speak in debate freely. 
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12. Students should be free to criticize teachers in seminars. 
13. Opinions of the students are considerable. 
14. Children should be punished veiy hai-d.for disobedience. 
15. Teacher should not come face-to-face with the students. 
16. Students should be punished physically for coming late. 
17. Children are unable to take decisions. 
18. Quarrelsome students should be expelled from the school. 
19. Children ai-e spoiled If not beaten. 
20. Students should not speak more than the required. 
PART—Iir 
In the following some incomplete suggestions are given and to complete 
these some alternative suggestions are given. Write any one of the suggestion 
a, b, c or d you feel best on the answer-sheet against appropriate question number. 
1. You are travelling by a train. One person is smoking cigarette and you 
hate that smoke. WiU you. 
(a) ask him not to smoke cigarette ? 
(b) go away for a short while ? 
(c) show him that law which is written on the railway compartment ? 
(d) throw the clgai-ette after snatching it away. 
2. Suppose a teacher of your school is suspended. Will you 
(a) suggest him to induce the students 
(b) suggest him to appeal ? 
(c) suggest him to go on fast tilU death. 
(d) sugggest him to search the service somewhere else ? 
3. There is no games material in the school. You are physical instructor. Will you 
(a) ask the head for purchasing the material ? 
(b) close the physical training programme ? 
(c) induce students against school head. 
(d) Inform the higher authorities ? 
4. Suppose a teacher comes late daily. Will you 
(a) suggest him to come In time ? 
(b) infonti the school head ? 
(c) make him ashame in the presence of other teachers ? 
(d) advertise it among the students and parents ? 
5. A student comes late daily. Will you 
(a) beat him ? (b) infoi-m the pai-ents ? 
(c) inquire the causes ? (d) make him feel ashame ? 
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6. Inspector has arrived in your scliool. A parent is complaining against you. 
Win you 
(a) feel angry with parent ? 
(b) satisfy the parent calmly ? 
(c) decide to take revenge with their children ? 
(d) daiify yourself to the inspector ? 
7. A teacher is having enmity with you. Will you 
(a) also feel enmity with him ? (b) conspire against him ? 
(c) not care of him ? (d) try to make him friend ? 
8. A lawyer make a complaint of your profession. WiU you 
(a) also make complaint against him ? 
(b) start feeling enmity with him ? 
(c) nbt hear his talks ? 
(d) not pay any attention inspite of hearing his talks ? 
9. You are a principal, one or two of your teachers remain sitting in the class. 
Will you 
(a) attract the attention of administrators ? 
(b) inquire into the i-easons ? 
(c) complain to the teachers and parents ? 
(d) call him and make him understand In lonely ? 
10. There is a meeting of teacher association. Two teachers beside you start 
discussing on any topic. It will be better if 
(a) you side that person who is speaking right. 
(b) request the president for an order of silence. 
(c) you keep silent. 
(d) ask both of them to keep quite. 
11. Which class children, you would like to teach ? 
(a) class one (b) class five 
(c) class seven (d) class nine 
12. To keep the relations good with the colleagues, it is essential 
(a) to praise of them to the school head. 
(b) not to bring into mind their mistakes. 
(c) to share with their pleasure and soiTow, 
(d) to flatter them always. 
13. One of your colleague speaks much. He use to come to you daily at 4-00 
P.M. when you are tired. Will you 
(a) hear his talks unwillingly ? 
(b) ask him to come afterwards ? 
(c) refuse him to come at that time ? 
(d) get yourself busy in some other work ? 
14. You are secretary of teacher association. Few people are present in the 
meeting. Will you 
(a) request every member ? 
(b) request some specific teachers who are your friends ? 
(c) not call the meeting ? 
(d) tender your resignation ? 
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15. You get hurt by a player on football ground. WIU you 
faj quaiTel with him ? (b) excuse him ? 
(c) like to be asked by him for forgiveness ? (d) decide not to play with him ? 
16. You are being obliged by someone. Will you 
(a) forget his obligation ? (b) work according to his instructions ? 
(e) do his work in reciprocation ? (d) praise him ? 
17. There is a cultural programme In your school. You also recited a poem 
written by you in it. One teacher declares that poetry to be written by 
somebody else. Will you 
(a) break out of anger on him ? (b) ask proof from him ? 
(c) set anger with him ? (d) remain quiet thinking of taking 
revenge with him ? 
18. Your neighbour is of cruel nature. You cleans the lane daily your ownself 
but he regularly throws rubbish near you. WiU you 
(a) go to his house to quarrel with him ? 
(b) throw iTibbish in front of his house ? 
(c) change you house ? 
(d) request landlord to remove him from the house ? 
19. You teaches tution to a boy. He is declared fail in annual examination of 
his class. Will you 
(a) malce app2-oach to the principal for him ? 
(b) tiy to make approach by the parent ? 
(c) work hard with the boy, giving proper advice to the parent ? 
(d) request to re-examine the copies ? 
20. A boy has beaten your son badly. Will you 
(a) start beating that boy ? 
(b) beat your son ? 
(c) quan-el with the pai'ent of that boy ? 
(d) find the reason of the quaixel ? 
21. Your principal is angry with you without any reason. Will you 
(a) try to remove his doubt ? (b) not care of him ? 
(c) make complaint of him ? (d) create an atmosphere against him ? 
22. Two persons are quarreling for space in a railway. Will you 
(a) help the weak ? (b) see the scene ? 
(c) call upon the strong ? (d) mediate ? 
23. Your friend ask some money from you. You were unable to give money. 
He felt ill of it. Will you 
(a) tiy to remove his doubt ? (b) hate him ? 
(c) not wony for him ? (d) criticize with him ? 
24. You do not like humour, but persons do not leave from humouring. Will 
you 
(a) quarrel with them ? (b) blow-up in humour ? 
(c) not like to meet them ? (d) stop talking with them ? 
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25. Who made the grand-trunk road, with this problem two students approaches 
you. Will you 
(a) return both after scolding ? (b) tell the coiTect answer ? 
(c) tell them to ask the history-teacher ? (d) assure to tell In class ? 
26. Your friend request you for false evidence in the court. Will you 
(a) give false evidence ? (b) refuse to give evidence ? 
(c) ask friend to take away the case ? (d) give-up friendship ? 
27. You are principal. One teacher regularly makes complaint of a teacher to 
you. Will you 
(a) not give importance to his talks ? (b) ask them not to do such things ? 
(c) show anger to him ? id) call and ask whose complaint Is 
being made ? 
28. You have been appointed in Santhal area. You do not know Santhall Iangua,ge. 
Will you 
(a) try for transfer ? (b) try to learn SanthaJi language ? 
(c) leave the seivicc ? (dj sit back taking leave ? 
PART~IV 
Following every statement is incomplete, complete the statement by choosing 
anyone of the two given sub-statements. Answer by encircling 'a' or 'b' on the 
answer-sheet against proper question number. 
1. Examine previous knowledge of the student before starting teaching, because— 
(a) students may not make noise In the class. 
(b) teacher may know the difficulties of the students. 
2. Good knowledge in the teacher is essential, because— 
(a) he may keep the students in their control. 
(b) he may be able to remove the difficulties of the students. 
3. Reading of newspaper is essential for a teacher, because— 
(a) he may affect the people in a good manner. 
(b) he may give essential informations to the children. 
4. Teacher should read periodicals regularly, because— 
(a) he may entertain himself, (b) he may have latest informations. 
5. Diagramatic presentation is necessary while teaching, because— 
(a) children have interest in diagrams, 
(b) children may understand the lesson easily. 
6. Brief note should be prepared before teaching, so that— 
(a) inspector may understand properly after seeing the note that what, how 
much and how the teaching is being done. 
(b) teacher may be aware that what, how much and how is to be taught. 
7. Maximum answers should be taken from the students, so that— 
(a) students may take active interest In the lesson. 
(b) students ai-e kept evaluated. 
8. Home-work should be given to the students definitely, so that— 
(a) students may not spoil time in play. 
(b) students have practice of learning. 
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9. Subject-matter should be related with life, so that— 
la) subject-matter may be helpful in life. 
(b) subject-matter looks to be useful. 
10. Teaching methods arc essential for the teacher. «o that— 
(a) teacher may have to work less while teaching. 
(b) students may understand the lesson well. 
11. Teaching should be dependent of the age of student, because— 
(a) teacher have convenience. 
(b) development of Intelligence depend on the age. 
12. Teacher should take active part in games, so that— 
(a) teacher may play well. 
(b) teacher may give appropriate value to the play of students. 
13. It is essential for a teacher to have knowledge of child-psychology, because— 
(a) teacher may be dear of the students. 
(b) teacher may understand the students. 
14. Children should be taught in mother-tongue, BO that— 
(a) children may understand the lesson more easily. 
(b) mother-tongue is our language. 
15. One should go and come to school in time, so that— 
(a) school time-table may run satisfactorily. 
(b) school authorities remain happy. 
16. Group division sbotdd be done on intelligence level, so that— 
(a) teaching is done successfully. 
(b) students do not quan-el with each other. 
17. Teacher should necessarily have the knowledge of objects of teaching, so that— 
(a) teacher have knowledge of the alms of education. 
(b) teacher may help the students in achieving their goal^. 
18. Home-work should be corrected daily, so that— 
(a) students Eire afraid of studies. 
(b) students may have regular time to remove their weakness, 
19. Regular practice of arithmetic is necessary, because— 
(a) arithmetic is useful in our dally routine. 
(b) arithmetic can be kept remembered on by practice. 
20. Formation of students-union is necessary, so that— 
(a) students remain disciplined. 
(b) students may prepare for the future life. 
21. Competition of speech, essay, story, poetry etc. is necessary, so that— 
(a) intellectual development in students may occur. 
(b) students may remain always busy. 
22. Cultural programmes are necesaary for students, because— 
(a) schools look active, 
(b) development of sentimental power of children takes place. 
23. Mass cleaning in school is necessary, so that— 
(a) school remains clean. 
(b) awareness for cleaning Is developed in the students. 
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24. To keep gradual record of the work of the students is necessary, because— 
(a) proper evaluation of the students is done properly. 
(b) students may work in time. 
25. AH students may not have equal knowledge of all the subjects, because— 
(a) all children do not have similar interests. 
ib) all subjects are not equaJly difficult. 
26. Students should definitely be given prize, so that— 
(a) those students who do not get piize may also study hard for getting prize. 
(b) student who gets prize is encouraged to study more. 
27. Students should definitely take part in social functions, because— 
(a) society gets development. (b) children are socially developed. 
28. There should necessarily be schools in society, so that— 
(a) society gets development. (b) children may study. 
PART—V 
Following incomplete statements are given. To complete them -some 
suggestions are given below each statemeat. Write the correct suggestion on 
the answer-sheet against proper question number by encircling either a, b, c 
or d. 
1. Success of a primary teacher depends on— 
(a) central government. (b) teachers. 
(c) state government. (d) local government. 
2. You have adopted teaching profession because— 
(a) your father was a teacher. 
(b) you have means of teaching in college. 
(c) you thought to become a teacher. 
(d) you did not get any service. 
3. You decided to become a teacher at that time when— 
fa) you failed after tiying for another seivice. 
(b) you did not get the expenses for further studies from the parents. 
(c) your studies discontinued after being failed in the college. 
(d) you acquired sufficient education for becoming a teacher, 
4. Your view regarding teaching profession is that it is—• 
(a) very good. (b) to be adopted in helplessness. 
(b) good to be left away. (d) any seivice is better than thi.s. 
5. Which book you will like to read from the following ? 
(a) Uwashi. (b) Godaon. 
(cl Techniques of teaching. (d) In Discove.i^ r of Science. 
6. You do service because— 
(a) your semce is in your village or city. 
(b) there is no other means to support your family. 
(c) you enjoy the seivice. 
(dj you pass your time. 
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7. You pass your leisure time in— 
(a) touring (b) household jobs. 
(c) gossips (d) self-study. 
8. You do service also because— 
(a) you were compelled to do seivlce. 
(b) your friends do service. 
(c) the aim of education is to do seivice. 
(d) you have strong desire to donate knowledge. 
9. Whose help will you take for the following work ? 
(a) Touring historical places. (b) Village refonn. 
(c) Night school. (d) Family planning. 
10. What will be your best choice from the following programmes ? 
(a) To meet the parents. 
(b) To coiTect the house job. 
(c) To collect subsctlption for school building. 
(d) To go to district office regarding school work. 
11. Which of the following work you do before and after school work ? 
(a) Shopkeeping. (b) Medicinal care. 
(c) Tution. (d) Teach house children. 
12. Which of the following magazines you would like to read ? 
(a) Chandamama (b) Ai^ ogya 
(c) Dharmyuga (d) Hindustan. 
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DIRECTIONS 
1. we are interested in measuring your attitude towards achievement in 
academic and otiier types of activities. So we are giving you this scale. 
2. A separate response sheet is provided to you for marlcing your 
responses, 
3. Do not put any mark on this bool<let. 
,4. This scale consists of a number of items which are In the form of 
statements. 
5. For every statement, the possible responses are divided into five 
categories which are : Always, Frequently, Sometimes, Rarely and Never. Read 
each statement of an item very carefully and put a cross under the category which, 
in your opinion, best expresses your feelings about the -statement. If you feel, the 
statement is true for you always, put a cross ( x ) under the column marked Always, 
if frequently, put a cross under Frequently, "if sometimes, put a cross under 
sometimes and if rarely, put a cross under Rarely and if never, put a cross under 
Never. In this way, you have to give your responses to all the statements. For 
your help, a sample item is given below : 
Sample item 
If I do not understand a subject or a topic, I make every effort to study hard 
so that I develop a good understanding of that subject/topic rather than leave it as 
a difficult subject/topic. 
If your response after reading this item is, say, "Frequently" then put a 
cross under the category "Frequently" as shown below. 
Always Frequently Sometimes Rarely Never 
a [X] a D D 
6. Please note that only one cross should be put under only one category 
for one statement. Do not put the cross in more than one category and do not put 
more than one cross under one category. Also do not put the cross in between the 
two categories. The cross should be clearly indicated under one category. 
7. Do not leave any item blank. A response must be made to each 
statement. 
8. This is not an ability test and there are no right or wrong responses. 
This is only trying to measure your feelings, 
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9. Do not spend too much time on one statement. There Is no time-limit 
for completing this work, but try to worl< quickly and carefully and try to give the 
first and the best response that comes to your mind on reading each statement. 
10. The results will be kept confidential and will be used only to your 
advantage and for research purposes only. They will never be used for any disad-
vantage to you. So please do not worry and try to be honest and frank in giving 
your responses. 
11. The results, if you so desire, can be used for giving you useful 
guidance, and w© hope the results of this study should prove valuable in improving 
your achievement, academic or otherwise. 
,12. Be sure to answer every item. 
13. If you have any doubts or querries, please seek clarification before 
you start responding to item no. 1. Once you start giving responses, there should 
be no questions or querries. 
14. Please do not change your response once you mark it. 
( 6 ) 
5, /v. Items 
1. I shall be most pleased if I have to miss the classes for some days. 
2. I pay full attention to the work in the class. 
3. I mind much if I reach late in the class, 
4. I love to read more and more to find unknown regions of knowledge. 
5. I love to have a personal library, not counting text-books. 
6. I set standards for myself and then strive to achieve them, 
7. I v/ish to specialize and become top most In the field of my liking, 
8. I like to experiment and create new things and surprise people. 
9. I work hard for hours together to be successful in whatever I undertake. 
10. I have a tendency to find solutions of problems and puzzles other people fail 
at. 
11. I aspire to get excellent results in all academic competitions. 
12. I am ready to leave the job half done and try a new one. 
13. I get nervous In the examination if one or two questions are not from the 
syllabus. 
14. I prefer to go to a party rather than prepare for an examination next week, 
15. On getting low marks, I feel disappointed and determine to work hard to do 
better next time. 
16. I think I find my lessons meaningful and interesting. 
17. While studying, my mind wanders off the lesson and I get lost in magmation. 
18. I think it is better to gossip away in the canteen than to attend the classes. 
19. When the teacher Is teaching, I like to read stories/novels/comics or make 
cartoons in the class. 
20. The school/coiJege haunts me and ( want to leave it at the very first oppor-
tunity. 
21. It irritates me a lot if I have to stay late in the school/college for some 
lectures. 
22. I want to go to college/university because there is plenty of opportunity to 
enjoy life. 
23. I think studies, sports and other activities can go together. 
24 I agree that the present course of my study will help making my future life a 
success. 
25. I feel very much frustrated if. I do not get a chance to compete in the field of 
my choice. 
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26. I regularly take down notes in the class and complete my assignments. 
27. I plan to study carefully all the year round in an effort to get good marks ir> 
all fhe subjects in all the tests. 
28. I believe in work first and play later. 
29. I do a lot of preparation at home for the next day's work in the class. 
39. I Ijke to ask questions regarding every information given in tables and charts 
in the books rather than leave them as such and read further. 
31. I think my teachers are competent in their work. 
32. I like to create nuisance in the class and annoy the teacher. 
33. I try my utmost to please my teacher through work and not through flattery. 
34. My friends consider me dull and shirker. 
35. It is true that my teachers think of me as a sincere and hard working student. 
36. I feel hurt if others (parents, teachers and friends) criticise me and I try to 
improve upon my weaknesses. 
37. My parents advise me to take life easy and never bother too much for studies 
or for future life. 
38. I wish to carry my mission forward inspite of facing a lot of criticism. 
39. I think of life to be an Intellectual challenge. 
40. I am interested in organizing the activities of a group team/class/committee. 
41. 1 try to get associated with top most person in the field of my choice. 
42. I love to have some adventure in my leisure hour. 
43. I would like to watch a surgical operation being performed. 
44. 1 like to compete in dramatics. 
45. I think of dancing and music to be good hobbies for students. 
46. I have a strong desire to be a champion in games/sports/athletics. 
47. I have tried to get in the sports team of my school/college, to represent my 
team in other states or countries. 
48. I believe sports develop initiative, leadership and discipline. 
49. Hill climbing and mountaineering are a welcome challenge I would like to take. 
50. On a holiday, I prefer going for cycling, swimming or boating to sitting at 
home without much work. 
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Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No-
No 
1. Have you ever strongly desired to go away to home? Yes No 
2. Do you often daydream? Yes No 
3. Do you feel that many of your friends have better educational 
background than you in many subjects? Yes No 
4. Is it difficult for you to sleep sometimes even when there 
is no noise disturbing you? 
5. Do you avoid meeting your friend in a public place? 
6. Do you feel that true love and affection is lacking in your home? 
7. Do you feel quite tired by the end of the day / 
8. Do you often feel difficulty? 
9. Are you often worried because of your poor memory? 
10. Has your home become full of problems for you due to lack 
of memory? 
11. Do you get discouraged easily? 
12. Are you of shy nature? 
13. Do you get excited in debates? 
14. Are you more interested in the cinema actors than the learned 
people? Yes No 
15. Have your parents interfered or objected to the company 
of some of your friends with whom you move around? 
16. Have you ever had a major operation? 
17. Does your father or mother get irritated soon? 
18. Do you ask the speaker some questions in a meeting? 
19. Do you believe that you are nervous? 
20. Do you often quarrel with your brother and sisters? 
21. Do you often feel dizzy? 
22. Does it displease you when something small is said against you? Yes 
23. Do you forget easily what you have read? 
24. Do your eyes get exerted when you see? 
25. Have you ever organized any social function by yourself? 
26. Are you unable to sleep because of some disturbed thoughts in 
your mind? Yes No 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
27. Do you feel that your parents are more strict with you than 
they should be? 
28. Do you feel tired when you get up in the morning? 
29. Do you worry over an insulting experience for a long time? 
30. Do you worry over what your future job will be? 
31. Are you afraid of telling your problems to your teacher? 
32. Is it difficult for you to speak in public? 
33. Do you cry easily over simple things? 
34. Do you get contrary ideas of love and hate towards your family 
members? 
35. Do you often have throat troubles? 
36. Do you often complain about vomiting? 
37. Do you think that your teachers take side of the other students? 
38. Has any one of your respected family members made you 
unhappy? Yes No 
39. Do you experience loneliness even when you are among the 
people? Yes No 
40. Do you feel gloomy when you get fewer marks in the 
examination? Yes No 
41. Do you feel that your friends get better results in the examination Yes No 
42. Were you sick for a long time in your childhood? Yes No 
43. Do you hate the kind of happiness that makes others happy? Yes No 
44. Are you afraid of appearing for examination? Yes No 
45. Are you happy and satisfied with the present atmosphere at home? Yes No 
46. Do you sometimes get strong headache? Yes No 
47. Do you fear that you might jump when you climb to a high place? Yes No 
48. Is it difficult to grasp the subject matter taught in the class? Yes No 
49. Do you get very little help from home? Yes No 
50. Are you often absent from college due to sickness? Yes No 
51. Have you ever been unable to answer a question in class 
because of being afraid to speak? Yes No 
52. Do you get angry easily? Yes No 
53. Is it difficult for you to get your mind into studies? Yes No 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
54. Do you feel inferior that your friends' iiome atmospiiere is 
happier to yours? 
55. Do you cross the road to avoid meeting a certain individual? 
56. Are you unhappy because of inferiority feeling? 
57. Is it difficult for you to write notes in the class? 
58. Do you understand that your parents are of old ideas? 
59. Are you sometimes affected with skin disease? 
60. Do you worry about expected problems to come? 
61. Do you know how to get ready for examination? 
62. Are you always worried because of physical morbidity? 
63. Do you make friends easily? 
64. Do you feel perplexed that people on the road are looking at 
you only? Yes No 
65. Do you feel sleepy in class even after you have had enough of 
sleep during the night? 
66. Do you feel that you are a burden to your parents? 
67. Does your health always trouble you? 
68. Do you get much disturbed because of criticism? 
69. Do you think of learning the college sometimes? 
70. Are you satisfied with the behaviour of your brothers and sisters? Yes 
71. Does the idea of being infected with a contagious disease 
often terrify (frighten) you? Yes No 
72. Do you get confounded (or baffled) very much when a teacher 
comes to your home suddenly? Yes No 
73. Do you have any doubts on the value of things you read? Yes No 
74. Do you have difficulty starting up a conversation with a stranger? Yes No 
75. Do you get bewildered easily? Yes No 
76. Do you like to take part in celebrating festivals or other 
entertainment programmes? Yes No 
77. Do you hesitate in coming from your room into a room where 
there are some people sitting and talking among themselves? Yes No 
78. Does your emotional (or sentimental) being rise or fall without 
any existing facts? Yes No 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
79. Is it difficult for you to express your ideas in writing? 
80. Do you experience loneliness? 
81. Do you get frightened in the darkness when you are alone? 
82. Do you think that you get encouragement from your teachers? 
83. Are you careful in speaking something that hurts others? 
84. Does praise please you more than the work knowledge? 
85. Do you disregard others sentiments to achieve any important goal 
(or object)? 
86. Do you think that your teachers have no interest in you? 
87. Do people take advantage of you sometimes? 
88. Does it worry that your teachers think if you less than 
you really are? 
89. Do you come forward and bring life into a dead party or function? Yes 
90. Does your mind sometimes wonder or get confused so much 
that forget the order if the would that you are doing? 
91. Do you like to work in groups? 
92. Do you get sometimes pleasing and sad thoughts one after the 
other without any reason? 
93. Do you think that you have chosen subjects that are most appropriate? Yes 
94. Is it difficult for you to keep up with the progress in class? 
95. Do you think that after you have finished studying you will not 
get the kind of job you like? 
96. Do you sometimes feel that you should not have been born? 
97. Do you have many friends in college in whom you trust? 
98. Do you sometimes do something unknowingly? 
99. Do you quarrel with your classmates over little things? 
100. Do you have to be often out to have peace at home? 
101. Doesn't it grieve you when a teacher praises any student? 
102. Are you often lost so much in finding that you do not know 
what is happening around you? Yes No 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
